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Abstract

The family is simultaneously a human, natural, and cultural entity, whose devel-
opment is largely determined by society. This societal influence is realized in fam-
ily life and, particularly, in its descendants, shaping important personality quali-
ties. Family education also plays a role in societal transformation, making it a key
component of the school’s educational mission. Currently, a critical aspect requir-
ing family educational action is the use of Infocommunicational media, which in-
fluences decision-making in facing various challenges, particularly those posed by
modern technology. Recent research confirms that the rapid advance, massifica-
tion, and widespread access to infocommunicational media stimulate, in both so-
cial and family contexts, the development of student skills that extend beyond the
learning offered by the school. However, families are often ill-prepared to act as
mediators in this context due to insufficient orientation. Objective: To character-
ize the theoretical referents of family education from the school institution to en-
hance its mediation in children’s interaction with infocomunicational media within
the family context. Methods: Methods such as Historical-logical, Analysis-syn-
thesis, and Documentary analysis were used. The historical-logical method traced
the evolution of family education theories and practices from the mid-20th century
to the present, focusing on their adaptation to technological advancements.
Sources analyzed included academic publications, educational policy documents,
and guidelines from 1950 to 2023. Results: A characterization of the theoretical
referents of family education was developed to address the transformations cur-
rently caused by infocommunicational media in the social and family context. The
literature review revealed that family education is broadly defined as a process
equipping families with knowledge to foster children’s values and skills. However,
a key theme emerges where some authors, like Ruiz et al., emphasize the need for
practical skills over purely theoretical knowledge, while others, such as Saracostti
et al., highlight the overarching importance of school-family collaboration. Con-
clusion: The primary actors responsible for family education require pedagogical
proposals to guide this process. Such proposals should foster a more active and
leading role for the family in its educational mediation, particularly concerning
children’s interaction with infocommunicational media. This is an area where ped-
agogical studies at the Primary Education Level remain limited.
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1. Introduction

The family has been the object of study of numerous investigations since the first human communities, regarding,
among other aspects, its structure, composition, roles, and functions from socio-political, cultural, psychological,
affective, or historical perspectives. The classics of Marxism carried out an analysis through the stages of human
evolution that laid the scientific foundations for subsequent studies on the subject.

Engels (1884), in this regard, states that until 1860 one could not even think of a history of the family (p. i), which
has been transformed over the years. In this sense, the complexity and diversity of family models today make it
difficult to find a concept that encompasses all the social subsystems that compose and characterize them, which in
turn satisfies the criteria of different cultures, social positions, or scientific disciplines; therefore, the concept of
family is very varied internationally.

There are various authors who have delved into the subject of the family, among them are Lara (2019), Lopez
and Carmona (2018), Nufiez, Gémez, and Ferreyra (2019), Palomo, Chéavez, and Garcia (2018), and Rodriguez
(2020), who have alluded to the relationships that occur within it in its different contexts, to the characteristics,
components and importance of the family environment as the first environment to which children belong as social
beings, as well as to the diversity of sociocultural influences they receive, which become more complex according
to the stages of development the child goes through, all of which must be taken into account in its educational
function.

For their part, Alarcon, Garcia, Gomez, and Batista (2019), Lucas (2018), Martinez-Isaac (2018), Rodriguez
(2020), Ruiz, Chaparro, and Cortes (2021), Saracostti, Parra, Lara, and Gomariz (2020), recognize the value of the
family, which they point to as the starting point of education, which expands to all contexts in which the individual
interacts.

Also, Suarez and Vélez (2018) direct their studies to the subject of the family, and we agree with these authors
when they state that:

The family is the educational nucleus of society since it develops in each of its members a specific way of func-
tioning within society and the different contexts of which it is a part, in such a way that its members will reflect
what they have learned at home, thus determining specific behavioral patterns (Suarez & Vélez, 2018, p. 190).

One of the aspects of the family that has been widely studied is that related to its functions. Isaza (2018), Paez
(2019), Palomo, Chéavez, and Garcia (2018), Ruiz, Chaparro, and Cortes (2021) have referred to them, mentioning
the existence of biological, economic, cultural, educational, and socializing functions. In relation to this aspect, we
agree with Castro, Castillo, Padron, Garcia, and Gémez (2009), who state that:

The educational function occurs through the other functions enumerated here; it manifests what has
been called the dual character of the functions already analyzed: that is, they satisfy diverse needs of the
members, but at the same time they educate the offspring.

