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School self-evaluation (SSE) is a fundamental aspect of school life and has been
identified as one of the approaches to school improvement. Several countries have
adopted SSE as a strategy to enhance both schools and students’ academic perfor-
mance. This study examined teachers’ perceptions of SSE as a tool for improve-
ment. Data were collected through in-depth interviews with teachers and
headteachers to assess their understanding, perceptions, and experiences in schools
where SSE is implemented as a tool for improvement. The results indicated that
SSE is not consistently practiced in these schools; however, they employ their own
informal methods of evaluating performance. It also became evident that most
teachers and headteachers do not have an in-depth understanding of SSE; however,
they envisaged SSE as a valuable evaluation process that the schools must adopt
to enhance existing evaluation practice so as to bring improvement into the
schools.
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1. Introduction

School self-evaluation (SSE) is a technique by which a school takes the initiative to describe its operations to stake-
holders in a systematic manner (Vanhoof & Van Petegem, 2011). The school is assessed based on this description,
and policy decisions and actions are considered (Vanhoof & Van Petegem, 2010). Improving educational quality is
currently a top priority for many countries’ educational policies. Several nations have developed or are developing
laws and monitoring on the subject of SSE, which emphasizes the schools’ quality accountability (Hofman, Hofman
& Gray, 2010). It has become a common phenomenon in a wide range of educational systems, and its significance
has been emphasized in various literature (e.g., Hofman et al., 2010; Brown, 2013; O’Brien et al., 2022). Educational
policymakers and implementers in the Western world have adapted SSE due to its impact on educational quality,
school improvement, and reformation (Brown, 2013; MacBeath, 2010; Nevo, 2010). They have taken steps to put
in place several support mechanisms to boost student participation in school and ensure that self-evaluation is done
properly. The idea of schools engaging in a systematic process of self-evaluation appears to be a simple approach
to measuring a school’s effectiveness and identifying ways to improve it, but it is not as simple as it is perceived
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(MacBeath & McGlynn, 2004).

Despite their efforts to improve their educational systems, only a few African countries have implemented self-
evaluation in their schools. A few African countries, such as The Gambia, Swaziland, and Kenya, have recognized
the need for SSE. As indicated by Quist (2003), workshops on SSE have been held in these countries by the Asso-
ciation for the Development of Education in Africa (ADEA) and the Commonwealth Secretariat. According to the
study’s findings, it revealed that the implementation of SSE has resulted in educational improvements at the national,
regional, and school levels (Quist, 2003).

Schools in Ghana are urged to take on a bigger share of the responsibility for establishing and ensuring educa-
tional quality, which includes the expectation that they engage in self-evaluation (Asamoah-Gyimah, 2012). How-
ever, most public schools in Ghana undergo external evaluation as it is a prerequisite process in the Ghana Education
Service and also internally undergo what they know as School Performance Appraisal Meeting (SPAM), in which
some of them (school heads and teachers) misunderstand to be the same as school self-evaluation (Cobbinah &
Eshun, 2021).

1.1 Research Problem

Over the years, school evaluation has been a required aspect of education in Ghana, and the task of evaluating
schools belongs to the District Education officers, who are backed by the head teachers and staff (Asamoah-Gyimah,
2012). According to Asamoah-Gyimah (2012), the evaluation of school performance has always been in the hands
of government inspectors known as School Improvement Support Officers (SISOs) and other external bodies such
as the National Schools Inspectorate Authority (NaSIA). Progressively, this role has shifted to schools’ own internal
methods of evaluation.

There has been a school evaluation in our public schools and continuous improvement works through systematic
monitoring and evaluation, where external supervisors interact with teachers on the day-to-day activities of the
school (Dewodo, Agbetorwoka, & Wotordzor, 2019). However, there is a need for SSE where the school can gather
accurate data from its teachers to make meaningful use of it to bring positive change in the school. This was men-
tioned by the Department of Education in South Africa (DoE, 2001), which opined that schools could track their
progress toward their vision, which was supported by their mission, goals, and objectives through effective SSE
processes (cited in Quist, 2003). Also, the quality of teaching and learning will be improved if flaws found during
the SSE process are addressed. Though there are numerous benefits to the adoption of SSE in schools, little is known
about how public schools engage in SSE with the objective of enhancing positive changes in the schools. In view
of that, SSE has become a tool for school improvement in recent times, and it is necessary to assess the practice of
SSE in Ghanaian schools with a focus on how teachers understand and apply it for school performance. In order to
carry out this study, the following research questions will be significant: What is headteachers' and teachers' under-
standing of the concept of SSE? How do headteachers and teachers perceive SSE as a tool for improvement? What
anticipated challenges could hinder SSE if it were to be adopted as a practice?

