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1. Introduction

Abstract

In the context of the “Belt and Road” initiative and the “Curriculum Ideology and
Politics” campaign in China, translation instructors face unprecedented challenges
in aligning their teaching competencies with national strategic needs. Addressing
the competency gaps among translation instructors in implementing ideological
and political education, this study reconstructs faculty development pathways
guided by the 2025 Undergraduate Training Program of Lanzhou City University.
Focusing on the practice of the course Introduction to Chinese Culture (Course
No. 7100113003, 34 contact hours), which enrolled 312 students with a 78% com-
pletion rate on XuetangX, we propose a three-dimensional model: Content Recon-
struction, Technology Integration, and Reflective Internalization. Based on empir-
ical surveys from 16 universities and a deep description case study, the research
identifies significant deficits in instructors’ ability to translate Chinese cultural
concepts and lead value-based discussions. By implementing dual-mentor lesson
planning, a micro-credential system, and output-oriented assessment, the study fa-
cilitates a shift from mere “skill transmission” to “educational leadership”, offer-
ing a practical framework for faculty development in regional universities.

Keywords

Curriculum Ideology and Politics; undergraduate translation major; teaching com-
petence; An Introduction to Chinese Culture; school-based teacher training

The revision notes for the 2025 Undergraduate Training Program of the School of Foreign Languages at Lanzhou
City University explicitly state the need to “uphold the interdisciplinary nature and educational philosophy of the
translation major, rooted in language services, integrated with translation technology, and emphasizing the inher-
itance and external dissemination of excellent traditional Chinese culture” (Lanzhou City University Academic Af-
fairs Office, 2025). This statement is not a hollow slogan but a direct response to the current status of the translation
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faculty. As a regional applied undergraduate institution, we encountered an awkward reality during the program
revision process: while students can pass TEM-4 and TEM-8 and communicate fluently in daily conversations, they
often fall into a state of “vocabulary deficiency and explanatory impotence” when facing translation texts with
Chinese characteristics, such as “Dunhuang culture,” “Confucian ethics,” or “Chinese-style modernization”.

Behind this “cultural aphasia” problem, it actually reflects the lack of teachers’ teaching ability. In the past,
translation teaching mostly adopted the skill training method of “word-sentence-text,” emphasizing the technical
requirements of “faithfulness, expressiveness, and elegance,” but paid little attention to the value position and cul-
tural interpretation ability behind translation. As we mentioned in the 2025 training plan, graduates need to have
“good cross-cultural tolerance and critical awareness” and “be able to tell Chinese stories well” (ibid.). This is not
only the expectation of students, but also a realistic test of teachers’ own ability.

This paper attempts to move beyond macro-level policy interpretations and return to the specific context of class-
room instruction. We focus on the course An Introduction to Chinese Culture (Course No. 7100113003), a 2-credit,
34-hour module offered under the “College General Education” category. Although modest in scale, it serves as a
crucial link between the core competence of “Chinese culture export” for translation majors and the educational
goals of “curriculum ideology and politics”. Through a deep description of the course construction process, teachers’
struggles in lesson preparation, and changes in student output, this paper seeks to answer: What teaching compe-
tencies do translation teachers truly need from the perspective of curriculum ideology and politics? And how can
the development of an entire teaching team be leveraged through the construction of a single course?

2. Literature Review and Practical Dilemmas
2.1 Literature Review: The Narrowed Focus of Translation Teacher Competence

International scholarship on translator competence (e.g., the PACTE model, EMA model) has matured significantly,
emphasizing bilingual competence, translation knowledge, and tool proficiency. However, research on the compe-
tence of those who teach translation remains relatively underdeveloped. While domestic scholars like Mu Lei and
Zhong Weihe have long advocated for attention to translation faculty, existing studies mostly concentrate on the
vocational skills of “dual-qualified” teachers. Few scholars have explored how teachers handle ideology, values,
and cultural conflicts in the translation classroom from the specific Chinese educational context of “curriculum
ideology and politics” (Mu, 2011; Zhong, 2011).

