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  Abstract 
With the promotion of the capacity of international communication having as-
cended to the national strategy level, the goal of “telling China’s story well” brings 
some new demands on translation talent training from the utilization of “language 
conversion” to “cultural communication”. However, the existing application-ori-
ented undergraduate translation curriculum usually manifests a “de-emphasis on 
cultural communication and an emphasis on language skills” trend. As a result, the 
narrowing of translation education to mere technical training becomes evident, 
while also obscuring translation’s essence as a crucial cross-cultural communica-
tion activity. The aim of this paper is to draw on curriculum value theory, the cul-
tural turn in translation studies, and international communication theory to system-
atically analyze the value deviations of the traditional translation curriculum with 
regard to objectives, content, and role positioning. The research believes that to 
achieve curriculum reform in foreign languages, it is essential to promote a value 
orientation shift from “skill-based” to “culture-based”. Based on this, the author 
puts forward a progressive competence framework of “language competence, cul-
tural competence, communicative competence” and a three-dimensional inte-
grated curriculum system architecture of “basic dimension, core dimension, lead-
ing dimension”. Consequently, the author demonstrates the supporting conditions 
for realizing curriculum value from three dimensions: teacher development, re-
source construction, and assessment reform. As a result, it is believed that the re-
search in this article can provide useful theoretical references for the reform of 
application-oriented undergraduate translation curricula. 

Keywords 
Telling China’s story well; application-oriented undergraduate; translation curricu-
lum; value reorientation; curriculum system 

1. Introduction 

The Translators Association of China (2022) data suggests that undergraduate translation talents provided by appli-
cation-oriented institutions are the main force of translation workers, and the existing translation education is struc-
turally deficient. However, it emphasizes the investigation of international communication ability and its objective 
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reality. This poses the problem of whether the translation talent cultivation can meet the needs of international 
publicity work. Most of the existing curriculum reforms are concentrated only on optimizing the open classroom 
teaching form and have not reflected the value orientation of the curriculum. Translators give undue priority to 
linguistic accuracy while neglecting cultural appropriateness. This article proposes an analytical framework of 
“value diagnosis reconstruction construction realization” based on the theory of curriculum value, the cultural turn 
in translation studies, and international communication theory. This entails a study on how to realize the new cur-
riculum for translation from “skill-based” to “culture-based”. 

2. Value Deviation Analysis of Traditional Application-oriented Undergraduate Translation 
Curricula 

2.1 Objective Deviation: Instrumental Rationality Encroachment and Skill-oriented Narrowing of 
Training Goals 

The goal of the curriculum is “to cultivate English-Chinese translation competence”, but in reality, it narrows down 
to the techniques of language change at the lexical and syntactic levels.  

A double obscuration results from this status. To begin with, it conceals the rightful place of cultural communi-
cation competence in the cultivation of translation talent. In terms of international communication, translation is a 
discourse construction that is cross-cultural conversion rather than mere mechanical code-switching. When the 
learning objectives are narrowed down to language transformation skills, cultural interpretation skills, audience 
analysis skills, and narrative construction skills do not form part of the essential focus of the course.  

2.2 Content Deviation: Lack of Cultural Subjectivity and Homogenization of Teaching Materials 

Local “China stories” are notably absent from traditional curricula, which usually employ general-purpose corpora. 
The result of this may lead to a triple aphasia: curricular aphasia of local cultural materials – a huge “cultural gap” 
exists between an abundance of local cultural resources and impoverished teaching content; path aphasia for bring-
ing local narratives to the classroom – teachers may have the intention to introduce local material but systemically 
do not have the availability of a case library and teaching guidelines; competence aphasia of students in telling 
surrounding Chinese stories in a foreign language – students never gain practical opportunities to tell stories about 
their own hometown culture in English and as a result, they find themselves at a loss in the face of a real task to 
publicize internationally. 