1.2 Understanding the Concept of SSE

Although Laden (2015) points out that it is difficult to trace the origins of SSE, the process has evolved over time
to become what it is today. SSE dates back to the 1940s, when teachers wanted to see if they were achieving their
educational goals (Leung, 2013). In the 1980s, the Scottish Department of Education adopted SSE as a mechanism
for improving schools, and those other European countries, including Australia, Asian countries, and Hong Kong,
followed suit when it was adopted (Leung, 2013). According to Nelson, Ehren, and Godfrey (2015), different terms
are used to describe the evaluation process of schools, and they include: internal assessment, self-review, data use,
data-driven decision-making, investigation, or internal accountability. Researchers such as Baxter (2017) and
Brown et al. (2016) argue that there has been a shift in education, operationalized by a stronger focus on school
autonomy and empowerment, but with the additional framework of increased oversight and accountability. In this
regard, inspection regimes have emerged in most countries, even those that do not have such a tradition, but para-
doxically, most inspection regimes have emphasized a form of internal regulation, commonly referred to as SSE,
alongside a desire for control and regulation by external inspectors (Brown et al., 2018). Wong and Li (2010) argue
that self- evaluation can help schools better prepare for external evaluation. Although SSE is practiced in many
countries, according to an OECD study (2013), there are similarities in policies and strategies with the way SSE is
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practiced; however, there are also disparities in its application and implementation. In addition, the ways in which
assessment reports are used to assist schools also vary. For this reason, it is necessary to understand what SSE is
through various definitions, since the adoption of the SSE process by many countries has given it importance, lead-
ing to the formation of various definitions.

According to several recent studies, SSE is considered a process of continuous improvement (Brown et al., 2018;
Mutch, 2012; Vanhoof & Van Petegem, 2010), which can help change a school’s culture by allowing all stakehold-
ers to participate more fully in the school improvement process (Macbeath et al., 2000; Nevo, 2001). Schools can
create their own improvement goals by allowing teachers to focus on areas of improvement that are most important
to their school while increasing community ownership in the process (Brown et al., 2016). It also involves a reflec-
tive survey that leads to planning actions for improvement based on information acquired in the context of each
school and allows schools to use this data to develop meaningful and accurate improvement goals and actions fo-
cused on teaching and learning practices and outcomes (Chapman & Sammons, 2013). Thus, it allows them to
design and implement improvement plans, monitor their progress, and recognize their achievements.

SSE, according to various scholars, must be carried out by stakeholders such as school officials, teachers, parents,
and students to some extent and within an externally established structure (Brown et al., 2020; Skerritt et al., 2021).
Schools need to have a strong SSE process in place so that they can effectively assert their autonomy and allow
them to make an informed choice and make decisions for their improvement, while external evaluation should be
made more strategic rather than didactic, giving schools more autonomy in this regard (O’Brien et al., 2017). The
majority of SSE research conducted to date has tended to support this transition, characterizing it as a practical,
cost-effective, and responsive method to the needs of the school (O’Brien et al., 2017; Vanhoof & Van Petegem,
2007). SSE improves the ownership and acceptance of change by the school community because initiatives benefit
from a sense of belonging (Meuret & Morlaix, 2003; Nevo, 2002), making it a long-term strategy for school reforms
(Skerritt et al., 2021). The majority of school inspectors have linked SSE to external evaluation (Brown, 2013;
Brown et al., 2016; Brown et al., 2018; Mutch, 2012) and used SSE results to guide inspections and monitor the
effectiveness of internal school evaluation (McNamara & O’Hara, 2008). This improvement in school evaluation,
on the other hand, implies that schools develop the capacity to evaluate their practices, processes, and results. Critics
of SSE argue that due to a lack of research capacity, evaluations are subjective and biased, and that the data collected
and used by schools is unlikely to be credible (Meuret & Morlaix, 2003; Vanhoof & Van Petegem, 2007).

SSE plays an important role in supporting students and professional learning (Chapman & Sammons, 2013). To
achieve this, the SSE must be built on honesty and openness, as well as the desire to try new things without assigning
blame. Hofman et al. (2009) also argue that SSE is a process that aims to improve schools, directly or indirectly.
However, due to the wide range of ways in which SSE results are used, it is impossible to say whether evaluation
actually improves things (Schildkamp et al., 2012). According to Hofman et al. (2009), SSE can be reduced to a
measurement phase in which quality assurance is central to evaluation. Evaluation data is designed to be used to
improve performance or to hold people accountable as a product (Hofman et al., 2009). In SSE, continuous im-
provement planning is expected, as schools are required to review their plans on an annual basis, looking at defects
as well as what has been accomplished. SSE should not be introduced “to satisfy the bureaucracy of the Ministry of
Basic Education, but rather to develop a plan to improve the quality of teaching and learning” (Thornley, 2012,
cited in Sehlapelo, 2021, p. 63). Thompson (2018), in his study, stated that if schools are serious about improvement,
then they need to ensure that proper implementation of SSE is in place. Schools are therefore supposed to use the
findings from the evaluation report to review old policies, formulate good policies, and develop their school im-
provement plans (Antoniou, Myburgh-Louw, & Gronn, 2016).

