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  Abstract 
This study focuses on cross-cultural perspective, examining strategies of Mongo-
lian high school students in learning Chinese, and concentrates on characteristics 
of their choices and mechanisms of influence, with the study finding that students 
exhibit significant cross-cultural adaptation characteristics in memory, compensa-
tion strategies, as well as metacognitive, affective, and social strategies. This find-
ing reveals multi-dimensional aspects of strategy selection, and also points to 
deeper cultural factors. perception of cultural distance, linguistic self and cultural 
identity, cross-cultural sensitivity, and learning environment and cultural input 
methods, jointly influence strategic tendencies, thereby shaping the overall direc-
tion of students' strategy choices through pathways of regulation, interaction, me-
diation, and activation respectively. Among these pathways, there also exist mu-
tually penetrating relationships. The study recommends strengthening cultural 
contrastive training, actively enhancing cross-cultural sensitivity, and optimizing 
forms of cultural input inside and outside class, which promotes the healthy devel-
opment of students' strategy systems. 
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1. Introduction 

As cooperation between China and Mongolia continues to deepen, involving political, economic and trade as well 
as humanistic fields, the status of Chinese as an important foreign language in the education system of Mongolia 
has significantly improved, and the number of Chinese learners at the high school stage has also continued to expand, 
while language learning is not isolated from cultural cognition, with learners' choices of strategies being deeply 
influenced by their cross-cultural context. Mongolian high school students face multiple challenges in the process 
of transitioning from Mongolian culture to Chinese culture, including structural differences of language, transfor-
mation of thinking patterns, and adjustment of communicative habits, thereby prompting exploration of the selection 
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characteristics of Chinese learning strategies of this group and the mechanisms of their deep influences, which not 
only helps to understand how cross-cultural factors shape individual learning behaviors, but also provides a targeted 
intervention basis for Chinese language teaching in Mongolia. This study aims to systematically reveal the current 
situation and paths of Chinese learning strategies of Mongolian high school students from a cross-cultural perspec-
tive. 

2. Current situation of Chinese language learning among high school students in Mongolia 

2.1 Characteristics of learner groups and distribution of learning motivation 

Mongolian high school Chinese language learners are mainly composed of teenagers aged 14 to 18, who are at a 
critical stage in cognitive development and language sensitivity. From the perspective of group characteristics, the 
proportion of female students participating in Chinese language learning is slightly higher than that of male students, 
and the starting point of Chinese language exposure for urban students is generally earlier than that of students in 
pastoral areas or semi agricultural and semi pastoral areas. In terms of learning motivation, practical motivation 
dominates, with over 60% of students believing that Chinese language proficiency will be helpful for future em-
ployment, studying in China, or engaging in Sino Mongolian trade related work (Tian & Dai, 2025); Secondly, there 
is a cultural motivation, with some students showing a strong interest in Chinese characters, film and television 
works, and traditional Chinese festivals; A small number of students are influenced by peers or parents to develop 
instrumental or integrative motivation. It is worth noting that the type of motivation often changes with the learning 
stage. In the initial stage, interest is the main focus, and as the college entrance examination or decision period 
approaches, there is a clear shift towards practical orientation. This dynamic feature has a significant impact on 
strategy selection (Wang, 2025). 

2.2 Differences in frequency of Chinese language exposure and language environment inside and outside 
the classroom 

In the classroom teaching environment, Mongolian high school students are exposed to an average of 2 to 4 hours 
of Chinese language per week, with Mongolian explanations as the main language of instruction. The amount of 
Chinese input is limited, and there is a serious lack of real-life communication scenarios. After class exercises 
mainly focus on copying Chinese characters and completing written exercises, with significantly less time for lis-
tening and speaking training compared to European language courses. In terms of extracurricular language environ-
ment, except for a few areas in Ulaanbaatar, most parts of Mongolia lack Chinese language broadcasting, signage, 
or service scenes, making it difficult for students to obtain natural language input in their daily lives (Deng, 2025). 
A small number of eligible students engage in low-frequency interactions with Chinese speakers through Chinese 
language learning applications, Chinese movies and TV dramas, or social media, but the overall frequency of ex-
posure is still far below the requirements of immersive environments (Wang & Xin, 2025). The unbalanced state of 
concentrated input in the classroom and almost zero output outside of class directly restricts the balanced develop-
ment of language skills, and also prompts students to be more inclined towards memory and compensation strategies 
in strategy selection, while using less social and emotional strategies required for real communication. 

