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Abstract

This article examines a classroom problem that has become increasingly visible in
translation training: students often bring Al-generated versions to class before they
have learned how to question them. Focusing on Chinese political discourse trans-
lation, the study draws on one semester of undergraduate teaching practice, includ-
ing Al-produced drafts, student revisions, classroom discussion records, and se-
lected reflective journals. Three recurrent problems are analyzed in detail. First,
politically loaded items ending in “== X were often converted into ready-made
English “-ism” labels, which changed the evaluative force of the source text. Sec-
ond, normatively dense terms such as “i& %> were flattened into a single common
equivalent, reducing the legal and ethical relation implied in the original. Third,
culturally familiar metaphors such as “¥]J%,” “ff1##8,” and “J&J0” were translated
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ancong, Hna too literally for international readers. The classroom evidence suggests that the cen-

tral pedagogical risk is not merely that Al makes errors, but that fluent errors are
easily mistaken for acceptable translations. On this basis, the article proposes a hu-
man-Al collaborative teaching framework in which Al supplies provisional op-
tions, students conduct accountable post-editing, and teachers organize reflection
around terminology, stance, genre, and audience. The framework treats Al as a trig-
ger for interpretive judgment rather than a substitute for translator agency.
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1. Introduction

In many undergraduate translation classrooms, large language models have entered daily practice faster than course
syllabi have changed. In the course discussed in this article, students were already using Doubao, DeepSeek, ChatGPT,
and similar systems for first drafts, terminology checks, and sentence-level polishing. The difficulty for teaching is
therefore no longer whether students will encounter Al, but how they learn to read its output as a draft that needs
argument, verification, and revision. Recent work on translation education makes a similar point. Feng, Li, and
Zhuang (2025) describe Al as a force that reshapes training goals rather than a simple productivity add-on, while
Zhang and Doherty (2025) show that faster post-editing does not automatically produce the kinds of quality, account-
ability, and expertise expected in professional translation. These studies help explain the tension observed in class:
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Al can widen the range of possible formulations, but it can also make students less willing to slow down over termi-
nology, stance, and audience if the machine version already reads fluently.

2. An Overview of Political Discourse Translation Teaching

Chinese political discourse gives this tension a sharper edge. Its language is institutional, persuasive, historically
layered, and often highly economical. A translation may be grammatically correct and still miss the political posi-
tioning, cultural memory, or intended public voice carried by the source text. Existing research on political discourse
translation has emphasized issues such as accuracy, political appropriateness, national image, and audience-oriented
adjustment (Qiu, 2018; Sun & Vijayaletchumy, 2023; Du, 2025; Liu & Wang, 2025). These concerns are particularly
relevant in Al-assisted teaching because many machine outputs are optimized for plausible fluency. They tend to
regularize marked expressions, replace context-bound terms with dictionary equivalents, and smooth out rhetoric that
should sometimes remain visible. The practical question for teachers is therefore specific: how can Al be built into
political discourse translation training without allowing fluent machine language to displace students’  responsibil-
ity for interpretation?

3. Methodology

To address this question, the study adopts a qualitative classroom-based design. The material comes from one semes-
ter of an undergraduate translation course for 85 junior English majors at a Chinese university. The students had
completed basic translation theory and practice courses, and most had used Al translation or writing tools in ordinary
study before the course began. Al use was not banned. Instead, students were asked to submit or discuss Al-generated
drafts alongside their own revisions so that the class could examine where the machine version helped, where it
misled, and why. The analysis draws on translations of three political or politically inflected texts, teacher notes from
ten discussion sessions, and reflective journals provided voluntarily by thirty students. The study does not claim
experimental measurement of tool performance. Its purpose is to read classroom evidence closely and identify teach-
able patterns in Al-assisted translation of Chinese political discourse.

4. Challenges in Al-Assisted Translation of Political Discourse
4.1 Semantic Distortion of Politically Loaded Terms

The first recurring problem appeared in the treatment of politically loaded terms, especially Chinese expressions built
with the suffix “3= X (zhuyi). In general English, “-ism” words often name coherent doctrines or value systems. In
the classroom examples, however, several “Z ¥ items named conduct that the source text was criticizing rather
than doctrines to be neutrally classified. One policy-related sentence warned against “/> A\ 3= 3, “H H £ X, “A&
£ X, and “4F N\ 3= X.” ChatGPT, Doubao, and DeepSeek all produced versions close to “individualism, liberal-
ism, departmentalism, and complacency.” The translations looked familiar and concise, but they moved too quickly
from morpheme matching to political meaning.

The problem became clearer during class discussion. Students initially treated “individualism” and “liberalism” as
reliable equivalents because they are recognizable dictionary choices and sound academically acceptable in English.
When the sentence was read as a warning against undesirable working styles, however, the mismatch became difficult
to ignore. In many English-language contexts, individualism and liberalism may carry neutral or positive associations;
in the Chinese source, the relevant meanings point to self-interest, lax discipline, local or departmental protection,
and unprincipled accommodation. A literal “X-7 3 to “X-ism” transfer therefore risks changing the evaluative
stance of the sentence and making political criticism look like a list of abstract ideologies.