SSE process, according to Nevo (2002), may be led by a teacher or group of teachers, a school head or other
school administrators, or an agent specially appointed by the school as an evaluator. He proposed that an evaluation
committee be established for a successful evaluation. This panel welcomes the participation of all stakeholders,
including students, educators, parents, and school administration (MacBeath et al., 2000). Schools can also use
“critical friends” to help them assess their own growth. A critical friend is someone who asks intelligent questions,
examines data from a different angle, and provides constructive criticism (MacBeath et al., 2000). According to
Vanhoof et al. (2009) and O’Brien et al. (2017), the effectiveness of SSE is based on the fact that the people respon-
sible for it in schools have a favorable attitude towards it. Driving forces of SSE include confidence, work-friendli-
ness, and teamwork (MacBeath, 2006).
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2. Methods
2.1 Research Approach

A qualitative research approach was mainly adopted in the study, and data were gathered using a one-on-one face-
to-face interview. The study adopted the qualitative research approach so as to enable the researchers to get an in-
depth understanding of participants’ perception of SSE. It also helped the researchers gain insight into teachers’ and
headteachers’ understanding and experiences of the tools available for improvement in the schools (Mohajan, 2018).
A semi-structured interview was used and is considered relevant to evoke participants’ perception of SSE, and it
helped in giving a complete description of the research concerning the participants (Eyisi, 2016).

2.2 Sample and Sampling Technique

The study considered the sampling technique to be used before selecting the sample. In light of this, a convenient
sampling technique was utilized in both the selection of the schools and teachers. This, according to Johnson &
Christensen (2019), gives the research participants the opportunity to participate more in the study, especially those
who will have the time to do so. This became relevant as the study was conducted when schools were in session,
allowing teachers who had the time to participate to be involved after approaching nearly every teacher in the se-
lected school. The sample schools were selected based on access to respondents and receptivity of the schools to
the research. The interview data were gathered from 20 teachers and 10 headteachers from ten public junior high
schools that were selected in the La Nkwantanang Municipal in Greater Accra. Every public junior high school has
only one headteacher, so all ten headteachers and two teachers from each school were selected for the study.

2.3 Participants

In all, 10 headteachers and 20 teachers, making a total of 30 participants, were interviewed to solicit their perception
and understanding of SSE. This enables the researchers to understand the study (Kvale, 2003) in its natural setting
while making meaning of the social reality (Cohen, Manion, & Morrison, 2007). The selected participants for the
study had over 5 years’ experience in the teaching profession and were willing to participate in the study and demon-
strate the level of their understanding of the topic being discussed. The nature of the study, the availability and
accessibility of the participants at the time of the study, and their willingness to participate in the study (Etikan,
Musa, & Alkassim, 2016) justified the use of a convenience sampling technique for the study.

2.4 Data Collection

The study used in-depth interviews for data collection. The interviews were conducted on the school premises where
the participants worked, after school hours and lunch breaks, when school had closed for the day, or teachers were
done teaching and relaxing in their staff common room. This enables the participants to have adequate time in
responding to the questions while at the same time not disrupting teaching hours in the school. An audio tape was
used to gather all data to avoid recalling participants for additional data and also avoid the danger of losing concen-
tration and squandering time while taking notes, as described by Lambert (2012). This enhanced the level of relia-
bility of the data that was collected.

2.5 Data Analysis

The same questions were used to interview all the respondents in order to ensure reliability in the results. The
interviews were conducted at the same period to guarantee that the data collected was accurate and reliable, and
they were analyzed to make sure that the findings were supported by the data. This study’s conclusions are a col-
lection of descriptions of the participants’ interpretations of their personal experience with the phenomena (Creswell
& Poth, 2016).

The interview recordings were transcribed, and themes were used to direct a line-by-line analysis of the transcripts.
Researchers were able to identify recurring themes in the participants’ experiences through this research. The topics
were then compressed to those that were crucial to resolving the study questions. Codes were used to conceal the
participants’ identities. The numbers 1-10 were used for the ten schools. Pseudonyms were also used to conceal the
names of the participants, as they were named as teachers A-T and headteachers 1-10.
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3. Results
3.1 Background of Research Participants

This part examines a study of the data gathered from the selected teachers and headteachers from the ten public
junior high schools. In all, 30 respondents, including 10 headteachers and 20 teachers, participated in the study. The
demographic data of teachers and headteachers in the study were examined: gender, years of experience in the
teaching profession and the school, years of experience as a headteacher and in the school, and rank in the Ghana
Education Service (GES).