2.2 Practical Dilemmas: A Diagnosis Based on the 2025 Training Program

By examining the 2025 Undergraduate Training Program of Lanzhou City University, we can clearly identify the
challenges facing translation teachers:

Structural Faultiness in Knowledge: The program requires students to master “basic knowledge of Chinese
politics, history, geography, society, and culture” (Graduation Requirement 2.1) (Lanzhou City University Aca-
demic Affairs Office, 2025). However, in actual teaching, many teachers’ knowledge reserves remain at the level
of literary translation, lacking systematic cognition of Chinese narratives in non-literary fields such as “smart cities”
and “rural revitalization”.

Suspension of Teaching Content: The program requires students to “possess the ability to appreciate transla-
tions and conduct preliminary translation research” (Graduation Requirement 5.5) (ibid.). Yet, in the classroom,
teachers often struggle to “dissolve” ideological and political elements into translation exercises. For instance, when
teaching “Dunhuang culture translation,” teachers often only discuss the mural art (knowledge level) but fail to
guide students to consider the “Chinese solution” for cultural heritage protection under the “Belt and Road” Initia-
tive (value level).

Singular Evaluation System: Although the program emphasizes “professional literacy” and “humanistic literacy”
(Graduation Requirement 7.1) (Lanzhou City University Academic Affairs Office, 2025), teachers still habitually
use “translation accuracy” as the sole yardstick in specific teaching evaluations, ignoring the cultural stance and
patriotism demonstrated by students during the translation process.

These dilemmas were particularly prominent in the initial running of the An Introduction to Chinese Culture.
Originally intended to remedy students’ lack of cultural knowledge, it was taught as a compressed version of “Gen-
eral Survey of Chinese Culture” in its early stages—teachers lectured mechanically, students memorized rigidly,
and the course was completely detached from the application scenarios of the translation major.
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3. Case Study: Curriculum Reconstruction and Teacher Awakening in An Introduction to Chi-
nese Culture

In order to break this deadlock, the School of Foreign Languages of Lanzhou City University has made a compre-
hensive transformation of this course in 2024, and also put it on the online platform of the school. The result is
unexpected—this has become a key factor in promoting the awakening of translation teachers’ professional compe-
tence.

3.1 Reversal of Curriculum Positioning: From “Knowledge Course” to “Resource Bank”

In the 2025 training program, An Introduction to Chinese Culture was assigned a special mission. It is no longer
viewed as an independent general education course but is redefined as a “cultural corpus” and “ideological and
political material source” for the translation major.

The setting of course chapters directly aligns with the demands of translation practice. The course (No.
7100113003) recorded 312 enrolled students and achieved a 78% completion rate, indicating a structural shift in
student engagement.

Table 1. Mapping of An Introduction to Chinese Culture Chapters to Translation Competence

Application Scenarios in Ideological Mapping
Course Chapter Core Concepts Translation Teaching Points
Chapter 3: Social & Po- Unification, People-centered White paper translation, political terminol-  Institutional Confi-
litical Structure thought ogy translation dence
Chapter 6: Philosophy Benevolence, Harmony in Diver-  Classic Confuman te)ft translation, interna- Cultural Confidence
sity tional academic exchange
Chapter 9: Technology =~ Four Great Inventions, New Four Sci-tech text translation, cross-border e- . ..
. . . . Innovative Spirit
& Daily Life Great Inventions commerce copywriting

As illustrated in Table 1, Chapter 6 (Philosophy) focuses on analyzing the evolution of English translations of
core concepts such as “Ren” (Benevolence), “He” (Harmony), and “Zhongyong” (The Golden Mean). This forms
the philosophical foundation for telling China’s stories. Similarly, the chapter on Historical Geography does not
merely describe mountains and rivers but emphasizes the ecological philosophy of “one side’s soil nurtures its
people”, laying the groundwork for external propaganda translations related to “rural revitalization”. In the chapters
on Literature and Art, the focus shifts from Li Bai and Du Fu to guiding students in thinking about how to introduce
contemporary cultural forms, such as Chinese web novels and short video art, to the world.