The revision task asked students to move from label translation to function translation. Instead of keeping the “-
ism” pattern, they tested expressions such as “self-centered behavior,” “disregard for rules,” “silo mentality,” and
“unprincipled accommodation.” These options are less symmetrical on the surface, but they better preserve what the
original is doing in context. The example shows why political discourse translation cannot be reduced to lexical
equivalence. It requires the translator to ask whether an English term carries the same institutional force, not merely
whether it resembles the Chinese word form.

4.2 Lexical Ambiguity and Mismatch

A second pattern concerned abstract nouns whose scope changes across languages. The statement “J2: /3 /& il SC &
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1, PO YA provides a useful example. Most Al drafts translated both instances of “1& f# as “morality.”
The choice is not simply wrong, but it narrows the sentence. In this political-legal formulation, “i& " does not refer
only to personal feelings about right and wrong; it also participates in a broader account of how law and ethical norms
sustain one another. During class, students compared morality, virtue, and ethics in English usage and noticed that
each word foregrounds a different dimension: social belief, character formation, or a systematic normative framework.
That comparison made visible a decision that the Al drafts had hidden under a fluent default.

Table 1. Distinctions among Morality, Virtue, and Ethics

Term Core Focus Cases

Personal/social beliefs;
Morality Individual or collective beliefs, value judgments, and emotional
responses concerning good and evil.

Lying is wrong.
Helping the poor is a moral duty.

. Good character traits; Honesty, courage, kindness, humility, loyalty are
Virtue . .. .
Stable and admirable personal qualities or moral excellence. virtues.
Philosophical system; Should we lie to protect someone?
Ethics A rational, systematic framework of principles governing behav- Medical ethics debates whether euthanasia is ac-
ior ceptable.

This example suggests that Al tools often choose the statistically dominant equivalent before the translator has
clarified the conceptual frame. For ordinary passages, the dominant equivalent may be good enough. For political,
legal, or philosophical discourse, however, a common word can be too small for the work it has to do. Human medi-
ation is needed not because every Al choice is unusable, but because the translator must decide the level of abstraction,
disciplinary register, and implied relation between concepts.

4.3 Cultural Misinterpretation of Metaphorical Expressions

A third problem involved metaphor. Chinese political discourse frequently uses compact metaphorical expressions
that depend on shared historical or institutional knowledge. Terms such as “F] /%,” “}H##,” and “J& 71 are not animal
images in a simple descriptive sense; in anti-corruption discourse they distinguish different targets and scales of
enforcement. Al systems often rendered them literally as phrases such as “fight against tigers, flies and foxes.” The
image is preserved, but the political reference is left under-explained for readers who do not already know the dis-
course background.

In revision, students were encouraged to keep metaphor where it carries public rhetorical force, while adding
enough framing to prevent misunderstanding. One workable version was: “We will go after tigers, foxes and flies
alike--senior officials, fugitives abroad and lower-level corrupt actors.” This rendering keeps the memorable triad
but supplies the institutional reference. The point is not that metaphor must always be retained. Rather, the translator
has to decide what the metaphor is doing: creating rhythm, invoking a policy campaign, compressing evaluation, or
guiding audience attention. Al output can provide a starting version, but it cannot by itself justify that rhetorical
decision.

Table 2. Common Misinterpretation of Chinese Political Metaphors and Optimized Renderings

Chinese Expres-

sion Common Al translations Optimized English Rendering

73k A tiger’s head and a snake’s tail Started strong but ended weak; Start bravely but end feebly

Zy EX: T Killing the chicken to get the eggs Sacrificing long-term benefits for short-term gains
%iﬁiﬁﬁ%% Take root in the ground and yield fruits Succeed and deliver real benefits

E1 ) URIS Pulling seedlings Spoil things through undue haste; Haste makes waste

TRk I Castle in the air A groundless idea; An impractical scheme
HELE T B S It takes a good blacksmith to forge iron To forge an iron, one himself must be strong
A T Roll up sleeves and work hard Let’s press ahead with full dedication and determination
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The three sets of examples point to a common classroom pattern. Al-assisted translation errors in political discourse
are rarely limited to isolated vocabulary mistakes. They often appear as plausible shifts in stance, register, or cultural
framing. Students were most vulnerable when the English output was fluent enough to end the discussion prematurely.
The teaching challenge is therefore to slow down the moment of acceptance and turn machine output into evidence
for analysis. A framework for Al use in this genre should make human judgment visible, repeatable, and assessable.

