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  Abstract 
With the deep penetration of information technology into teaching, blended learn-
ing has become a hot spot of educational reform in higher education, especially for 
skill-oriented courses such as College English Writing. The effective integration of 
online and offline learning, serving to better improve the student learning effect, is 
still a problem. This paper expounds the model of blended learning about College 
English Writing based on the Chaoxing platform. Guided by pedagogical theories 
of production oriented approach and constructivism, the model of blended learning 
is set on basis of a smooth pre-class, in-class and post-class cycle. The model con-
sists of four components: 1) higher-order teaching objectives, 2) multi-dimensional 
learning resources, 3) integrated teaching procedures and methods, and 4) a diver-
sified system of assessment. The paper presents the practice of this model, telling 
how the Chaoxing platform allows students to achieve autonomous learning, col-
laborative in-class activities, and various levels of writing feedback such as self-
feedback, peer feedback, automatic evaluation, and teacher feedback. This model 
offers a systematic and practical framework to improve students’ writing skills, 
promote learner autonomy and stimulate students’ higher level thinking skills. The 
paper also gives effective insights for English language teachers who want to apply 
efficient blended learning strategies in language teaching and brings our current 
efforts of innovation in the digital education era. 
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1. Introduction 

Quickened by the digital changeover of university education, blended learning has grown rapidly with the combina-
tion of online flexibility and face-to-face communication. It is ideal to College English Writing, a course requiring 
much practice, particular attention, promoting thinking ability and so on. The platform such as Chaoxing can provide 
a powerful technological base for this blended learning style, to facilitate well-delivered instructional content, rich 
interactive assignments and learning analytics. However, a great number of present blended-learning-style imple-
mentations cannot reach the deeper level and tend to a simple juxtaposition of on-the-line assignments with off-the-
line lectures without a coherent pedagogical logic. This contrast between technological opportunities and pedagogical 
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reality leaves a gap for blended learning to systematically develop students’ writing ability. To address this gap, this 
article proposes a theoretically grounded and practically specific blended learning model for College English Writing 
designed on the Chaoxing platform. This model strives to provide an actionable framework for deep integration in 
the long run to improve students’ writing proficiency, autonomy and abilities for high order thinking.  

2. Literature Review 

Foreign research on blended teaching began very early and has yielded abundant results, and it has been rapidly 
promoted in higher education practices. The president of Pennsylvania State University regarded the implementation 
of both in-class and online education as one of the main trends in higher education development, noting that it would 
become a decisive and transformative innovation in higher education in the 21st century (Garrison & Kanuka, 2004). 
Garrison and Kanuka (2004) noted that young learners need flexibility in time and place, and an open and unrestricted 
educational interaction. Later, scholars have paid more attention to the positive effect of blended learning. For exam-
ple, Köse (2010) pointed out that blended learning not only greatly optimizes traditional and physical lectures, but 
also maximizes the role of online teaching tools. Siemens et al. (2015) also found that compared with purely online 
or face-to-face teaching, students’ academic achievement level is better in a blended learning environment. Han et al. 
(2019) found that the greater extent of blended learning implementation by universities has higher frequency of online 
interactive courses auxiliary tutoring, but the underlying essence of the blended courses is to enhance students’ learn-
ing rather than to substitute the traditional physical classes or simply to use an external learning platform (Carbonell 
et al., 2013). 

Chinese research on blended teaching of English has flourished, focusing on course design, assessment methods, 
and pedagogical implications. The research includes work on theoretical foundations and paradigm reconstruction of 
the foreign language teaching in the information age (Chen & Ma, 2019), thematic reviews of blended learning de-
velopment (Peng & Jin, 2021), action research on course design (Ruan & Zhan, 2021), etc. A particular trend is 
realizing ideology and political education in blended model (Zhang, 2023), and exploring development of new smart 
class style in the context of educational digitization (Hu & Wu, 2023). In addition, some researches on blended model 
explore its influence in particular model, such as the influence of SPOC blended teaching on writing (Yang & Feng, 
2022), and the design of cooperative writing mode assisted by Web 2.0 technology (Huang & Zhao, 2022). With this, 
evaluation models for blended learning activities have also received attention (Meng, Qian, & Yue, 2021). The wide-
spread use of integrated learning platforms such as Chaoxing has greatly promoted this reform. In addition, the suc-
cess of this reform is also closely related to faculty involvement. Studies for such reform highlight the importance of 
quantifying teachers’ online involvement for effective implementation (Han et al., 2019). These platforms provide 
the necessary infrastructure for hosting resources, facilitating interaction, and collecting learning analytics, thus mak-
ing the models of blended learning operationally feasible. 