(Castro et al., 2009, p. 10).

It should be noted that we agree that currently the educational function is displaced behind the economic function
(Vera, 2020). This author complements the idea by stating that in the studies carried out, it has been confirmed a
worsening of difficulties in communication and education of children, as well as a tendency towards cultural im-
poverishment of the family, despite the State’s efforts to raise the culture of the population.

These ideas put forward by the cited authors regarding the functions of the family and their historical analysis
become a theoretical reference of great importance; it is considered, however, that although the rest of them may
contain an educational intentionality, the so-called educational function itself contains independent mechanisms,
aimed at developing knowledge, attitudes, aptitudes, perspectives and skills in the family context that allow the
incorporation of social, cultural and economic patterns.

The aforementioned authors recognize that the family is the first educational instance in which the child interacts,
however, they point out that the educational process also encompasses the school, while warning of the need for
both agencies to guarantee a system of cooperation, which allows as a priority the recognition of their potentialities,
needs and interests, mutual to transform both educational scenarios, based on joint management with the school, for
which it must be sufficiently prepared.

In this, education plays an essential role, it is an essential process in the formation and development of the human
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being, but it goes beyond a mere transmission of information, quite the opposite, for it to be true, in the words of
Chavez (2005), it must help man to create himself, for which it must comply with certain laws. In this sense, two of
those proposed by this same author are assumed, which are considered valid in the family education process, namely:
¢ The educational process, at its level, has a purpose: the formation and development of man.
o The conditioned and conditioning character of education.

2. Methods

Methods such as Historical and logical were used: in order to determine how Family Education has evolved for
mediation in the interaction of children with infocommunicational media, from the characterization of the theoreti-
cal-methodological referents of family education in the first cycle of the school institution. The historical-logical
method traced the evolution of family education theories and practices from the mid-20th century to the present,
focusing on their adaptation to technological advancements. Sources analyzed included academic publications, ed-
ucational policy documents, and guidelines from 1950 to 2023. Analysis and synthesis: to deepen the study of family
education, evaluate the results, and elaborate conclusions and recommendations; and Documentary analysis: it was
used in the study of the norms that govern the Family Education process, as well as the projection of family orien-
tation developed by the school.

3. Results

Family education is defined by authors such as: Nufiez, Gomez, and Ferreyra (2019), Parody, Santos, Alcala, and
Isequilla (2019), Ruiz, Chaparro, and Cortes (2021), Saracostti, Parra, Lara, and Gomariz (2020), who recognize it
as the process by which the family will be provided with knowledge that allows it to form or strengthen children’s
values and academic, scientific, communicative and social interests. It should be noted that for the family to be able
to perform its educational role, considering only knowledge is insufficient. A synthesis of the literature reveals that
family education is broadly defined as a process equipping families with knowledge to foster children’s values and
skills (Nufiez et al., 2019; Parody et al., 2019). However, a key theme emerges where some authors, like Ruiz et al.
(2021), emphasize the need for practical skills over purely theoretical knowledge, while others, such as Saracostti
et al. (2020), highlight the overarching importance of school-family collaboration.

In this sense, Borrero and Videaux (2018) state: “It is a special mission of the school, one that links the family
and other community factors in the materialization of all educational actions” (p. 81). Therefore, it must receive
information regarding how to educate children from sources such as health agencies, the media, and the community,
among others. We agree with the authors’ analysis, from which they denote that this content is not always transmit-
ted in a systematic, orderly, and stable manner; emphasis is placed on knowledge, to the detriment of other elements
such as skills and values needed to mediate in the education of children.

Authors such as Carmona, Joaquin, and Gomariz (2021), Rodriguez (2020), Vega and Rodriguez (2019) comple-
ment the ideas of the above-mentioned authors, pointing out that family education implies transformation in the
family, social, and community context based on guidance from intentional actions of the school.

For his part, Garcia (2012) specifies that family education requires, as a specific component, guaranteeing from
the family a system of participation, which allows, as a priority, systematic educational work in the family context,
an idea with which we agree. Later, Sudrez and Frometa (2015) highlight the need to provide individualized and
systematic treatment to the problems that parents have in correctly educating children and add that efficient family
education should prepare parents for their self-development in the performance of the formative function of chil-
dren’s personality. These ideas are valuable; however, they take into consideration only parents, leaving out the
needs and interests of the rest of the family members, as well as the importance of considering pedagogical or non-
pedagogical group support, but with repercussions in various social contexts.

