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1. Introduction

Abstract

Against the backdrop of the multilingual turn in second language (L2) writing re-
search, this paper systematically reviews 27 SSCI empirical studies on translingual
writing published from 2021 to 2025 retrieved from Web of Science (WoS). The
review analyzes existing literature from five dimensions: research subjects, peda-
gogical approaches and assessment systems, teaching effectiveness, identity con-
struction and power dynamics, and digital transformation. The results show that
learners’ language proficiency, cultural backgrounds, and disciplinary environ-
ments shape their translingual practices during writing. Diverse inclusive teaching
frameworks and evaluation tools have been developed to replace monolingual
standardized assessments. Besides, translingual writing is proven to enhance stu-
dents’ critical language awareness and writing literacy, while functioning as a de-
colonial space to negotiate linguistic power relations and construct hybrid multi-
lingual identities. With the digital shift, digital platforms and generative Al forms
have distributed translingual ecosystems for L2 writers. The review consolidates
the dual pedagogical and political values of translingual writing. It also identifies
prominent research gaps: insufficient GAl-related translingual writing research
and an overreliance on qualitative methodologies. Future studies should strengthen
quantitative and interdisciplinary exploration into Al-assisted translingual writing
to advance inclusive, epistemic-fair L2 writing pedagogy.

Keywords

Translingual writing; L2 writing; critical language awareness; identity construction;
digital translingual practice

Originating from rhetorical and writing studies in the United States, the concept of translingual writing draws on
the theoretical underpinnings of translingualism. Rejecting the purely formal analysis of language and linguistic
phenomena, it posits that language is inherently performative and constitutes a substantive social practice embedded
in specific temporal and spatial contexts (Horner, 2011). This theoretical stance has sparked intense debates within
U.S. academia, facilitating the translingual turn in writing paradigms. Its influence has since expanded globally,
encompassing writing teaching and research in contexts of English as a second language (ESL), English as a foreign
language (EFL), and other foreign language education settings.

In contrast to traditional writing paradigms, translingual writing places greater emphasis on the dynamicity, mul-
tiplicity, and hybridity of language use (Garcia & Li, 2014). It rejects the dualistic separation of language from
identity and from structure, challenges the structuralist view of language, contests the writing epistemology
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dominated by monolingual language ideologies, and further expands and reshapes the conceptual connotations and
essential characteristics of writing (Canagarajah, 2018).

To systematically map the current landscape of empirical studies on translingual writing, this paper conducts a
comprehensive review of 27 empirical studies retrieved. Specifically, these studies are categorized and analyzed
from five core perspectives: (1) research objects of translingual writing; (2) pedagogical approaches and assessment
systems; (3) pedagogical effectiveness; (4) identity construction and power dynamics; and (5) digitalization shift.
In this review, “translingual writing” is defined as composing practices that intentionally draw on writers’multiple
linguistic and semiotic resources, challenging monolingual norms and treating language difference as a creative
resource. While the study includes studies that self-identify as “translanguaging” research, the research treats them
as conceptually adjacent, given their shared emphasis on fluid language use and learner agency. The distinction
rooted in disciplinary origins, composition studies and bilingual education, is acknowledged but does not affect the
inclusion criteria.

2. Study Selection

The studies reviewed in this paper were primarily retrieved from Web of Science (WOS), using the highly relevant
keyword “translingual writing”. Initially, 93 articles from the social sciences citation index (SSCI) published be-
tween 2021 and 2025 were retrieved. After abstract screening, 48 were excluded for not being empirical, 12 for not
focusing on writing, and 6 for lacking a translingual approach. Finally, 27 studies that fully met the criteria were
selected as the core research objects for this literature review. It should be noted that due to the limitations of only
one selected database, the chosen research is not comprehensive, but it shows the representative content of current
empirical studies on translingual writing, ensuring the validity and reference value of the review results.