In short, previous studies discussed the blended teaching of college English from three aspects: teaching models, 
teaching effects and assessment methods, all drawing attention to the positive effect of the blended teaching model. 
However, the research on blended course models targeted at college English writing still lags behind. Given the rapid 
evolution of educational platforms like Chaoxing, there is an urgent need to study how to make full use of their 
capabilities to form a systematic and effective cycle of learning. 

3. Theoretical Framework 

The blended learning model of college English writing, which combines online and offline teaching in the Chaoxing 
learning platform, is based on two theoretical foundations: production-oriented approach (POA) and constructivism. 
The two are designed to adapt to the dual nature of the model and guarantee consistency between the theoretical 
foundation and the practice of the model in online and offline learning environments. 

Developed by Wen Qiufang, POA highlights motivating learning with output tasks, providing input to facilitate 
the output that produces success, assessing the learning results to inform new teaching and learning (Wen, 2018). 
This “driving, enabling, assessing” circle can be effectively implemented via the Chaoxing platform. The platform’s 
functionality of notifications and releases provides driving of learning through putting a specific writing output task 
for students to do before a class; at a later stage, its resource library then provides selective targeted input for this 
production to enable; finally, the platform’s functionality of assignments, peer-review, reflection and data-tracking 
serve in the assessing operation to provide suitable feedback on the writing results for this to inform subsequent 
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teaching, for teaching to revise and writers to reflect, and so on, in a loop, just like the writing process itself. 
Constructivism states that learners actively build new knowledge by experiencing knowledge and social negotia-

tion. The blended model designed around the Chaoxing platform aims to create a constructivist learning environment 
through all stages. During the pre-class stage, the platform is a gateway to open online resources. Students autono-
mously explore and construct provisional knowledge. In the in-class stage, the face-to-face classes support collabo-
rative investigations and peer solution—providing scaffolding, deepening knowledge through social negotiation. In 
the post-class stage, the platform’s discussion forums, resubmission functions provide guidance for iterative reflec-
tion and revision, solidifying one’s own knowledge building, and forming new practice.  

The two provide a good theoretical basis for the Chaoxing-supported blended model, ensuring that the online and 
offline elements are not simply juxtaposed, but tightly and clearly synchronized to teach and learn college English 
writing. 

4. The Proposed Blended Learning Model: Design and Integration 

This section introduces the main bodies of the proposed blended learning model, illustrating how online and offline 
activities are intertwined and combined with each other.  

The model is designed to meet the national standards for “first-class courses” which are characterized by “innova-
tion, challenge and depth.” It is not just a combination of online and offline courses, but fully connected and student-
centred, aiming to achieve the goal of writing courses which includes knowledge, skills, and morality training. The 
whole process is visualized in Figure 1. 

 
Figure 1. Blended Learning Model Framework for College English Writing. 

4.1 High-Order Teaching Objectives 

Adhering to the guidelines issued by the Ministry of Education of China, this course intends to achieve the high-level 
teaching objectives of value integration, knowledge impartation and ability cultivation as a whole. These goals are 
embodied and reflected through the concrete and detailed integration of online and offline components in Chaoxing 
platform-supported curriculum, so that writing instruction focuses not only on skill development but also students’ 
overall development. 

First, value cultivation is integrated into writing assignments to elicit learners’ ethical awareness, cultural confi-
dence, and global citizenship. Pre-class online materials provided by Chaoxing transmit implicit values. By putting 
them in discussion forum to annotate ethical or cultural features for weekly pre-class assignments, the model helps 
learners lay seeds for reflection. The learning situation is further deepened in classes off-line through group debates 
and discussion on how values manifest in written communicative contexts. Combined value cultivation is integrated 
organically into instruction and frameworks writing as a medium of ethical values and cultural expression. 

Second, the discipline knowledge is developed systematically via a structured hybrid approach. On the Chaoxing 
platform, pre-class modules explain genre conventions, rhetorical techniques and language characteristics, reinforc-
ing students’ knowledge by quizzes and examples. On the basis of data from the online practice, the offline lessons 
address students’ wrong perceptions detected by platform data and instruct how to apply the knowledge to the real 
writing tasks. This two-integral structure guarantees that students understand the broad backdrop of knowledge and 
its depth of context, integrating theoretical knowledge with actual writing expertise.  

Third, transferable writing knowledge—competence in rationalization, rhetoric variation and digital skills—are 
developed through integrated online and offline practice. Online, the Chaoxing platform facilitates students’ autono-
mous practice of skills by writing drafts, peer reviewing, AI-feedback etc.. Offline, students review their peers’ ar-
guments collaboratively, while instructors are responsible for giving students feedback on logical appropriateness 
and regard for target readers. Seamless transitions have fostered multimodal writing skills, helpful in both academic 
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and office contexts. 
All these interconnected goals—value cultivation, knowledge acquisition and capacity building—are mutually re-

inforced by the Chaoxing platform’s blended design, supporting students’ overall improvement in College English 
Writing. 