From the twenty teachers interviewed, 10 were males, and 10 were females. Three teachers had between 6 and 9
years’ experience in the teaching profession, while the remaining seven had between 10 and 27 years’ experience
in the teaching profession. This indicates that all teachers in the study had more than 5 years’ experience in the
teaching profession.

For the headteachers, 3 respondents were males, while the remaining 7 respondents were females. Only two
headteachers had less than a year’s experience in the position, while the remaining eight had between 2 and 10 years’
experience in the position as headteachers. Also, five out of ten headteachers had recently been transferred to the
schools within the period of 3 weeks to 6 months, as at the time of the study, while the remaining five had over 1 to
2 years’ experience as a headteacher in the schools. Even though some of the respondents had less than 2 years’
experience in the position as headteachers in the schools of study, all headteachers still had between 22 and 36 years
of experience in the teaching profession. The study found it necessary to find out if headteachers still taught in the
classroom, since upholding the position of headteachers, and it revealed that out of the ten headteachers, only one
headteacher (HT 3) ascertained not teaching since upholding the position. The remaining nine headteachers men-
tioned that they do teach, but only when a teacher is absent or to assist a teacher. The study also revealed that out
of the ten headteachers, only four held the ranks of Assistant Director 1; the remaining six headteachers were Deputy
Directors in the Ghana Education Service.

3.2 Teachers and Headteachers Understanding and Participation in SSE

SSE is envisaged as an important evaluation tool that is used in schools (Antoniou et al., 2016; MacBeath, 2010).
Though the concept of SSE has been explained by various scholars (e.g., Brown, 2013; Vanhoof & Van Petegem,
2010), when the respondents were asked, they expressed varying views that were not in line with what many scholars
had explained as SSE. All 30 respondents of the study in trying to find out if they understood SSE, were asked if
they knew of SSE and were further asked to explain what they thought it was, and to also explain if they had
practiced it in school before or if they had participated in it before, either in the school or any other school they had
worked at.

A participant explained SSE by saying that it was about the school assessing itself holistically. To probe for a
better understanding of SSE, when asked if she had participated in it before, she explained how it was done by
saying that: ‘It is our normal examination that we do to assess how the term has been spent, and we have quizzes
with other schools and assess how schools are faring academically and non-academically, which is the sports that
we do, to also assess the physical well-being or strength of our students’ (Teacher T).

From her statement, it proved that she lacked sufficient knowledge of what SSE was, as her explanation of the
SSE process was not in line with the SSE framework identified by the Department of Education and Skills (2016),
and her explanations talked more about results, which was not the only yardstick for evaluation in SSE.

The following were some of the names that respondents in the study explained as SSE.

4. SSE and SPAM: The Nature of Evaluation Practice

SPAM, according to Prew and Quaigrain (2010), is used to make schools become accountable by reviewing the
performance of schools, thereby making them improve and become more accountable to their communities. In
trying to find out if respondents understood SSE and had practiced it before, they mentioned SPAM as SSE.

One of the teachers who had said knew what SSE was in explaining said that, ‘SSE refers to a school assessing
its own actions and performance, which is geared towards the outcome of student academic performance.’ (Teacher
A). When asked if he had participated in it before and how it was done, he mentioned that it was organized by the
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SISO, a few officers from the education office, all teachers, and a few students. He said that they comprehensively
looked at the performance of students from the previous years, and the lead for the exercise was the SISO officers.

From this statement, the participant was not referring to SSE, though he had given a good explanation of what
SSE was, as his definition had coincided with various researchers’ definitions (e.g., Vanhoof & Van Petegem, 2012;
Swaffield & MacBeath, 2005). However, his understanding of the participants involved and how it was done made
it clear that he did not have an understanding of SSE but rather SPAM.

Also, a teacher (Teacher F) in her submission explained SSE to be an evaluation that was done to check the
performance of students. She said that, ‘it is the performance of the student, at the end of every academic year,
especially those who write the BECE, we compare this year and the previous year. We see if the performance is
good or not’ (Teacher F). When she was further asked if she had participated in it before, she said that, ‘when this
is done, the teachers are also there, so yes, I have, and where we are supposed to answer questions pertaining to our
subjects, then we answer’ (Teacher F). This statement indicates that the participants were referring to SSE as SPAM
since they were mainly denoting their submission to the BECE results.

Some respondents were not sure if they truly knew what SSE was. This was revealed when a school headteacher
explained SSE has the school assessing itself to improve and said that, ‘maybe there will be another name. If it is
academics, then we use the BECE to assess ourselves, which is the SPAM, we use that’ (HT 4). When asked if it
was practiced in the school, she went further to say that, ‘I will say it is just the daily activities that we do, it is part
of us’ (HT 4).

