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Abstract

The course “Society and Culture in English-Speaking Countries” has the character-
istics of wide content, diverse content, and tight class hours. Given such practical
constraints, blended online-offline teaching has become an imperative teaching re-
form direction for this subject. Meanwhile, appropriate selection and reasonable
adaptation of high-quality online resources exert a direct and decisive influence on
the overall implementation quality and practical effect of blended teaching. This
paper conducts a comparative analysis of two national-level first-class online
courses, namely “Overview of English-speaking Countries” developed by Zhang
Fusheng’s team and “Society and Culture of English-speaking Countries” devel-
oped by Feng Yanling’s team. Centering on the course’s inherent teaching features,
talent-training objectives, and real-world student learning status, it explores the core
logic behind online resource screening. Moreover, a questionnaire survey is carried
out targeting learners’ experience with the selected online course designed by Feng
Yanling’s team. Based on the feedback data, this paper puts forward targeted opti-
mization suggestions to further improve the quality of blended learning practice.
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1. The Necessity of Selecting and Adapting Online Resources

“Society and Culture in English-Speaking Countries” is an important core course for English majors, covering the
history, geography, politics, economy, society, and culture of major English-speaking countries (He, Chen, & Chen,
2022). It has significant characteristics of wide content, diverse content, and limited teaching time, and it is difficult
to complete systematic knowledge teaching in limited class hours solely through offline classrooms (Min, 2023).
Blended online and offline teaching has become an inevitable choice: online resources enable independent preview
and preparation of basic and memorization knowledge, while offline classrooms focus on explaining, discussing, and
deepening key and difficult points (Ministry of Education, 2019). Previous studies have shown that blended learning
has a positive effect on improving the teaching effectiveness of such courses (Sun, Tang, & Cai, 2017).

However, selecting suitable online resources is not an easy task. Each set of online resources often relies on a
specific team, has characteristics of the institution, and is tailored to the established target audience and supporting
teaching materials (Li, Jia, & Jiang, 2022). The content focuses on different aspects and does not naturally match the
teaching priorities of teachers and the learning situation of the institution. If applied directly without discrimination,
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it will bring inconvenience to teaching. Therefore, selecting online resources that are highly compatible with one’s
own teaching is a key prerequisite for achieving effective blended learning (Huang, Ma, & Zheng, 2009).

2. Comparative Analysis of Mainstream Online Resources

At present, there are two sets of high-quality online resources available for reference in China: one is the blended
online and offline course “Overview of English Speaking Countries” by Zhang Fusheng’s team at North China Uni-
versity of Water Resources and Electric Power (approved as a national first-class blended online and offline course
in 2026); The second is the online MOOC “Society and Culture of English Speaking Countries” by Feng Yanling’s
team at Central South University for Nationalities (selected as the third batch of national first-class online courses in
2025). Both sets of courses are achievements of the Ministry of Education’s first-class undergraduate curriculum
“Double Ten-Thousand Plan” construction.

2.1 Characteristics of Zhang Fusheng’s Team’s Course “Overview of English-Speaking Countries”

This course is positioned as a core course for English majors, adhering to the trinity of “value shaping, knowledge
imparting, and ability cultivation” (Zhang, 2023). Its advantages lie in: firstly, the mature design of blended learning,
relying on Xueyin Online to form a closed loop of “pre class self-study test - in class discussion and analysis - post
class expansion homework”; Secondly, the content system is complete and highly timely, covering six countries, and
incorporating real-life events such as Brexit and recent elections in the UK and the US, while also taking into account
vocational education, postgraduate entrance examination preparation, and supporting new forms of textbooks with
the same name; The third is the organic integration of ideological and political education into the curriculum, setting
gradient tasks through cultural comparison of different countries, and guiding students to establish cultural confidence;
The fourth is to implement diversified process evaluation. Its limitations lie in the difficulty of the course, the abun-
dance of unfamiliar and difficult words, and the high demand for students’ language foundation and self-learning
ability; The course is originally designed for blended learning scenarios. If taught solely online, some classroom
activities may not be completed, resulting in a heavy learning burden; But covering six countries, the intensity for
students with limited time and energy is relatively high.

2.2 Characteristics of Feng Yanling’s Team’s Course “Society and Culture of English-Speaking Coun-
tries”

This course is a pure online MOOC, offered on the Xueyin Online and Smart Education platforms, focusing on the
two core countries of the UK and the US, and adhering to the principle of “language input + cultural cognition” (Feng,
2025). Its advantages lie in: firstly, modular slicing teaching, setting content according to the unified framework of
“geography, history, politics, economy, education, festivals, literature”, with six chapters per country, short and con-
cise single videos, and supporting quizzes and interesting anecdotes; Secondly, language and culture are equally
emphasized, with English as the main medium of instruction in videos. This not only imparts knowledge about na-
tional cultures but also trains listening and reading skills, making it suitable for solidifying professional foundations
and preparing for the TEM-8 cultural exam; Thirdly, the integration of ideological and political education into the
curriculum is flexible, and a comparison between Chinese and Western cultures is carried out in conjunction with
current hot topics. Ideological and political education points are scattered and embedded in each chapter. The fourth
is to assess the adaptability of online MOOC:s, with a focus on examining comprehension and analysis. Its shortcom-
ings lie in: only focusing on the UK and the US, without covering content from countries such as Canada, Australia,
and New Zealand; As a purely online course, it lacks offline discussions and real-time interactive design; The depth
and breadth of expansion are limited.