4.2 Multi-Dimensional Learning resources 

The course leverages the Chaoxing platform to build an integrated and multi-dimensional learning resources and 
create a well-organized yet flexible  knowledge system for College English Writing.  

Digitalization is the premise of the system of learning resources. Drawing upon a number of Chinese and foreign 
writing textbooks, the course content is enriched, adjusted and organised in the framework of modules on Chaoxing 
platform. This digitalization enables students to freely travel along different linked learning pathways. 

Multimodality is achieved by making full use of the platform to support different types of learning resources. The 
repository includes micro-lectures, course slides, pictures, links to writing courses, WeChat articles, research papers 
and pictures of the chapter of knowledge map. Besides, micro-lectures are also embedded with interactive resources 
such as quizzes and questions. These resources help extend learning beyond classroom hours and meet the needs of 
students for autonomous, repetitive and personalized learning. These multimodal resources are classified and placed 
in different functional sections of the platform. For example, the resources for pre-class preview are organized into 
platform modules such as ‘Chapters’. Post-class reinforcement resources are organized in the platform section named 
‘Resources’, bringing seamless access at every stage of learning. 

Of course, interdisciplinarity of resources is embraced in response to the orientation of “new liberal arts” education. 
For example, resources in other fields such as linguistics, culture, literature, news, and economy are integrated or-
ganically into teaching. Resources drawn from different disciplines enrich the content of writing, enable students to 
write comprehensively and holistically on complex issues, and enhance writing competence rooted in real-world 
contexts.  

Together, all these digitalized, multimodal and interdisciplinary resources, pedagogically selected and delivered 
through the Chaoxing platform, create a dynamic classroom environment that goes beyond traditional textbook con-
fines, and enable comprehensive and flexible development of college English writing. 

4.3 Integrated Teaching Methods and Procedures 

Guided by POA and constructivism and consistent with high-order objectives, this blended model puts in practice 
blended teaching methods and procedures that integrate online-offline, pre-class, in-class, post-class, and inside-
outside campus activities. Relying on the technical support provided by the platform, Chaoxing, the model facilitates 
integrated activities across both space and time. 

4.3.1 Pre-Class Preparation 
Rooted in the POA’s “enabling” stage and constructivist principle of independent knowledge construction, the pre-
class stage harnesses the features of the Chaoxing platform to prime students’ competence to write. The instructor 
puts forward structured tasks online on the platform, such as video lectures, PPTs, discussion questions, pre-class 
practice questions etc. Students gain access to these resources on or off campus as they learn textbook materials, 
acquire basic knowledge, communicate with peers through platform announcements, study groups, and online chats. 
Students learn autonomously at this stage; meanwhile, teachers monitor students’ learning through platform data, and 
answer students’ preliminary questions to ensure students’ preparation for in-class activities. By incorporating value 
prompts, the stage implicitly facilitates in-depth value cultivation in line with the goal of cultivating all-round people. 

4.3.2 In-Class Interaction 
Face-to-face session embodies the “driving” phase of POA and the social negotiation concept of constructivism, 
directly contributing to higher-order thinking and collaborative abilities.  

Face-to-face session starts with targeted diagnosis. Teachers analyse students’ pre-class learning data from 
Chaoxing platform to find persistent misunderstandings. Common misconceptions are clarified through whole-group 
explanation, while individual learning difficulities are explained timely—of course, combining online data analysis 
and offline guidance to consolidate students’ knowledge foundation. After that, students engage in collective writing 
tasks guided by POA’s output-oriented principle. In groups, they carry out collective learning activities that feature 
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task initiation, content aggregation and framework formulation. It not only refines students’ analytical and collabo-
rative skills, but also implies discussions of academic ethics and related aspect of cultural representation, and fosters 
students’ awareness of value while developing their practical capabilities. 

The phase closes with interactive evaluation, where groups upload their writing frameworks on screen-sharing 
function provided by the platform. With peer reviews  and prompt feedback from the instructor concerning logic 
coherence and argument validity, students engage in constructive social negotiation—a core constructivist practice— 
to refine their conceptual understanding, and get prepared for the next stage of independent writing. 

4.3.3 Post-Class Reinforcement 
During this phase, we operationalize POA’s “assessing” cycle and amplify constructivist themes of reflective 
knowledge development. Offering online tools and online/offline reflections, we promote an iterative process of 
writing activities that deepen students’ competence at three levels of cognitive, practical and ethical competences. 
Following in-class collaborative structures, students first draft a full essay by themselves, working with genre stand-
ards, rhetoric or rhetorical thinking, and rhetorical knowledge accumulated from previous phases. Then, following 
rubric shared through the Chaoxing network, students reflect individually and engage in peer reviews. Further, 
through digital technology, students revise their drafts with automated writing tools that can instantaneously feed 
back, e.g., mistakes, errors, inappropriate word use and incorrect syntax styles. Students finally submit their revised 
essays via the Chaoxing platform and receive manual comment from the instructor on advanced writing dimensions, 
such as relevance of content, consistency of logic, rhetorical argumentation and effectiveness, so as to guide the final 
round of revisions. 