This statement above shows that SSE was unknown as the respondent (HT4) was of the view that SSE may have
another name in Ghana, or rather, if the evaluation was about academics, then SSE was the SPAM which was
practiced in the schools.

4.1 SSE and SPIP

According to Fernandez (2011), the development of a school performance improvement plan has become an integral
part of many schools, as there is a strong connection between planning and overall school performance. Evaluation
is about determining whether a school is working to achieve the goals that have been set (Kizlik, 2012). This,
therefore, makes SSE important since it helps in designing the SPIP, a tool that can help a school improve. Even
though SPIP is an offset of an evaluation, respondents in the study mentioned SPIP in their understanding of SSE.

A teacher (Teacher N) who asserted to knowing what SSE is when asked how it was done in the school said that,
‘we do such things by drawing SPIP, and we also set targets, we write a scheme of work to achieve all those things,
as well as ensuring discipline amongst the students’ (Teacher N).

When asked who presided over the exercise, he explained that the headteacher was the overall supervisor; how-
ever, there were individual teachers in charge of various things, as the school’s code of conduct was not focused
merely on the teaching and learning but also on other factors as well, therefore, everyone had their role and respon-
sibilities to play. He was further asked about individuals who participated in the SSE exercise aside from the head
and teachers, and he said that, ‘P.T.A is also an organization that comes in sometimes to help in infrastructure, the
Assembly also comes to provide some desks and other things. So, they are working as a team as their corporate
social responsibilities (Teacher N).

This teacher’s (Teacher N) assertion shows that SSE, which was believed to be practiced in the school, was done
by taking into consideration the drawn SPIP, which was used to set targets and to also check if the aims and targets
had been met.

Another headteacher (HT6) also explained that SSE is basically about the school reflecting on the things they do
and their practices. She said that it was about the school being able to gather information about itself, the activities
they do, and being able to reflect upon them and see how they can improve their practices. When asked if it was
practiced in the school, she said that ‘yes, because we have been doing that from time to time. Usually end of the
term, we try to sit down as a staff and then look at what we have been doing and how best we can improve students’
learning (HT 6). From this statement, it was clear that SSE was not seen as an ongoing process as described by
Cobbinah and Eshun (2021), rather it was something that was seldom done. And her explanation of the participants
involved was limited to only the teachers, which indicated her lack of understanding of SSE.

Even though respondents had mentioned all this, they, however, did not exhibit in-depth knowledge on SSE and
the participants involved, as according to Antoniou et al. (2016), SPIP was drawn only after SSE had been carried
out by using the findings to formulate and develop good plans.
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4.2 Teachers and Headteachers Perception of SSE

Though most of the participants did not have a good understanding of SSE, in explaining to them what it was, most
of them, in answering the question of their perception of SSE, mentioned the following:

My perception is that SSE is good and should be conducted in all schools. It is something that should come to
stay’ (Teacher A).

A school headteacher (HT5) was also of the view that SSE is good as it helps the school know the level achieved
by the school in terms of their educational methods and strategies. Another headteacher (HT10) mentioned that his
perception of SSE was that it is good. He added by saying that as a headteacher, it will help you know if the school
is performing or not, and also makes the teachers know if they are doing well or not. Additionally, another teacher
(Teacher N) also said that SSE helps the school set a benchmark and helps them move towards their target in light
of the mission and vision of the school. He went further to say that, ‘it is positive and we expect more activities that
put the school in the limelight’ (Teacher N).

Another teacher (Teacher R) also added by asserting that she thinks SSE is a good thing, and when schools are
able to assess themselves, it will help them know where they are coming from, how far they have come, and what
they need to do to change if it is a negative result that was achieved from the evaluation. Also, what they need to do
to change or improve if they are having a positive result, what to do to improve, or what they should keep doing so
that the result will keep on improving. Her perception was in line with the questions that schools asked themselves
for SSE, according to Quist (2003). Also, another teacher said that, ‘SSE has not been effective and a lot of chal-
lenges come with it’ (Teacher T).

The findings on the perception of headteachers and teachers on SSE revealed that SSE is something good and
can help improve the schools and the people in them. Most teachers and headteachers, even though they had little
understanding of SSE, asserted that SSE was a good and laudable thing to do and must be encouraged in the schools,
as advocated by scholars such as MacBeath (2017), Haris (2013), and Learmonth (2020). They deduced from the
name that it was something that, if practiced, would help bring about improvement as advocated by Plowright (2008).
Also, a teacher mentioned that SSE is not as effective as advocated by James (2010). This negative perception can
be supported by other authors such as Setlalentoa (2014) and Irwan (2020). The responses from the participants
speak to the research topic in the sense that they revealed the perceptions of teachers concerning SSE and how it
can improve schools.