2.3 Comparative Analysis of Two Sets of Resources

Overall, the two sets of resources have their own focuses, which can be compared from dimensions such as coverage,
difficulty gradient, course form, teaching design, assessment methods, and adapted objects, as shown in Table 1.

Overall, Zhang Fusheng’s team has a complete resource system, rich content, and deep integration of ideological
and political education. However, it is difficult and broad, and requires a strong foundation and time investment from
learners. It is suitable for audiences who have a systematic grasp of the six countries, strong self-learning ability, and
sufficient time; Feng Yanling’s team has moderate resource difficulty, modularity, and a focus on the UK and the
US, making it suitable for audiences with a strong cultural foundation and fragmented time.
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Table 1. Comparison of Two National-Level First-Class Online Course Resources

Comparison Dimension Zhang Fusheng’s Team: A Survey of Eng- Feng Yanling’s Team: Society and Culture

lish-Speaking Countries of English-Speaking Countries
Six English-speaking countries: the UK, the
Coverage US, Canada, Australia, New Zealand, and The UK and the US only
Ireland
Course Format Blended learning (online + offline) Pure online MOOC
Difficulty Level Relatively dlfﬁcu.lt; many new and challeng- Moderate; concise and easy-to-understand
ing words language
Instructional Desien Closed loop of pre-class, in-class, and post- Modular segments; micro-lectures + quizzes
& class learning; BOPPPS model + fun extension activities
Comes with a companion new-format text- Relies on self-compiled handouts; no fixed
Textbook Support .
book of the same name companion textbook
. it qui + vi ing + =
Assessment Method Multiple process-based assessments Unit quizzes video learning + after-class
assignments + final exam
Values Education Integration Cross-cult.ural comparison (Chinese vs. for- Cases on curFent pplltlcal hotspots; embed-
eign cultures); tiered tasks ded in a dispersed manner
Learners who need systematic study of all Learners focused on the UK and the US,
Target Learners six countries, with strong self-learning abil- with fragmented time and an intermediate
ity and ample time foundation

3. Basis for Choosing Feng Yanling’s Team’s Online Courses

On the basis of sufficient comparison, the author chose the Feng Yanling team course as an online teaching resource,
mainly based on the characteristics of teacher teaching, course training objectives, and student learning situation.

3.1 Adapting to the Teaching Characteristics and Positioning

As a senior teacher, I have my own understanding and teaching ideas for the course, and I hope to combine the
characteristics of the institution (such as thinking about agricultural development issues) and my own ideological and
political integration points to carry out teaching. In terms of teaching positioning, online learning serves as a “warm-
up” function, allowing students to understand the basic content before class and prepare for offline consolidation and
deepening. The moderate difficulty and lack of excessive expansion in the courses of Feng Yanling’s team are in line
with the positioning of “online warm-up and offline deepening”.

3.2 Being Aligned with the Curriculum Objectives

Our school’s English major emphasizes the integration of language use and cross-cultural communication skills in
talent cultivation. The Feng Yanling team’s course emphasizes both language and culture, with English lectures that
balance listening and reading training, which is highly consistent with the training objectives of “language input +
cultural cognition” in this course; It focuses on the content structure of the UK and the US, and also covers the key
points of the curriculum and the cultural examination points of TEM-8 and the postgraduate entrance examination.

3.3 Adapting to the Actual Learning Situation of Students

This course is offered in the fifth semester, and the students in this semester have to learn language majors, core
business courses, and a second foreign language simultaneously. The courses are numerous and difficult, and they
face multiple pressures such as passing the CET-4 exam, the teacher qualification exam, and the graduate exam,
resulting in tight time and insufficient energy. In this learning context, online resources should not be excessively
expanded, nor should they be too difficult or too deep. The modular and fragmented design of Feng Yanling’s team’s
courses facilitates students in self-studying in their spare time. The difficulty is moderate, with a focus on the UK
and the US, and the volume is concise, which can effectively build a knowledge foundation and stimulate interest.

In summary, choosing the Feng Yanling team course is not because it is “the best”, but because it is “the most
suitable”—highly compatible with the teacher’s teaching characteristics, course training objectives, and student
learning situation in terms of content scope, difficulty gradient, time investment, and assessment methods.

DOI: 10.26855/jhass.2026.08.026 1023 Journal of Humanities, Arts and Social Science



Jianmei Li

4. Questionnaire Design and Implementation

To test the adaptability of the selected online resources and understand students’ real feedback, the author conducted
a questionnaire survey on the online course design of Feng Yanling’s team.