3. Findings

The findings from the 27 empirical studies reveal a multifaceted landscape of translingual writing research, with
investigations spanning individual, pedagogical, ideological, and technological dimensions. Collectively, these
studies not only validate the theoretical core of translingualism—centering language fluidity, learner agency, and
resistance to monolingual hegemony—but also provide empirical insights into how translingual writing operates
across diverse contexts, populations, and educational practices.

3.1 The Research Objects of Translingual Writing: Classification Based on Individual Factors

3.1.1 Language proficiency as a differentiating factor

Language proficiency serves as a critical variable that differentiates learners’ motivation, engagement, and strategic
execution in translingual writing. Sun and Lan (2024) demonstrate that higher proficiency levels correlate with more
sophisticated, strategic, and culturally inclusive translingual practices in Chinese as a second language (CSL) writ-
ing. Conversely, Sun and Feng (2025) indicate that lower-proficiency learners primarily utilize translingual prac-
tices as a cognitive scaffolding tool to facilitate content comprehension, ease cognitive challenges, and foster met-
alinguistic awareness.

3.1.2 Ethnic and cultural background

Learners’ ethnic and cultural backgrounds significantly shape their translingual writing practices, particularly in
how they negotiate identity and meaning. Jang (2024) highlights how immigrant adolescents autonomously develop
multilingual and multisemiotic “triangular support systems” to achieve cross-cultural communication. Qiu (2025)
and Park (2023) further illustrate that translingual writing acts as a discursive space where transnational and first-
generation minority students integrate home discourses and cultural experiences, transforming their multicultural
backgrounds into academic assets and challenging deficit-oriented monolingual pedagogies.

3.1.3 Educational and disciplinary contexts

Translingual writing practices and professional identities are also dynamically mediated by institutional environ-
ments and individuals’ educational trajectories. Lin and Shi (2024) show that instructors’ own cross-cultural edu-
cational trajectories profoundly shape their translingual pedagogy and professional identities. Focusing on Western-
educated EFL instructors, their study reveals that while cross-cultural backgrounds inspire translingual orientations,
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the actual pedagogical implementation remains heavily mediated by local sociocultural and institutional ideologies.
This underscores the necessity of considering contextual constraints when exploring the agency of translingual
writing practitioners.

3.2 The Pedagogical Approach and Evaluation System of Translingual Writing

In response to the theoretical connotations and practical needs of translingual writing, scholars have proposed a
series of innovative pedagogical approaches and corresponding assessment systems, providing rich practical refer-
ences for the application of translingual writing in teaching.

Josie and Joseph (2025) propose a labor-based, anticapitalist “translingual revisions” framework for post-second-
ary writing pedagogy. The framework bridges rhetorical composition and applied linguistics, emphasizing that
translingual writing praxis must foreground identity-mediated power asymmetries, honor diverse linguistic labor,
and resist neoliberal pressures to assimilate into dominant academic norms. Cavazos (2022) designed a sophomore-
level multilingual writing course at the University of Texas Rio Grande Valley under the guidance of translingual
theoretical underpinnings. The course, approved as an integrative and experiential learning core curriculum option,
emphasizes the fluidity and negotiation of language practices rather than language separation or grammatical cor-
rectness. Pennington et al. (2024) proposed a digital collaborative writing instructional strategy integrating
translanguaging, collaborative writing, and multimodality theories. The research confirmed that this pedagogical
strategy not only disrupts linguistic hierarchical biases in classrooms, transforms multilingual competence into a
learning asset, and enhances students’ writing confidence and collaborative literacy but also aligns with educational
standards regarding multimodal expression and peer collaboration. Seltzer (2022) conducted a year-long ethno-
graphic study via a critical translingual lens on Faith, a Latinx bilingual student labeled a “struggling repeater” due
to failing a high-stakes ELA exam despite her sophistication as a poet, critical reader, and translingual writer. Ana-
lyzing Faith’s language and writing metacommentary, the research found her insights disrupt monoglossic and raci-
olinguistic ideologies, exposing the disjuncture between her linguistic expertise and marginalized educational status.
Algefari (2024) conducted a study with 10 Saudi EFL learners whose first language is Arabic. The research found
that translanguaging not only facilitated the production of more elaborate language-related episodes (LREs), pro-
moting learners’ in-depth negotiation of lexical and grammatical issues, but also achieved a higher successful reso-
lution rate of LREs. The findings support the pedagogical recommendation of allowing learners to independently
choose their interactional language medium, thereby expanding the empirical research frontier of translanguaging
in computer-mediated collaborative writing.