3.2 The “Pain” and Metamorphosis of Teachers’ Lesson Preparation

The process of curriculum reconstruction was, in essence, a process of “forced” deep learning for teachers. A pivotal
moment occurred during a collective lesson planning session on March 15, 2024. Six translation instructors gathered
to discuss the “Philosophy” module. The core struggle was how to explain “Ren” (Benevolence) not just as a moral
term, but as a governance concept.

Teacher Li (pseudonym) confessed during the session: “In the past, when teaching translation, I only cared
whether ‘Dao’ should be translated as ‘Dao’ or ‘Way’. But preparing for this iteration forced me to delve into
English translations of The Analects, comparing the versions by James Legge, Arthur Waley, and Xu Yuanchong.
I realized that simply providing a standard translation is insufficient; I must explain to students why we insist on
‘Chinese discourse’—because that is our cultural identity.”

The tangible outcome of this session was a 12-page bilingual glossary of high-risk terms (e.g., “ K[Ftt: 57—
“Datong Society”, “4 L2 A K K 32”—“Whole-process People’s Democracy”). This “pain” brought about a qual-
itative change in teaching competence. Teachers began to realize that translation teaching is no longer a simple
“language conversion technique” but a “cultural interpretation technology”. In the discussion forum of the
XuetangX course, teachers designed tasks such as: “Explain the concept of ‘Datong Society’ to foreigners using
100 English words”. This required teachers not only to know English but also to understand China and how to
communicate externally.
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3.3 From “Teaching Texts” to “Teaching Cognition”

Reconstructed classrooms witnessed subtle changes. During a public lecture on “Chapter 7: Literature”, the instruc-
tor did not analyze the translation of Dream of the Red Chamber line by line. Instead, a controversial topic was
posed: “In external translations, should we retain the negative connotations of ‘feudal ethics’ or emphasize the
rationality of its ‘social order’?”

This question instantly activated the classroom. Students debated fiercely, and the teacher’s role shifted from
providing standard answers to guiding them to recognize that translation is interpretation, and interpretation implies
a stance. This enhancement of teaching competence is precisely the “silent nourishment” sought by curriculum
ideology and politics.

4. Reconstruction of the Competence Model: A “Three-Dimensional Structure” Based on
School-Based Practice

Based on the above case study, we argue that translation teachers’ teaching competence from the perspective of
curriculum ideology and politics should not be an armchair theoretical deduction but practical wisdom rooted in
specific teaching scenarios. We propose a three-dimensional competence model comprising “Content Reconstruc-
tion Power—Technology Integration Power—Reflective Internalization Power” (see Figure 1).

Curriculum Ideotogy I.eadership
I I I

[Content Rescniriation Powey] [Technology Integration Powy] [Reflective Interration Powy]
(Macro: Degeh of Culture) (Meso: Ggptal Enablement) (Micre: Volute Consciousness)
— Corte Contegt Translation — Carpus Constuction - Adlleclogical Gatekeeping
— Sino-Wetern Nartarite — Online Platforrmm Opearting — Professional Ethics Review
— Valute Conflict Resolution — Al Post-editing — Educational Exfect Assessment

Figure 1. Three-Dimensional Model of Translation Teachers’ Teaching Competence.
4.1 Content Reconstruction Power: From “Porter” to “Architect”

This ability is a basic skill for translation teachers. It is a key link in teaching to transform the relatively static
knowledge in “An Introduction to Chinese Culture” into dynamic resources available for translation teaching. Tak-
ing the teaching of “Silk Road” as an example, rather than simply listing place names, it is better to build a task
chain of " business translation-cultural communication-civilization mutual learning.” This puts forward double re-
quirements for teachers: they should not only master translation skills, but also have historical and political
knowledge reserves.

4.2 Technology Integration Power: From “PPT Player” to “Digital Curator”

In the construction of the XuetangX course, we found that technology is not just a tool but an extension of thinking.
Teachers need to master how to adjust teaching strategies using data feedback from MOOC platforms. For instance,
if the completion rate for “Chapter 6: Philosophy” is low, teachers need to reflect: Is my explanation too dull? Or
are the concepts too difficult? Subsequently, they must adjust their teaching strategies, utilizing Al tools to generate
supplementary reading materials and achieve personalized instruction.