The authors Picayo, Picayo and Pérez (2019) refer to family education in a more comprehensive way and in
accordance with current social purposes, which is why it is assumed: Family education consists of a pedagogically
directed system of influences, to raise the preparation of the relatives of schoolchildren and stimulate their conscious
participation in the formation of their offspring, in coordination with the school. They also argue that...” it supplies
knowledge, helps in the argumentation of opinions, develops attitudes and convictions, stimulates interests and
consolidates motivations, contributing to integrating parents into a humanistic and scientific conception of the
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family and the education of children” (p. 67). What the authors propose is considered particularly important for
families at the Primary Education Level; furthermore, the significance of their active participation in family educa-
tion is highlighted, so that they understand the need for self-diagnosis and see themselves as protagonists based on
their potentialities in a way that favors their self-development.

4. Discussion

For a better understanding of the analysis of the literature referring to the subject that will be carried out hereafter,
it will be directed to the evaluation of family education, for which the following indicators created by the research
authors were used:

1. Importance of family education.

2. Role of infocomunicational media.

3. Theoretical-methodological foundation of the family education process.

The dual-channel model of family education (formal and non-formal) reflects the need for both structured school
guidance and informal community-based learning. The non-formal channel, particularly through infocomunica-
tional media, has historically played a significant role in Cuba. In the early years of the Cuban Revolution, family
education was developed basically through the non-formal channel, through infocomunicational media: radio and
television, directed towards two essential aspects: understanding the main transformations taking place in the coun-
try and eradicating those ills of previous regimes that hindered social development. Later, other programs emerged
aimed at providing more specialized information so that it would be in better conditions to educate children from a
more scientific bases, among which were: “Nuestros hijos”, and “Qué piensa Ud. Professor”, which had great ac-
ceptance and contributed notably to the transformation of the family.

The valuable results obtained through this channel motivated that in the XI National Seminar of leading method-
ologists and education inspectors, held in February 1989, the revitalization of work with the media to develop family
education actions and school councils was considered (MINED, 2013). This served as a basis for, with the partici-
pation of the Ministry of Education as an advisor, among other important community centers, the creation of the
television program for family education, Educa a tu Hijo, which marked a transformation of educational work with
the family and aims to guide the family so that it can face the education of children.

An important fact in the purpose of continuing the preparation of the family for the fulfillment of its educational
role was the creation of the Joven Club de Computation y Electronical, an idea of Fidel Castro Ruz (1987) that
began the long process of computerization of society under the slogan “The Computer of the Cuban Family”; this
constitutes a mandatory reference, because it promoted family education in the use of computer media, however, it
was only contextualized in the access and use of it as a work or recreation tool. Family education was also favored
by the program “Batalla por la educacion y la cultura integral de la poblacion”, one of the lines of the “Batalla de
Ideas”, materialized in “Universidad para Todos”.

In relation to the formal channel, the school plays an essential role, which is evident in the home-school link.
Schools and families are intimately interconnected for a significant period of time during the family life cycle. The
first must systematically deploy its actions to promote the necessary transformations of the second in order to guar-
antee the full development of children. Both institutions have overlapping influences and shared responsibilities.
But the family is not always sufficiently prepared to enhance the integral development of their children, so the
school must develop the necessary actions to modify this situation. For this, it has various channels.

In this sense, Almarales (2019), Borrero (2018), Gonzales and Farradas (2021), and Lara (2019) point out as
fundamental channels: home visits, parent meetings, interviews, family consultations, recommended reading, cor-
respondence, suggestion boxes and murals, among others. These enable pedagogical education, provide tools to
guide children, call their attention, demand appropriate behaviors that allow them to actively participate in society,
and in their self-education.

Another channel for family education is the family education school, recognized by Aguilera, Pérez, and Ferreiro
(2023), Barzaga, Balda, Zambrano, Guzman, and Ledn (2022), Nufiez, Gémez, and Ferreyra (2019), as one of the
main ones. These authors also allude to home visits to students and calling parents to school. These constitute
essential theoretical references, regarding their methodological conception, which in turn require contextualization,
especially regarding their orientation for the insertion of infocomunicational media and the organizational forms of
their use in a way that favors self-education and self-development in the family.
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In relation to the family education school, Castro, Castillo, Padrén, Garcia and Goémez (2009), define it as an
“organized way of dialoguing between families and educators on different topics that have to do with the education
of children” (p. 51), an idea that, although valuable, reduces said process only to children, ignoring the rest of its
members, from the individual (family and educator); given that family education implies much more than dialoguing,
although this exchange is an essential issue in it.