In terms of the evaluation system of translingual writing, unlike the standardized tests such as TOEFL and IELTS,
Chang, Chen, and Lin (2025) proposed the Reflective Writing Space (RWS) framework, advocating for the recon-
ceptualization of writing assessment into three interconnected dimensions: content & context, skill development,
and language use and proficiency. Cavazos and Karaman (2023) conducted a preliminary development and valida-
tion study of the Translingual Disposition Questionnaire (TDQ) targeting Latinx students. The research identified
three core dimensions of translingual dispositions: Negotiation (viewing and enacting language practices as context-
dependent and negotiable), Resistance (challenging dominant language standards and expectations), and Explora-
tion (engaging in deliberative inquiry into language use), enabling educators to design linguistically inclusive as-
signments and assessments aligned with students’ translingual identities, realities, and practices, while also facili-
tating investigations into the relationships between translingual dispositions and key outcomes such as students’
sense of belonging, academic success, self-efficacy, acculturation, and rhetorical writing abilities.

3.3 The Pedagogical Effect of Translingual Writing

Based on existing empirical research, studies have found that translingual writing has multiple pedagogical effects.

Firstly, through translingual writing practices, students’ critical language awareness (CLA) can be enhanced,
which has been found to prevent the underdevelopment of monolingual ideologies. Sun (2023) identified a notable
“mismatch” between a student’s spontaneous translingual practices and his internalized monolingual standard—
viewing English as the sole legitimate academic medium—proving that such cognitive dissonance can effectively
catalyze critical self-reflection regarding the arbitrary nature of monolingual norms. Similarly, Feng and Sun (2025)
found that the flexible integration of L1 (Chinese) and L2 (English) enables EAL students to challenge monolingual
hegemony, navigate linguistic power asymmetries, and construct dynamic, non-essentialized identities. From a
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scholar-practitioner perspective, Christiansen and Tian (2023) further argue that decolonizing L2 writing pedagogy
hinges upon fostering critical self-reflection, which engineers an ideological shift from a deficit-oriented view of
the native language to an asset-based framework that legitimizes multilingual practices in academic publishing.

Beyond ideological transformation, translingual writing exerts a direct, positive impact on disciplinary literacy
and text quality by allowing learners to navigate complex, overlapping discourses. In CLIL contexts, Xie and Sun
(2024) demonstrated that utilizing L1 resources for conceptual clarification and bilingual materials for research
effectively scaffolds content comprehension while systematically enhancing the syntactic complexity, lexical spec-
ificity, and overall clarity of written drafts. In broader disciplinary writing environments, Song and Lau (2025)
observed that master’s students navigate fluid academic discourses through targeted strategies, such as leveraging
digital translation tools to reconcile linguistic gaps, combining straightforward rhetorical expressions with complex
disciplinary terminology, and embedding local socio-cultural knowledge into standardized global academic con-
cepts. This strategic negotiation facilitates a profound pedagogical shift, allowing students to re-conceptualize their
home language as an empowering academic resource rather than a barrier.

Furthermore, translingual writing practices significantly cultivate student feedback literacy, empowering learners
to recognize, interpret, evaluate, and proactively act upon instructor commentary. Sun, Lan, and Zhang (2023) iden-
tified four primary pathways through which translingual resources optimize this competency: elevating students’
recognition of feedback value, sharpening their capacity for critical judgment, forging resilient multilingual writer
identities, and enabling actionable revisions. By employing bilingual dictionaries and L1 academic materials to
decode comments from English-speaking instructors, students can critically align external feedback with discipli-
nary expectations and individual authorial goals, thereby fostering stronger rhetorical agency rather than passively
accepting critiques.