3. Strategy selection for Chinese language learning from a cross-cultural perspective 

3.1 The correlation between memory strategies and cultural background knowledge 

Mongolian high school students memorizing Chinese vocabulary do not rely solely on mechanical repetition, but 
consciously or unconsciously use cultural background knowledge as anchor points for memory, for example, when 
memorizing vocabulary corresponding to Mongolian culture such as 'milk tea' and 'Naadam', students tend to use 
cultural imagery from their mother tongue for positive transfer, while facing vocabulary with Chinese cultural char-
acteristics such as 'Spring Festival' and 'red envelopes', they tend to construct cultural scenarios to aid memory, such 
as imagining festival scenes or embedding vocabulary in short stories (Shen, 2025). In addition, some students adopt 
categorical memorization methods, processing vocabulary chunks according to cultural themes such as 'diet', 'fam-
ily', and 'customs', thus giving the memory process characteristics of semantic networks, however, differences exist 
between Chinese and Mongolian cultures in kinship terms, color symbols, and polite expressions, with students 
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sometimes producing confusing memories due to cultural reasoning errors. Overall, whether memory strategies are 
effective depends largely on students' deep understanding of cultural connotations, and learners with higher levels 
of cross-cultural cognition are better able to use cultural background knowledge to reduce memory burden. 

3.2 Performance of compensation strategies in cross-cultural communication contexts 

In cross-cultural communication contexts, Mongolian high school students lack sufficient Chinese vocabulary, and 
sentence patterns are also difficult to accurately express intentions, thus making compensation strategies a key 
means to maintain communicational continuity. The most common compensatory behavior is to replace unknown 
vocabulary with synonyms or descriptive phrases, for example, using 'tea with milk' to refer to 'milk tea', with non-
verbal means such as gestures, expressions, and physical object references also being used to make up for language 
deficiencies, and when encountering vocabulary with cultural-loaded meanings, students will actively translate them 
literally into Mongolian and provide brief explanations to seek understanding from the other party (Yang, 2024). 
Some students also flexibly adjust their strategies and make judgments based on the reactions of their communica-
tion partners, whereby when they find that the other party is confused, they quickly switch expressions or simplify 
sentence structure. When facing authoritative communication partners such as teachers, students tend to use more 
cautious compensation strategies, while in cross-cultural role-playing among peers, they perform more boldly. The 
frequency of use of this strategy is positively correlated with students' cross-cultural contact experience, with stu-
dents who frequently participate in Sino-Mongolian cultural exchange activities also possessing richer and more 
natural compensation methods. 

3.3 Adaptive adjustment of metacognitive strategies to cultural differences between China and Mongolia 

Faced with the differences in thinking patterns, conversational norms, and learning habits between Chinese and 
Mongolian cultures, Mongolian high school students exhibit significant adaptive adjustment characteristics at the 
metacognitive level. In terms of planning strategies, some students will consciously incorporate cultural comparison 
content into their learning objectives, such as pre marking language segments that may cause cultural misunder-
standings when previewing texts, and developing targeted understanding plans (Qi & Ren, 2024). In terms of mon-
itoring strategies, students continuously evaluate whether their language expression conforms to the principles of 
politeness and communication habits in Chinese during classroom interactions. Once they detect expression errors 
caused by cultural habits transfer, they promptly correct themselves. In terms of evaluation strategies, students reg-
ularly reflect on the impact of cultural differences on learning outcomes, such as comparing the differences in the 
use of greetings between Mongolian and Chinese languages, and adjusting their subsequent learning focus accord-
ingly. However, this metacognitive adjustment is not universally present, as students with rich cross-cultural expe-
rience or higher language proficiency tend to be more proactive, while beginners often lack sensitivity to cultural 
differences and metacognitive monitoring behavior is relatively weak. 

3.4 Application of Emotional and Social Strategies in Cross Cultural Classrooms 

In cross-cultural classroom contexts, Mongolian high school students exhibit significant dynamic changes in their 
emotional and social strategy applications. In terms of emotional strategies, students often use self encouragement, 
relaxation training, and emotional transfer to reduce their anxiety levels when faced with Chinese tones, Chinese 
character writing, and cultural unfamiliarity when communicating with Chinese teachers and students. Some stu-
dents will actively reflect on their emotional reactions when encountering cross-cultural misunderstandings and try 
to transform negative emotions into learning motivation (Liu, 2024). In terms of social strategies, students increase 
their opportunities to use language in real-life contexts by forming language support pairs with Chinese classmates, 
participating in cultural exchange activities between China and Mongolia, or using social media to seek advice from 
native Chinese speakers. Group cooperative learning in the classroom is also an important approach, as students not 
only develop language skills but also acquire cross-cultural collaboration norms through collaborative task comple-
tion. It is worth noting that students with outgoing personalities and high levels of cross-cultural openness are better 
at using social strategies, while students with introverted personalities or cautious attitudes towards cultural differ-
ences rely more on emotional strategies for self-regulation. 
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4. The Influence Mechanism of Learning Strategy Selection 

4.1 The moderating effect of cultural distance perception on strategic inclination 

High school students in Mongolia perceived cultural distance between China and Mongolia, which significantly 
moderated their tendency to use Chinese language learning strategies, when students perceived significant differ-
ences between China and Mongolia in terms of values, social norms, and non-verbal behaviors, frequency of using 
memory strategies and compensation strategies increased significantly, because students needed additional cogni-
tive resources to bridge cultural distance, on contrary, if cultural distance was assessed as manageable or similar, 
metacognitive strategies and social strategies were more active, and students were more inclined to actively monitor 
communication process and seek authentic interaction (Wang & Shen, 2021). This moderating effect presented non-
linear characteristics, moderate cultural distance perception could stimulate diversity in strategy use, while low or 
high perception could respectively lead to strategy fixation and strategy avoidance. Furthermore, moderating 
strength of cultural distance perception varied across different strategies, with the moderating effect on affective 
strategies being most significant, while moderation on memory strategies was relatively mild, thereby providing a 
psychological entry point for targeted intervention, as it, as a subjective experience, could predict direction of strat-
egy selection better than objective cultural differences. 