During this sequence of drafting, peer and self-review, AI-assisted reworking and instructor guidance, a focus on 
purposeful output and continuous construction of meaning have been affirmed, encouraging writing skills and digital 
literacy. 

4.4 Diversified Evaluation 

Upon agreeing with the blended approach, we would apply a comprehensive assessment scheme for the blended 
course, based on assessment schemes for blended learning activities (Meng et al., 2021). The final grade is designed 
with 60% formative assessment and 40% summative assessment. Consistent with the features of blended courses, 
formative assessment is further divided into online assessment (70%) and offline assessment (30%), which have 
different evaluation targets and apply different methods. 

Online formative assessment emphasizes diversity and comprehensiveness, taking advantage of intelligent learning 
platform data to provide instant visualized feedback on student learning. Main components are learning engagement 
(35%) and knowledge and skill proficiency (35%). The former includes video/audio viewing, the frequency of chapter 
accesses, check-ins, and reading tasks, which indicate the students’ active participation in learning in advance of and 
apart from the classes; the latter includes chapter quizzes, homework assignments, and accumulated points, all of 
which indicate students’ understanding of basic knowledge, key concepts, and completion of general tasks in learning. 

Offline formative assessment, including integrated task performance (20%) and writing competence (10%), un-
derlines flexibility and higher-order competencies, such as students’ use of knowledge, their development of com-
prehensive skills in face-to-face circumstances. Integrated task performance includes the production of PPTs or post-
ers and the group tasks. The former tests knowledge integration of digital skills and knowledge application to creative 
results; the latter tests collaborative learning, the capability of critical thinking and independent thinking ability. 
Writing competence assesses students’ language basis, writing proficiency, application of rhetorical skills, and stu-
dents’ higher-order thinking, as well as knowledge extension ability in writing task. 

Summative assessment can take the form of a closed-book examination, focusing on students’ knowledge mastery, 
professional literacy and potentiality. It evaluates students’ comprehensive understanding of the core concepts, the-
ories, and the ability to integrate knowledge to solve complex problems, serving as an overall evaluation of learning 
effectiveness at the end of the course. With this multi-source evaluation system, intelligent learning platforms realize 
data-oriented, transparent and controllable assessment, guaranteeing scientific, measurable, and replicable manage-
ment and evaluation of curriculum design. 

5. Discussion 

The proposed model adopts the Chaoxing platform to accomplish a deep integration of English writing instruction 
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from both structural and pedagogical perspectives. Its primary contribution lies in systematical application of POA 
and constructivism into a complete, platform-facilitated cycle that transcends conceptual discussion to address a 
“how-to-do-it” problem for teachers. This detailed blueprint improves replicability of our model to similar settings. 

However, successful implementation faces several potential challenges. For example, maintaining consistent and 
high-quality student input in online discussions and peer reviews depends on careful instructional design and regular 
facilitation. What’s more, the model increases the preparation workload for instructors, who need to provide curated 
digital resources, monitor platform metrics and analytics, and design wraparound in-class activities. In response, 
instructors need comprehensive teacher training in order to learn how to take advantage of learning data, mentor new 
classroom dimensions and facilitate new forms of feedback within this blended format. 

Future research should verify the model’s impact on writing performance through controlled quasi-experiments. 
Future developments in educational AI also point to a promising direction to investigate using advanced learning 
analytics and AI-based tools in platforms like Chaoxing to help provide more predictive guidance and personalized 
learning pathways, thereby enhancing the pertinence and personalization of the blended learning experiences. 

6. Conclusion 

In this paper, we have proposed a comprehensive blended learning model for College English Writing, which deeply 
blends online learning through Chaoxing platform with interactive offline instruction. Rooted in POA and construc-
tivism, this model features high-order objectives, a unity of knowledge, skills and values, as well as well-designed 
phased teaching procedures matched with multimodal learning resources and diversified assessments. By formulating 
learning context into a vivid pre-class, in-class, and post-class cycle, it offers a strong route for learners’ writing 
ability, digital literacy and thinking skills; it provides a concrete answer to national demand for “first-class courses,” 
which should be innovative, challenging and profound. The framework is not just a practical guide for instructors 
working with the digital transformation of foreign language teaching, but it is also part of the ultimate goal of devel-
oping a high-quality, innovative and ethical higher education environment for a digital world. 
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