While the reviewed studies collectively confirm positive pedagogical outcomes, it is important to note that most
adopted short-term designs (e.g., single-semester courses or one-off writing tasks). Only Qiu (2025) and a few others
employed longitudinal tracking. The sustainability of CLA gains and writing improvements beyond the instructional
period thus remains uncertain, and future research should incorporate follow-up assessments to examine lasting
effects.

3.4 Power Dynamic and Identity Construction Through Translingual Writing

Empirical scholarship highlights that translingual writing is not merely a linguistic tool but a space for identity
negotiation and power contestation, carrying a political impetus toward decolonization and linguistic justice. Power
serves as an implicit framework that heavily mediates translingual practices, primarily through the hegemonic status
of English in global academic discourse. For instance, Xie and Sun (2024) observed that dominant English Aca-
demic Writing (EAW) norms cause multilingual students to internalize a deficit ideology, prompting them to view
their native language as a barrier to “authentic” expression despite strategically deploying bilingual resources during
drafting. This structural asymmetry is further amplified by institutional policies and contextual pressures. As Sun
(2025) demonstrated, power manifests through linguistic privilege, rigid instructional environments, and identity
boundaries, which often compel international learners to navigate complex linguistic hierarchies. Similarly, Zhang’s
(2022) digital ethnography exposed a sharp disjuncture between social and academic spaces; although students
fluidly mixed resources in informal communication, institutional “English-only” mandates and the stigmatization
of non-standard language forced them to completely purge multilingual elements from final academic drafts.

Multilingual learners actively respond to these structural constraints through diverse ideological stances that ac-
tively shape their identity construction. Liu and Chen (2025) classified these responses into three distinct positions:
a “resistant stance”, where learners overtly incorporate translingual elements into formal outputs to assert agency;
a “pragmatic stance”, which strategically confines language-mixing to the drafting phases to reduce anxiety while
conforming to institutional expectations in final products; and a “transformative stance”, which conceptualizes mul-
tilingualism as a core intellectual asset. These ideological configurations are intrinsically tied to the negotiation of
intersecting cultural, academic, and linguistic identities. Grounded in critical translingual literacies, Zapata (2025)
proposed the concept of “critical translingual assemblages” to illustrate how marginalized writers intertwine diverse
semiotic resources, cultural histories, and affective aspirations to build hybrid identities that resist assimilation. Sun
(2025) further corroborated that identity formation directly governs creative expression, suggesting that empower-
ing learners requires pedagogies that actively foster translingual subjectivities.
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A unifying thread across this body of literature is the recognition of translingual writing’s profound decolonial
potential. By centering multilingualism as an asset, translingual practice unsettles monolithic educational norms
inherited from colonial legacies, which historically marginalized non-Western epistemologies and linguistic
knowledge. To operationalize this decolonial vision, scholars advocate for treating writing standards as fluid and
negotiable spaces. Specifically, Sun (2025) outlined three pedagogical strategies: embracing linguistic fluidity to
dismantle standard language dogmas, facilitating translingual identity formation to empower student agency, and
integrating reflective practices to expose underlying power structures. Ultimately, these collective inquiries demon-
strate that translingual writing transcends traditional pedagogy; it functions as a critical political act through which
learners and educators actively advance linguistic human rights and reclaim multilingual agency.

3.5 The Digitalization Shift in Translingual Writing

Driven by rapid advancements in educational technology, translingual writing research exhibits a distinct digital
transition. The integration of translingual digital feedback platforms and generative artificial intelligence (GAI) has
fundamentally redefined the parameters of writing practices, casting translingualism as a highly fluid and techno-
logical phenomenon.