The absence of cultural subjectivity in teaching content isn’t simply a technical problem around curriculum re-
source development; it has deeper value implications. For four consecutive years, students have been engaged in 
translating various foreign languages. However, there has been a scarcity of translating Chinese cultural texts. There 
is no doubt that the curriculum implicitly contains a value judgment: what is worth translating is the culture of the 
“other,” not the culture of the “self.” This implicit value transmission is fundamentally opposed to the goal of train-
ing students to “tell China’s story well.” 

2.3 Role Deviation: Erosion of Translator’s Subjectivity and Instrumental Positioning of Professional 
Role 

The simplistic perception of the “faithfulness” principle in traditional translation pedagogy reinforces an instrumen-
tal rationality orientation. To “faithfully reproduce”, manual correspondence on the word and sentence level is ex-
ercised and pupils are turned into subordinate and passive “language tools”. Their job is to “correctly” reproduce 
the text rather than “effectively” convey meaning. 

This positioning of the role shows fundamental incompatibility with reference to translation for international 
publicity. A translator in such a translation has to become an active cultural interpreter and narrative constructor. In 
such cases, the translator must make judgments about what cultural information to retain, how to change it, and how 
to present it for international acceptance and understanding. These decision-making processes involve the subjective 
participation of the translator, not a mechanical “equivalent conversion”. However, by depriving students of oppor-
tunities to cultivate these capacities, traditional curricula eliminate translator subjectivity. When the cognitive up-
grading of curriculum designers shifts from a ‘language conversion view’ to a ‘cultural communication view’, can 
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the translator’s subjectivity be duly affirmed at the level of the curriculum objective? 
To sum up, the three dimensions mutually reinforce each other, and they jointly constitute the deep obstacles 

limiting the enhancement of the quality of translation talent cultivation. Getting out of this predicament calls for a 
shift from “technical craftsmanship” to “cultural way.” 

3. The Perspective of Telling China’s Story Well to Reorient the Value Logic of Translation 
Curricula 

The focus on value reorientation of translation curriculum is backed up by strong theoretical underpinnings which 
spell out a systematic value upgrading on the levels of objectives, content and educational outcomes. 

In theory, translation studies have shifted from a linguistic paradigm to a cultural paradigm: the former focusing 
on the accuracy of the conversion of language, and the latter on the motivations for (the act of) translation and the 
adaptation to an audience, confirming that translation is essentially the reproduction of cultural meaning. According 
to curriculum value theory, translation curricula are characterized by their instrumental rationality and value ration-
ality. The former refers to the linguistic skills we are to teach, while the latter points out to cross-cultural under-
standing, cultural confidence, and communication mission. The two are dialectically symbiotic; the cultivation of 
cultural communication competence does not enhance skills but points back to the original cross-cultural commu-
nication attribute of translation. 

There should be a shift in curriculum goals at the objective level that would move away from purely focusing on 
‘language conversion’ to ‘cultural communication’. A three-level progressive competence system should be estab-
lished: language competence- cultural competence- communicative competence. The bottom tier consolidates bi-
lingual conversion ability, the middle tier strengthens deep understanding and expression in a foreign language of 
local culture, and the top tier strengthens discourse construction ability oriented to international audiences. The 
essence of this standard change is that it shifts the evaluation standard of the translator from “translate right” to 
“communicate right”. Thus, we are changing the concept of translation from a technical activity to a communication 
activity. 

At the level of content, the integration of local cultural resources into the curriculum has double value: on the one 
hand, local narratives (such as Jiangxi’s ceramic, red and ecological culture) are concrete carriers of China stories, 
which helps to fill the gap of materials for international publicity translation; on the other hand, the translation and 
introduction of local culture helps students to internalize their cultural identity from abstract cognition to concrete 
internalization, making the curriculum a natural field for cultivating cultural confidence.  