4.1 Questionnaire Design

The questionnaire is designed around six dimensions: content adaptability, difficulty adaptability, time adaptability,
learning effectiveness, platform functionality, and overall satisfaction. The question types include basic information
questions, scale questions, and open-ended questions. Among them, the adaptability of the content is to understand
whether the course content covers the key points of the outline and whether the module division is clear; Difficulty
adaptability: Understand the language difficulty, ease of explanation, and the number of difficult words in the video;
Time adaptability: Understand whether the duration of a single video is conducive to fragmented learning and whether
the weekly learning investment is tolerable; Understanding the learning effects of online learning on pre class warm-
up and in class deepening, as well as the improvement of listening, reading, and cultural knowledge; Understand the
usability of videos, quizzes, and assignments on the platform and whether the teacher’s end meets personalized teach-
ing needs; Overall satisfaction: Understand students’ overall satisfaction, willingness to continue using and recom-
mending.

4.2 Questionnaire Implementation

This survey was conducted among Business English major seniors who chose to take this course. A total of 180
questionnaires were distributed, and 146 valid questionnaires were collected, with an effective response rate of 81%.
The sample covered 5 teaching classes, and the distribution of students’ specialized English proficiency and prepa-
ration situation was relatively balanced. The questionnaire data were analyzed and processed using SPSS.

5. Analysis of Research Results
5.1 Students’ Positive Feedback After Using the Course

According to the research results, students have a high overall recognition of this online resource, and the feedback
mainly focuses on the following aspects.

Firstly, the content is moderately difficult and suitable for the learning situation. Most students believe that the
language in the course video is clear, the explanations are concise and easy to understand, the new and difficult words
are within an acceptable range, and there is no fear of difficulty due to high difficulty, which is consistent with the
selection judgment based on the previous learning situation analysis.

Second, modular design facilitates fragmented learning. The course is sliced according to a unified logical structure,
with short and concise individual videos. Students can use their spare time, such as breaks and queues, to complete
their studies, which is in line with their time constraints and limited energy.

Thirdly, fun design enhances willingness to learn. The combination of unit tests and interesting anecdotes reduces
the monotony of pure online learning and helps maintain interest and persistence in learning.

5.2 Students’ Feedback on the Deficiencies and Inconveniences

The research also reflects several shortcomings and inconveniences in the use of this resource.

Firstly, the platform has not yet activated the teaching assistant qualification, which limits the personalized teach-
ing function. The platform has not yet opened teaching assistant permissions to teachers, and teachers are unable to
distribute homework, exercises, or unit tests that are suitable for their class’s learning situation on the platform. They
need to set up a new class number to send relevant teaching materials. Although this achieves precise delivery, it
increases the workload and complexity of teaching organization, and also brings inconvenience to students’ online
learning.

Thirdly, some students have reported limited interactivity and depth. As a purely online MOOC, the course lacks
real-time interaction and Q&A mechanisms, and some students who have spare capacity hope to receive more ex-
panded content and personalized guidance.
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6. Suggestions for Improving Future Teaching

Firstly, deepen the hybrid design of “online warm-up and offline deepening”. Continue to leverage the moderate
difficulty and modular advantages of the selected resources, lay knowledge and stimulate interest online, break
through difficulties offline, conduct thematic discussions and integrate ideological and political education, and
achieve organic connection.

Secondly, establish a complementary model of “platform resources + self-built class numbers”. Without activating
the teaching assistant qualification on the platform, teachers can distribute homework, exercises, and unit tests that
are tailored to the learning situation of their own class through self-built class numbers, achieving precise delivery of
personalized content; At the same time, actively strive for the authority of teaching assistants and promote the inte-
grated management of online teaching content.

Thirdly, strengthen the connection and feedback mechanism between online and offline channels. Combine the
results of online unit tests with offline classroom reviews, identify students’ weak points in knowledge in a timely
manner based on platform learning data, and provide targeted explanations; Regularly collect feedback and dynami-
cally adjust the task volume and difficulty gradient.

Fourth, improve personalized tutoring and interactive support. In response to the lack of interaction reported by
students, we rely on offline classrooms, after-school Q&A sessions, and class groups to compensate for the lack of
online interaction, provide personalized guidance to students with learning difficulties, and enhance their sense of
learning achievement.

Fifth, deepen ideological and political education in the curriculum based on the characteristics of the institution.
On the basis of drawing on the existing ideological and political design of the curriculum, combined with the agri-
cultural characteristics of our school and local realities, we integrate school-based ideological and political cases into
online and offline teaching to achieve a deep integration of knowledge transmission and value guidance.

7. Conclusion

The adaptability of online resources directly affects the quality and effectiveness of blended learning. This study
compares two representative national first-class course online resources and argues that the selection of online re-
sources must be based on the characteristics of the course, the teaching style of the teacher, the training objectives,
and the comprehensive analysis of students’ learning situation. The selection of the Feng Yanling team course is
based on its moderate difficulty, modularity, and focus on the characteristics of the UK and the US, which are highly
compatible with the actual teaching of this course. The questionnaire survey verified the advantages of the resource
in terms of content, difficulty, and time adaptation, and also revealed practical issues such as limited personalized
functions of the platform. In the future, the complementary model of “platform resources + self-built class numbers”,
deep integration of online and offline, and school-based ideological and political construction should be adopted to
continuously improve the effectiveness of curriculum teaching.
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