4.2 The Interactive Influence of Language Self and Cultural Identity on Strategy Selection 

Language self and cultural identity do not independently affect strategic choices, but jointly shape the learning 
behavior of Mongolian high school students in an interactive manner. Students with high language proficiency tend 
to use metacognitive and social strategies, actively plan their learning paths, and seek opportunities for cross-cultural 
dialogue; When this state of confidence is combined with a strong sense of Chinese cultural identity, the use of 
compensation and emotional strategies will be further optimized, and students are more willing to try various com-
pensation methods and regulate their emotions more calmly when encountering difficulties in expression (Yin, 
2021). On the contrary, students with lower language proficiency and cultural identity leaning towards their mother 
tongue culture are more likely to stick to memory and avoidance strategies, and reduce cross-cultural communica-
tion attempts. It is interesting that some students, although not highly self proclaimed in language, still actively use 
social strategies and cultural enthusiasm to make up for their lack of language confidence due to their deep identi-
fication with Chinese culture. This interactive mechanism indicates that strategic interventions cannot solely focus 
on improving language abilities, but also need to simultaneously pay attention to learners' cultural identity construc-
tion process. 

4.3 Strategy transfer pathways mediated by cross-cultural sensitivity 

Cross cultural sensitivity plays a crucial mediating role between external factors and strategy selection, and its level 
of development determines the smoothness of strategy transfer. In environment of language, cross-cultural contact 
first influences students, acting on cross-cultural sensitivity, covering dimensions such as respect for cultural dif-
ferences, confidence in interaction, and enjoyment of differences, subsequently, enhanced cross-cultural sensitivity 
motivates students to take action, and they transfer general strategies already mastered in learning of their mother 
tongue to learning context of Chinese, with social strategies used in Mongolian speeches thus being transformed 
into questioning skills in Chinese classrooms. Mediation effect analysis indicates that cross-cultural sensitivity does 
not promote strategy transfer in a linear manner, only when sensitivity reaches a certain threshold does transfer 
behavior increase significantly, furthermore, different dimensions of sensitivity correspond to different paths of 
strategy transfer, with interactional confidence mainly predicting transfer of social strategies, while enjoyment of 
difference tends to drive transformation of affective strategies. This finding reveals psychological transformation 
mechanism in process of strategy formation, and also indicates that cultivating cross-cultural sensitivity is an indi-
rect yet effective path for optimizing strategy selection. 

4.4 The strategic stimulation effect of learning environment and cultural input methods 

The physical characteristics of the learning environment and the organizational form of cultural input jointly con-
stitute the dual conditions for strategic stimulation. In the classroom environment, if teachers adopt a cultural 
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contrastive teaching approach, such as guiding students to compare the differences in the use of Chinese Mongolian 
greetings, it will directly activate metacognitive monitoring strategies and encourage students to adjust their own 
expression habits; If task-based cross-cultural communication activities are adopted, the frequency of invoking so-
cial and compensatory strategies will be significantly increased. In extracurricular environments, immersive cultural 
input such as Chinese film and television works, Sino Mongolian student friendship, or short-term visit to China 
projects can stimulate the active use of emotional strategies, and students can independently develop emotional 
regulation and self encouragement behaviors when facing real cultural shocks. Different types of cultural input 
correspond to different strategic stimulation effects: textual input is more conducive to memory and cognitive strat-
egies, audio-visual input tends to compensate and emotional strategies, while interpersonal interaction input is dom-
inated by social strategies. This effect is also moderated by input intensity, with high-frequency and sustained cul-
tural input forming more stable strategy calling habits than scattered or one-time input. 

5. Conclusion 

This study systematically examines the selection characteristics and influencing mechanisms of Chinese language 
learning strategies among Mongolian high school students from a cross-cultural perspective. The results indicate 
that learners exhibit significant cross-cultural adaptation characteristics in memory, compensation, metacognition, 
and emotional and social strategies; The perception of cultural distance, language self and cultural identity, cross-
cultural sensitivity, and learning environment and input methods jointly shape strategic tendencies through path-
ways such as regulation, interaction, mediation, and stimulation. Based on the above findings, it is recommended to 
strengthen cultural comparison training in Chinese language teaching, enhance learners' cross-cultural sensitivity, 
and optimize the forms of cultural input inside and outside the classroom to promote the healthy development of 
the strategy system. 
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