4.3 Teachers and Headteachers Acceptance of SSE and Its Impact

Findings from the respondents revealed a lack of understanding of SSE; however, after further explanations and
discussion, respondents opined that SSE is good. It was therefore necessary to ascertain if it would be accepted if it
were adopted in the schools, if they considered it to be a compulsory thing to do, and if they thought it could help
enhance improvement. In answering this, a teacher said that he believes it will be accepted, but cannot deny the fact
that some people do not like change at all, but can be accepted if it is well approached, as he added by saying that:

If you want people to accept a new thing you are bringing on board, you need a lot of time to educate people
about it. When you have educated them about it, and you give them time to understand the new innovations that
you are bringing, then they will definitely accept it (Teacher A).

When asked if he thinks SSE could help enhance improvement, he (Teacher A) said that yes, it will and will go
beyond academic goals, but also help in ways such as helping the school take innovative and creative actions that
will be geared towards the academic goals, and also it will help the school plan for every activity. He concluded by
saying that SSE plans could be an integral part of the school system in order to achieve their merits and relevance.
He also went further when asked if SSE should be a strategy for schools to adopt for future practice by saying that,
‘yes, I will also suggest that the government makes it mandatory for all schools. SSE should be compulsory and
must be implemented’ (Teacher A).

Another teacher (Teacher B) also said that he thinks teachers will not go against its adoption, only if it does not
come with punitive measures, as some authorities, according to him, when instituting this exercise, attach some
strings to it.

Another respondent (Teacher D) also asserted that teachers would accept SSE if adopted, but said it would be
accepted only if teachers are motivated. A headteacher from school 7 said that SSE will be accepted by teachers,
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but needed a lot of education and the approach to it, as they do not have in-depth knowledge of SSE. She also said
that SSE could help enhance improvement, which is when they bring it on board when doing INSET (In-service
Training). Another headteacher believes that teachers will accept SSE if adopted and also mentioned that, ‘some
time ago it was there, maybe there is another vocabulary that is used’ (HT 10). He also thinks SSE could help
enhance improvement a lot and will suggest it as a future practice. Another headteacher (HT1) stated that he believed
SSE would only be accepted by teachers if there were no punitive or strict measures attached to it. When asked if
SSE will help enhance improvement, he also said that it will, since it will improve performances in all spheres and
not only in academics.

Even though most of the respondents have mentioned that SSE should be accepted, a teacher (Teacher R) in her
submission to the question of whether teachers will accept SSE said that: Now, if this is not going to bring an
unhealthy competition, then it should be accepted, but I believe teachers will gladly accept it. But if it is going to
be like that on these things like promotions and all those things, then there is going to be an unhealthy competition.
And with that, people will not be ready to bring their genuine concerns of the schools (Teacher R).

This indicates that SSE should not be attributed to promotions, as that, according to him, may bring about an
unhealthy competition which will make teachers unwilling to participate and not bring forth genuine strengths and
weaknesses of the school. When asked if she would suggest SSE as a strategy for future practice, she said, ‘I would
have loved that maybe a pilot would have been done, and then when we see what it entails, then we can decide if it
should be adopted or should not be adopted’ (Teacher R).

This statement made by Teacher R indicates that SSE should not just be introduced to teachers, but rather it
should be tested so as to make teachers aware of how it is done, so as to make them decide if it should be adopted
or not.

The interpretations and discussions based on the teachers’ and headteachers’ perception of SSE as a school im-
provement tool were that most of them agreed that SSE may have a positive impact on school improvement. Though
they did not know so much about SSE, they believed that implementing SSE in the right way and manner would
enhance improvement in the schools. However, Van der Bij, Geijsel, and Ten Dam (2016) argued that for SSE to
lead to school improvement, it will depend on certain factors and strategies during the implementation process,
including the conduct and organization of the SSE work, feeding the SSE results into decision-making, etc. This,
therefore, means that there is a need to effectively put things in place for a successful SSE so as to achieve its aim.

4.4 The Challenges of SSE

Studies have shown that if teachers practice SSE, it will not only help to improve their performance but also the
overall school improvement (Brown, 2013; MacBeath, 2010; MacBeath, 2017). Teachers must therefore appreciate
the challenges associated with the adoption and practice of SS+E in schools. Most head teachers and teachers opined
that they will face challenges in adopting SSE. The following were the challenges discussed;

4.4.1 Lack of knowledge of SSE tools

For SSE to be adopted, it is incumbent that teachers and school leaders have knowledge of the tools, materials, and
programs. Teacher A mentioned that teachers were ignorant of how to conduct SSE since they may not be familiar
with it. This is in line with the literature that propounded that SSE is unknown to teachers (Brown et al., 2017).
They therefore needed to be educated (Teacher A). Another teacher (Teacher B) also emphasized that adopting SSE
will be easy only if there are tools, materials, and skills in place, and a lot of schools will surmount these challenges
if they have the right tools and materials to work with.