4. Value-oriented System Construction of Application-oriented Undergraduate Translation 
Curricula 

4.1 Construction Logic of the Curriculum System 

The value coordinate of “well telling of China” should serve as the coordinate for systematically constructing the 
curriculum system of application-oriented undergraduate translation programmes. The construction being con-
ducted is not a patchwork on today’s curriculum, but rather the redesign of objectives, contents and organizational 
forms based on new value concepts. At the core of the matter, the key difference lies in introducing value concepts 
as organic components of the curriculum. This paper puts forward three principles for construction: value integration, 
competency improvement, and knowledge-action unity. 

Value integration refers to infusing the value of cultural communication into the curriculum system overall. The 
traditional curriculum design first starts from “knowledge,” which first determines what translation knowledge stu-
dents will learn, and then organizes courses. But the value-oriented construction should start from the “value”, that 
is, first clarify what kind of talents will be cultivated, and then select and organize content. The value of cultural 
communication is not the task of a single course, but rather a shared common value orientation of all the courses. 

Competence progression refers to the design of the curriculum according to the law of cognitive development: 
“foundation in the language, cross-cultural understanding, communication practice”. In the lower grades, solid lan-
guage skills are laid down with Chinese cultural texts as the carriers. It synchronizes the learning of skills with the 
input of culture. In the middle grades, a cognitive framework of cross-cultural understanding is established, which 
recognizes translation as cultural dialogue. In the upper grades, students enter into communication practice and 
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complete the mobilization from “understanding” to “expression” to “communication”.  
Unity of knowledge and action means there will be close coordination between the theoretical classes and the 

practical labs. Theoretical and practical courses are not simply superimposed formally but are instead cognitively 
inter-embedded; theoretical courses include practical components and practical courses are saturated with theoreti-
cal reflection. 

4.2 Three-dimensional Integrated Curriculum System Architecture 

Following the aforementioned logic, this paper establishes a three-dimensional integrated curriculum system con-
structed by the basic dimension, core dimension, and leading dimension, where the three dimensions realize the 
division and synergy of the value functions of the curriculum. 

Basic dimension (Language skills module): Courses English-Chinese language comparison, Introduction to trans-
lation, and Basic translation. The principal function of the research is to build basic linguistic competence and 
translating competence. Its distinctive function is cultural bearing. The training materials do not use general-purpose 
corpora as the main carrier but Chinese cultural materials (especially local cultural materials). Students learn and 
understand Chinese culture more while practicing their translation skills, marking the basic dimension as a dual-
function design of language skill training and cultural input. 

The core dimension (cross-cultural communication module) incorporates the subjects of International Publicity 
Translation, Cross-Cultural Communication, and International Communication. The major function is to aid stu-
dents’ cognitive transformation from “language converters” to “cultural communicators.” It systematically teaches 
the specifics of international public relations translation, laws of cross-cultural communication, as well as strategy 
and methods of international communication. This allows the students to establish a systemic understanding of 
translation as a communicative activity. The generic dimension provides the ability to “do,” whereas the core di-
mension provides the framework of “knowing”. 

The leading dimension (ideological-political education module) is a value-leading dimension that is related to all 
subjects and does not add anything separately. The thematic modules “China Story” translation projects are set up 
at the explicit level. Everyday permeation is achieved through teachers’ words and deeds and the value orientation 
of cases at the implicit level. The leading dimension penetrates the fundamental and core dimensions; this function 
of integration of values will be realized through the pedagogical activities of the latter two. 

The coupling logic of the three dimensions shows that the basic dimension provides competence support, the core 
dimension provides directional guidance, and the leading dimension provides value integration, and the three thus 
constitute an organic whole of “competence-cognition-value.” 

4.3 Pathways for Value Transmission 

The value functions of the curriculum are routed through students’ actual competences by means of a cognitive 
pathway of “cultural input language transformation communicative output” to form a complete chain of value trans-
mission. 

The cultural input stage means that the students will get a strong understanding of Chinese culture through the 
translation training of Chinese cultural documents and learning cross-cultural theories.  