A key dimension of this shift is the strategic deployment of translingual digital feedback. Sun (2025) explored
how English as an Additional Language (EAL) learners engage with digital resources within a non-EMI higher
education context in China, identifying a distinctly staged and recursive workflow. During the brainstorming, out-
lining, and initial drafting phases, learners predominantly utilize native-language (Chinese) platforms (e.g., Baidu,
CNKI, Zhihu) to scaffold conceptual understanding and extract core terminology. Conversely, in the later drafting,
revision, and editing stages, they shift to target-language (English) digital platforms to verify phraseology, align
genre conventions, and refine grammatical structures. Although learners perceive this digital orchestration as a con-
fidence-enhancing mechanism that fosters individual agency, they remain cognizant of structural risks such as direct
literal translations and rhetorical mismatches. To mitigate these issues, students actively triangulate multiple digital
sources and prioritize discipline-specific input. This line of inquiry ultimately highlights the pedagogical necessity
of validating first-language feedback structures and integrating digital feedback into broader, inclusive peer-and-
teacher feedback ecologies.

Concurrently, the emergence of GAI has reshaped how multilingual writers coordinate across semiotic bounda-
ries. Adopting a translanguaging lens, Yu and Jiang (2025) investigated the naturalistic second language (L2) writ-
ing practices of Chinese multilingual undergraduates utilizing GAI. Their findings outlined four primary functional
patterns of GAI engagement: creation (prompt and content generation), translation (conceptual comprehension and
expression), evaluation (textual decision-making), and revision (linguistic refinement), with translation serving as
the foundational enabler for the other three modalities. Furthermore, students’ interaction with GAI is mediated by
three overarching translanguaging stances: participation stances (delegation of authorial labor between human and
machine), language stances (negotiation between novice and master writer personas), and tool stances (positioning
GAI alongside external human or digital resources). Theoretically, this framework conceptualizes GAI-assisted
writing as a form of distributed translanguaging practice distributed across students, Al, and contextual artifacts.
Pedagogically, these findings suggest that instead of restricting technological interfaces, educators should validate
students’ individualized GAI practices and prioritize the development of digital translanguaging literacies to culti-
vate critical and creative agency.

4. Discussion

The findings of this review have further consolidated and expanded the theoretical foundation of translingual writing,
affirming its pivotal position as the core of the paradigmatic shift in second language writing research. Consistent
with postmodernist views of language (Garcia & Li, 2014; Canagarajah, 2018), empirical evidence sufficiently
demonstrates that translingual writing is by no means a mere act of “cross-linguistic transfer” or “error correction,”
but rather a dynamic, context-embedded social practice. Furthermore, it highlights the inherent fluidity, hybridity,
and performativity of language use in writing, thereby providing theoretical support for redefining the essence of
writing.

In terms of core attributes, the dual characteristics of translingual writing—“political nature and pedagogical
value”—proposed in the literature have been fully verified and deepened by the empirical studies included in this
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review. At the political level, research on identity construction and power dynamics (Sun, 2025; Liu & Chen, 2025;
Xie & Sun, 2024) demonstrates that translingual writing serves as a crucial tool for promoting the decolonization
of writing education. It can directly challenge English hegemony, linguistic hierarchies, and rigid colonial writing
standards, endow multilingual learners with the right to resist assimilationist ideologies, assist them in preserving
culture-specific connotations, and further advocate for linguistic human rights and academic justice.