According to another teacher, implementing SSE will be a challenge because ‘that might be the first time, and
then nobody even knows the tools they will be using to collect information’ (Teacher R). This statement is in line
with Jung Peng, Thomas, Yang, and Li (2006) and Lee, Ding, and Song (2008), who mentioned that the implemen-
tation of SSE is likely to encounter challenges such as a lack of clear guidelines or appropriate tools. Also, Antoniou
et al. (2016) in their research mentioned that the implementation of SSE is not easy to operationalize, nor is it simple
to decide on appropriate frameworks or tools for collecting data as well as producing satisfactory SSE reports. This
therefore confirms the teacher’s laments on the lack of knowledge of the tools to be used for the SSE.

4.4.2 Additional workload
Large class size, especially in the public junior high schools are common, and it constitutes a real challenge to every
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teacher, which has an adverse effect on the amount and quality of individual support and feedback. Due to these,
teachers find it difficult to embrace other tasks aside from what they are used to, and thus make them see other tasks
when given as an additional workload. This, therefore, was not surprising when the study revealed that the large
number of students has become more tiresome for teachers to manage the class size. Teacher C lamented that the
large number of students, coupled with a lack of proximity to the school, makes it tiresome for teachers. Another
headteacher from school 2 also said that, ‘for challenges you will get teachers that will say this will not work, and
sometimes it is like coming to add up to the workload because now the workload is becoming so much for teachers,
and so they would not want to add up the workload’ (HT 2).

4.4.3 Lack of time

The findings of the study identified a lack of time as a challenge that could hinder the adoption of SSE in the schools.
It is believed that schools have a limited instructional hour, which cannot be used for evaluation, and thus makes
teachers and headteachers foresee that SSE will be time-consuming to adopt, as they will need to have extra time
outside instructional hours to conduct such an evaluation. Teacher D, also pointed out that,

‘The time to carry out SSE will be a challenge because there is not enough time to meet as teachers. If we
were to do the evaluation during contact hours that will be OK, because the teachers will not be willing
to stay back after contact hours and do evaluation, unless there is some form of incentives for the teachers’.

Most participants in the study lamented the lack of time, as it would hamper SSE from being exercised. Since
most headteachers and teachers think SSE will be time-consuming, they think that some people may have a problem
adopting it, since they already have time allocated for all activities in the school. This will thereby make teachers
less involved and willing to participate in the SSE process. This was advocated by Schildkamp et al. (2012) as they
mentioned that most teachers do not have time to engage fully in SSE activities.

4.4.4 Fear of being reprimanded or put to shame

Fear causes undesirable consequences when it becomes part of a school’s culture (Sisman, Gules, & Donmez, 2010
as cited in Agalday & Yigit, 2022). This, therefore, makes it significant when the findings revealed that respondents
will be unwilling to adopt SSE due to fear of being reprimanded or put to shame. A school headteacher (HT1)
commented that as a human institution, the concept could be presented, but the effect when implemented may be a
problem, as some teachers may repel. However, the school headteacher further added by saying that, ‘if it is done
in a human phase and value, where the person will not be pushed to the ground, then next time around they will
participate better’ (HT 1). Also, one of the teachers (Teacher G) stated that ‘there should not be any form of backlash’
(Teacher G), and another school headteacher (HT10) also commented that teachers should not be punished but
rather be corrected. It is therefore important for teachers to be given a better understanding of SSE.

4.4.5 Resistant to change
Change is a constant thing; however, not everyone is willing and ready to accept change. This makes it challenging
in every institution when there are individuals who are not willing to adapt to new things. The study’s findings
revealed resistance to change as a challenge, and according to Teacher T, it may be an individual problem. A
headteacher from school 2 also asserts to this challenge as she said, ‘whenever there is a new thing coming up,
people will like to resist it because we do not want change. And so, definitely a lot will resist’ (HT 2). This challenge
of being resistant to change was also postulated by Skerritt (2019), especially when there is a new concept being
introduced, and so the respondents opined that those kinds of people will be resistant to the adoption of SSE.

The findings revealed that there were few people with varying views, as it showed that a teacher believed that if
SSE was implemented well, then there would be no challenges.

On the issue of anticipated challenges that teachers will face if SSE is adopted. It can be said that the question
seeks to answer the study’s research question, and in answering that, it revealed that most headteachers and teachers
agreed that they may face some challenges, with the exception of only a few of them who thought otherwise.