Stage of transformation of language: pupils convert the understanding of the culture into an expression in the 
foreign language that is appropriate. The secret of translation lies in “a transformation of meaning”, which is to say, 
expressing the cultural meaning in a way that is understandable in the target language. It does not consist of me-
chanical substitution but of cultural rendering. Students must have a sound understanding of the cultural connotation 
of the source language and the expression of the target language at the same time. There is a need to make the leap 
from ‘cultural understanding’ to ‘cultural expression competence’. 

The students carry out narrative practice for a simulated or real audience. The core distinction, however, is the 
intervention of “audience awareness” – not asking simply “is it translated correctly?” but also “for whom is this 
translated and how can it be communicated?” The three stages progress to form a complete chain of value transmis-
sion: cultural input establishes the cultural awareness of what to translate, language transformation addresses the 
technical problem of how to translate, and communicative output materializes the value of whom to translate for. 
Through subjective participation, students rise from a cognitive level of local narratives to identification with Chi-
nese narratives, achieving self-construction of cultural awareness and cultural confidence. 
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5. Supporting Elements for Realizing Curriculum Value 

5.1 Subjective Support: Transformation of Teachers’ Knowledge Structure for Cultural Communica-
tion Competence 

The main subject of the value realization of curriculum is teachers. The traditional translation instructors’ knowledge 
structure mainly encompasses the linguistic field. To teach international publicity translation courses, teachers need 
to possess three knowledge structures at the same time: knowledge of translation skills (“how to translate”); 
knowledge of cultural interpretation (cultural connotation of “what to translate”); and knowledge of communication 
strategies (communication logic of “for whom to translate”). 

In view of contemporary educational trends, the role of the teacher needs to transform from a mere translation 
skill instructor to a cultural communication facilitator. A translation skill instructor is one who focuses on whether 
one can translate, whereas a cultural communication facilitator is one who focuses on the “why”, “for whom,” and 
“how to communicate effectively”. Therefore, it is clear that a cultural communication facilitator is more engaged 
and involved in “international communication”. 

5.2 Resource Support: Knowledge Transformation Logic of Localized Teaching Resources 

The development of local cultural resources into curriculum resources should go through a 3-stage transformation 
of “cultural material teaching text educational vehicle”. The first transformation stage consists of selecting, organ-
izing and compiling raw cultural material into textual material usable for teaching source texts, reference transla-
tions, translation analyses, and cross-cultural annotations. The aim of this thesis is to discuss the other conversion 
of teaching micro text from “teaching valuable material” to “actually play an educational role” through case teaching 
project-driven and other forms in teaching activity.  

5.3 Institutional Support: Value-oriented Function of Process-oriented Assessment Systems 

The evaluation system is the institutional assurance of curriculum value orientation. The traditional type of summa-
tive assessment that uses the criterion of “translation accuracy” only reinforces a specific orientation of instrumental 
rationality. Translation course performance evaluation should follow the “language conversion competence + cul-
ture interpretation competence + communication strategy competence” multi-dimensional evaluation framework. 
Evaluation criteria should be an institutionalized embodiment of the value orientation of the curriculum. 

The process-oriented assessment’s addition is also important. The development of international publicity trans-
lation ability is a gradual process; summative assessment can only reflect the result, while process-oriented assess-
ment can capture the growth (Hu, 2023). Students can enhance their understanding of the translator’s role and the 
nature of translation through process-oriented assessment means (translation logs, project reflections, and peer eval-
uation), in which assessment as a means enhances value internalization through continuous reflection. 

6. Conclusion 

The main argument of this paper is that the fundamental reorientation of value positioning, shifting from “skill-
based” to “culture-based,” is the key to the reform of application-oriented undergraduate translation curricula, and 
cultural interpretation competence and narrative communication competence should be incorporated into the core 
connotations of translation competence.  
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