4.3 Reflective Internalization Power: From “Experiential” to “Research-Oriented”

This is the guarantee of sustainable competence development. Teachers need to cultivate the habit of writing “teach-
ing medical records”. For example, recording a student’s mistranslation of “a community with a shared future for
mankind” during an exercise, analyzing the cognitive blind spots behind it, and intervening in the next round of
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teaching. This evidence-based reflection allows teachers to truly grasp the fundamental question of “who to cultivate,
how to cultivate, and for whom to cultivate”.

5. Development Paths: From “Individual Combat” to “Ecological Synergy”

The reconstruction of competence cannot rely solely on teachers’ personal consciousness but requires the support
of an institutional environment. Based on the practice at Lanzhou City University, we propose the following three
development paths:

5.1 Establishing Dual-Mentor Collective Lesson Planning for “Translation + Ideology”

To address the issue of teachers’ singular knowledge structures, we broke down departmental barriers. When pre-
paring An Introduction to Chinese Culture, translation teachers no longer fought alone but invited teachers from the
School of Marxism to participate jointly. For example, when preparing “Chapter 3: Social and Political Structure”,
ideological and political teachers were responsible for interpreting the political logic of “unification”, while trans-
lation teachers focused on finding corresponding English expressions. This cross-disciplinary lesson planning sig-
nificantly enhanced teachers’ content reconstruction power.

5.2 Implementing a Micro-Credential System for School-Based Training

Traditional “lecture-listening” training yields limited results. Drawing on the international concept of micro-cre-
dentials, we designed a micro-competence certification system for translation teachers:

Level 1: Ability to accurately translate 10 core Chinese cultural concepts (e.g., Ren/Benevolence, Xiao/Filial
Piety, Li/Ritual).

Level 2: Ability to design a translation teaching case involving value conflicts.

Level 3: Ability to guide students in completing an external communication translation project.

This step-by-step, visualized growth path greatly stimulates teachers’ internal drive.

5.3 Constructing Output-Oriented Assessment Reform

To force the improvement of teachers’ competence, we drastically reformed the assessment method for An Intro-
duction to Chinese Culture. The final exam no longer contained fill-in-the-blank questions (e.g., “When is Confu-
cius’s birthday?”). Instead, it was entirely converted to a project-based translation system:

Task: Create a “Chinese Cultural Experience Brochure” for one of Lanzhou’s international sister cities.

Requirement: Not only must the translation be accurate, but the brochure must also embody a “credible, appealing,
and respectable” image of China.

This transformation in assessment methods compels teachers to upgrade their technology integration and reflec-
tive internalization powers; otherwise, they cannot effectively guide students to complete the assignments.

6. Conclusion

Through a case study of the course of An Introduction to Chinese Culture at Lanzhou City University, this paper
reveals the connotation and growth mechanism of translation teachers’ teaching competence from the perspective
of curriculum ideology and politics. The study finds that the competence gaps among translation teachers are not
insurmountable; the key lies in finding the right “anchor point”. For regional undergraduate institutions, this anchor
point is often not a grand research project but a specific course, a textbook, or a lesson preparation session.

When teachers cease to view An Introduction to Chinese Culture as merely a course and instead see it as an
incubator for cultivating students’ ability to “tell China’s stories well”, their teaching competence completes its
upgrade subtly and unconsciously. They begin to understand that the highest realm of translation teaching is not
teaching students how to “avoid” politics, but teaching them how to “navigate” politics and convey China’s voice
to the world with precise language.

Of course, this study has limitations. We primarily focused on the single course Introduction to Chinese Culture.
Future research could further track the performance of these teachers in other translation major courses (such as
Dunhuang Culture Translation and Current Affairs Translation) to verify the effect of competence transfer. Addi-
tionally, how to quantitatively assess the impact of improved teaching competence on the “value guidance degree”
of students’ translation works is also an important direction for subsequent research.
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