5. Discussion

The study’s findings revealed the various evaluations practiced in the schools, which included: teachers’ appraisal,
self-evaluation, SPAM, and external evaluation. The study revealed that teachers’ appraisal was done only during
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promotions and were conducted by the headteachers, the municipal education directorate, or fellow teachers to
appraise another teacher or headteacher. Also, respondents commented on the external evaluation done in the school,
which was in the form of monitoring and inspection that was carried out by the municipal education directorate,
district education office, the SISOs, or by NaSIA. They claimed that it was the only formal evaluation done in the
schools. Notwithstanding, some teachers opined that what the SISOs did was not actually an evaluation exercise
but rather a monitoring done to check the schools. SISO officers, according to the respondents, were those assigned
to monitor and inspect school activities. Respondents also mentioned the rare visit of NaSIA, an inspectorate body
that also visits to check the activities of the school in terms of teaching and learning by checking teachers’ lesson
notes and students’ exercise books. Aside from the above-mentioned evaluations, the findings also revealed that
school evaluation, performance evaluation in the classrooms, and also peer evaluation, where teachers and
headteachers come together to discuss and share ideas on their progress, challenges, and offering of solutions, were
also mentioned as evaluation mechanisms that were practiced in the schools.

On the findings of teachers’ and headteachers’ understanding of SSE, the study pointed out that there was a lack
of understanding of SSE, as few respondents had minimal knowledge of SSE. This is in correspondence to a study
by Cobbinah and Eshun (2021), as it revealed that most teachers and headteachers lack the understanding of SSE
as they confuse SSE with SPAM. This was evident when some respondents claimed to have practiced it before, but
when asked how it was done rather spoke of SPAM. It was evident that teachers and headteachers needed to be
equipped with adequate knowledge and skills in SSE.

Even though the study revealed that there was minimal to no knowledge of SSE from the responses, their percep-
tion of SSE in the study revealed that most of them thought SSE was a laudable thing to do, and it must be encour-
aged in the schools. Respondents also encouraged that SSE should be made compulsory and practiced in the schools
because they envisaged that it would bring about improvement in the schools, both academically and non-academ-
ically, and would also help develop the teachers and school leaders, as well as make the students more responsible.

This study also revealed some challenges that will hinder the adoption of SSE. According to the study’s respond-
ents, they revealed that there was a challenge of ignorance on how to conduct SSE and the tools required, as most
of them were not familiar with it. There was also the challenge of change, as findings revealed that some teachers
do not want change, which will make them resistant to adopting SSE. In addition to the challenges mentioned, the
study’s findings highlighted the challenge of additional workload, which was complained about by respondents as
a result of the large class size. Respondents revealed that the large class size was quite a challenge for them as it
made their work tiresome, thus SSE to them appears to be an additional workload. Another challenge that the find-
ings revealed was the fear of being backlash, reprimanded, or punished. Respondents revealed that this challenge
may make teachers not willing to accept practicing SSE as they do not want to be put to shame or backlash. Lack
of appreciation for SSE due to laziness was also highlighted as a challenge, as findings revealed that some teachers
who were lazy would not accept the practice of SSE. Lastly, a lack of knowledge on the tools used for the SSE
exercise was revealed to be a challenge in the study. Though most participants in the study perceived some form of
challenges if SSE was adopted and practiced in the schools, a few respondents thought otherwise, as they com-
mented that SSE was already being practiced in the school with no challenges.

6. Conclusion

The study assessed the perception of headteachers and teachers, their understanding, and the challenges they may
face in adopting SSE. The results of this study indicated the lack of understanding of the concept of SSE, as
headteachers and teachers were not able to give an in-depth explanation of SSE. Also, there were various evaluation
exercises being practiced in the schools, with the exception of SSE. The schools have their own way of assessing
performance, and according to them, the evaluation exercises practiced in the school to improve performance are
the SPAM, the BECE results, and students’ classroom and assignment exercises. SSE itself is believed to be done
informally and also done through SPAM. The findings indicated that there was minimal to no knowledge of SSE;
however, it was considered to be significant in improving schools in terms of both curriculum and non-curriculum
activities, as it was envisaged to improve the school as a whole. However, overall improvement can be achieved
only if it is well understood and properly implemented. Even though SSE is believed to enhance performance and
bring about quality teaching and learning in the schools, some critics believe otherwise, as they are of the view that
SSE alone cannot bring improvement, as it causes stress to school staff. The findings in this study indicate that even
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though SSE was considered to be significantly beneficial if adopted due to its promising signs, there were, however,
several challenges associated with its adoption as a practice in the schools. The study also highlighted that most
teachers and headteachers were uncertain about how SSE should be implemented, and that could be attributed to
their lack of understanding of SSE.
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