5. A Proposed Human—AlI Collaborative Pedagogical Framework

The preceding analysis suggests that the main issue is pedagogical as much as technological. Better systems may
reduce some errors, but political discourse translation will still require translators who can defend decisions about
terminology, tone, audience, and institutional meaning. The framework proposed here therefore treats Al as part of
the learning environment rather than as a replacement for translation competence. It is organized around three con-
nected ideas: human-in-the-loop control, translator agency, and Al literacy. Each idea addresses a specific weakness
observed in class: premature acceptance of fluent output, loss of responsibility for meaning, and limited awareness
of how Al language is generated.

5.1 Human-in-the-Loop: Repositioning AI as a Subordinate Cognitive Resource

Human-in-the-loop (HITL) is useful for this study because it names a simple but often neglected requirement: a
person must remain responsible for consequential decisions. In political discourse translation, the consequential de-
cision may be a single term, a metaphor, or a sentence rhythm that frames the source text for a new audience. The
classroom examples show how Al can produce smooth English while quietly changing emphasis. For that reason,
HITL should not be understood only as a technical safety measure. In the translation classroom, it becomes a teaching
rule: every Al proposal must pass through human checking of source meaning, political stance, genre convention,
and reader effect.

In practical teaching, this means placing Al at the beginning of the process, not at the point of final authority.
Students may use it to generate several possible translations, expose alternative word choices, or reveal how a generic
model reads the source text. After that, the task shifts to human evaluation. Students compare the Al draft with the
Chinese source, mark terms that carry political or cultural weight, and explain why they accept, revise, or reject
specific choices. This arrangement keeps the efficiency benefit of Al while preventing the draft from becoming the
answer by default.

5.2 Translator Agency: Restoring the Translator as an Active Meaning-Maker

Translator agency is the second component of the framework. In political discourse translation, agency is not an
abstract ideal; it appears in concrete choices about whether to retain a slogan structure, soften or sharpen an evaluative
term, explain a metaphor, or choose a register appropriate for international communication. The classroom data sug-
gest that students sometimes surrendered this agency when the Al version sounded polished. They treated machine
fluency as a sign that the interpretive work had already been done. To counter this tendency, revision tasks should
require students to justify changes in relation to source intent, audience knowledge, and discourse function. Compar-
ative evaluation, error diagnosis, and retranslation are useful not because they produce a single perfect answer, but
because they make decision-making visible. Al then becomes a stimulus for agency: its limits give students something
specific to question, defend, and improve.

5.3 AI Literacy: From Tool Use to Critical Awareness

Al literacy, the third component, concerns how students understand the status of Al-generated language. Many stu-
dents in the course were able to notice obvious mistranslations, but they were less confident when errors appeared as
slight reframing, register mismatch, or culturally thin metaphor. This gap shows why Al literacy in translation edu-
cation must go beyond knowing how to enter prompts. Students need to understand that Al output is a probabilistic
language proposal shaped by training data, prompts, and dominant usage patterns. In the proposed model, Al literacy
is developed through guided reflection: Why might the system have chosen this equivalent? What pattern in English
does it follow? What part of the Chinese source has disappeared? Such questions help students move from tool use
to critical awareness.
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5.4 Using the Model in Translation Pedagogy

The three components can be translated into a classroom sequence with three recurring stages:

Al-assisted pre-translation: students use one or more Al tools to produce initial versions and alternative
phrasings. The goal at this stage is breadth: to see possible lexical, syntactic, and rhetorical options before
deciding among them.

Human critical post-editing: students annotate the Al output against the source text, with special attention
to politically loaded terms, metaphors, evaluative tone, and reader background. Revisions must be accompa-
nied by brief reasons, not only corrected wording.

Teacher-guided reflective feedback: the instructor selects recurring problems for class discussion, connects
them with translation principles, and asks students to compare their decisions with those of peers. Feedback
focuses on patterns of judgment rather than isolated errors.

These stages form a cycle rather than a straight production line. A discussion of metaphor may send students back
to test a new prompt; a debate about “J& £ may require a second round of conceptual checking; a revised translation
may reveal a new audience problem. The model therefore uses Al as a source of contrast and pressure. It helps
students see more options, but it also requires them to make the final interpretive commitment themselves. In this
sense, Al-assisted translation becomes a setting for deeper professional training rather than a shortcut around it.

6. Conclusion

This study has examined how Al-assisted translation operates in the teaching of Chinese political discourse transla-
tion. Based on classroom materials from one undergraduate course, it identified three recurrent risks: politically
loaded terms were recoded as familiar English labels, dense normative concepts were narrowed by default equivalents,
and culturally embedded metaphors were translated without sufficient pragmatic framing. These problems matter
because they are often fluent enough to pass unnoticed. The proposed human-Al collaborative framework responds
by placing Al at the stage of option generation, requiring students to conduct accountable post-editing, and using
teacher feedback to strengthen agency and Al literacy. The argument is therefore not that Al should be excluded from
translation education. Used carefully, it can enlarge the field of comparison and give students concrete material for
reflection. Its value, however, depends on a classroom design that keeps human judgment responsible for meaning,
stance, and audience. For the training of translators working with political and cross-cultural communication, that
responsibility remains central.
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