At the pedagogical level, the series of innovative pedagogical approaches identified in this review—including the
labor-based anticapitalist “translingual revisions” framework (Josie & Joseph, 2025), community-engaged multi-
lingual courses (Cavazos, 2022), digital collaborative writing (Pennington et al., 2024), and video-mediated peer
editing (Algefari, 2024)—vary in form but are all underpinned by the shared principle of “centering learners’ lin-
guistic diversity and agency.” Guided by this principle, educators can optimize teaching practices in three aspects:
First, during the pre-writing stage, learners should be allowed to use their mother tongue for brainstorming, outline
development, and literature retrieval (e.g., accessing Chinese-language resources such as CNKI and Baidu) (Sun &
Feng, 2025) to reduce cognitive load. Second, in collaborative writing sessions, heterogeneous grouping and explicit
role division (e.g., “image imaginator,” “bilingual bibliophile’’) should be adopted to fully leverage the complemen-
tary advantages of learners’ diverse linguistic competencies (Pennington et al., 2024). Third, in cross-cultural con-
texts, learners should be encouraged to integrate cultural symbols (e.g., family food culture, regional traditions) and
community discourses to build a bridge between their mother tongue culture and academic culture (Qiu, 2025; Park,
2023). Such practices not only effectively alleviate learners’ writing anxiety but also transform their multilingual
competence into explicit learning advantages, thereby enhancing their sense of classroom belonging and identity
recognition, and realizing a pedagogical transformation from “language restriction” to “resource empowerment.”

Furthermore, studies on teaching effectiveness (Sun, 2023; Feng & Sun, 2025; Xie & Sun, 2024) have confirmed
its diverse educational values, specifically including improving learners’ Critical Language Awareness (CLA), feed-
back literacy, cross-cultural communicative competence, and core writing skills.

Notably, the emerging digitalization trend in the field of translingual writing (Sun, 2025; Yu & Jiang, 2025) has
further expanded the theoretical boundaries of translingual practice. The in-depth integration of digital tools such
as translingual digital feedback platforms and Generative Artificial Intelligence (GAI) has redefined translingual
writing as a distributed practice shaped by the interactions among learners, tools, and context. This transformation
not only enriches the forms of integrating multilingual and multisemiotic resources but also prompts the academic
community to re-examine the connotations of core concepts such as “linguistic repertoire” and “writer agency” in
the digital age, laying the foundation for the systematic development of digital translingual writing theory.

5. Implication

While existing empirical studies in translingual writing have yielded abundant findings, this literature review further
reaffirms and supplements the identification of research gaps in the field.

Firstly, against the backdrop of digitalization, research on translingual writing related to GAI remains relatively
scarce—from the perspective of translanguaging theory, GAI is not a tool to compensate for linguistic deficiencies
but a multilingual resource that learners can proactively leverage to activate and integrate various linguistic re-
sources in support of L2 writing, yet despite the significant theoretical value of this notion, empirical research ex-
ploring GAI applications through this lens is still relatively insufficient (Yang & Lin, 2025). Future research could
further explore the translingual writing practices assisted by GALI.

Secondly, there is an obvious imbalance between qualitative and quantitative research. Existing studies on
translingual writing mainly adopt qualitative methods such as case studies and interviews, which excel at exploring
the complex processes and individual experiences of translingual writing but are difficult to generalize to a wider
range, while the lack of quantitative research methods prevents large-scale investigations into translingual writing
and limits theoretical construction. Future research should therefore emphasize interdisciplinary language studies,
integrating fields such as psycholinguistics and neurolinguistics to explore quantitative methods for analyzing
translingual writing performance, thereby advancing linguistic-level investigations, and researchers can collect
more intuitive empirical data from writing classrooms from multiple perspectives, including discourse, translingual
manifestations, and syntax, to address the lack of quantitative research in the field.

6. Conclusion

In conclusion, translingual writing embodies the transformative potential of multilingualism in the globalized era.
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As Creese and Blackledge (2010) note, bilingual speakers rely on the synergy of multiple languages to convey
meaning, while Li (2011) emphasizes that translanguaging creates a holistic social space integrating personal history,
ideology, and cognitive capacity. By embracing the fluidity of language, centering learner agency, and challenging
monolingual norms, translingual writing not only enriches L2 writing education but also contributes to the broader
project of decolonizing knowledge production and promoting linguistic and cultural diversity. As the field continues
to evolve, translingual writing will undoubtedly remain a vibrant and critical area of inquiry, offering new insights
for addressing the complex linguistic and educational challenges of our time.
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