However, communication in family education is a necessary condition; it is the interaction between subjects that
enables the influence of some on others, thus favoring their transformation. Therefore, it is essential to encourage
the expression of feelings, positive moods, and individual and collective experiences that can help others to under-
stand and transform themselves, while showing respect, flexibility, and tolerance based on the recognition that each
family is different.

For his part, Freire (2009), with whom we agree, states that family education schools are learning spaces that
become tools to improve the educational resources of parents, means to give families ways, modes of action on
those factors that affect the education of children, although he does not refer to how to develop the sessions or how
to favor these transformations in the family.

At the national level, authors such as Garcia (2010), Justiz, Gémez, and Justiz, (2017), Rodriguez (2018), Sam-
payo, Valle de Zayas, and Guerrero (2022), have addressed family education in their works, specifying some theo-
retical positions that support it as an important form of attention to the family, agreeing that family education must
adapt, among other important aspects, to different social circumstances, scientific and pedagogical changes, an ele-
ment with which we agree, given the transformations that infocomunicational media currently cause in the social
and family context, an element that has not been sufficiently addressed in the literature.

In accordance with the above, the postulates of Freire (1987) and his Pedagogy of Liberation are assumed, which
conceives education as praxis, reflection and action of man on the world to transform it (practical theory); collective
production of knowledge centered on the experiences of groups, awareness-raising, which starts from the reflection
of the group, and the critical analysis of those thematic nuclei of daily existence that most interest and taking as a
starting point a concrete reality, analyzed comprehensively, which highlights the permanent character of develop-
ment within the school and responsibility towards change itself. For Freire, dialogue is not only the interaction
between teacher and student, but he proposes a much broader dialogue that allows encompassing mothers, fathers,
other relatives, other professionals, in addition to students and the teacher, that is, the entire community.

Assuming these principles and postulates in the work can promote a better development of the planned actions
and the participation of the family, which favors the education of its members to obtain the expected results. How-
ever, there is a need for actions to extend beyond the premises where they are developed and reach the home and
other contexts; similarly, it is necessary to take into account the evaluation actions to which these authors do not
refer.

Brito and Padron (2004) establish methodological principles for the educational sessions developed in family
education schools, with which we agree. These authors propose:

o Start from the personal experiences of the participants, related to their attitudes and needs, to promote desired
transformations.

¢ Encourage group work, dialogue, information exchange, reflection on action and experiencing relevant facts
and situations.

¢ Enhance the development of individual and group creativity.

o Link the presentation of information with the realization of different practical activities.

e Previously define the approach to the treatment of the topic.

Other authors, among them Cervantes (2019), and Paez (2018), in relation to this channel, point out shortcomings
that, despite the efforts of the agencies responsible for carrying them out, still persist, and also provide some guide-
lines for the development of family education schools.

Regarding the shortcomings, they state:

e Absence of an educational curriculum aimed at the family that includes aspects such as: contents, training axes
and methodology.

e The documents and reports of the sessions are more directed towards the description of the problem than to the
exposition on how to solve it.

e The methods to be used are not explicit.
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e The work of teachers with families focuses on academic activity.
e Evaluation emphasizes compliance with sessions and parent attendance, rather than training processes, their
applicability in the family context, and feedback among participants.

Also Alonso (2018), identifies shortcomings, among which she mentions that the teacher continues to assume the
position he/she occupies in the classroom with his/her students, while the family maintains a passive attitude, for
which they propose that in the aforementioned channel, their participation should be stimulated, however, it does
not specify how to proceed methodologically for this, although it refers to the analysis of situations, consideration
of personal experiences and group work, which is valuable.

Based on these ideas, it is necessary to highlight that an important aspect in this analysis is related to how to
develop family education schools. In this regard, the systematization of the work of the authors who have referred
to this element, among them: Cervantes (2019), Paez (2018), Palomo, Chavez, and Garcia (2018), Sampayo, Valle
de Zayas, and Guerrero (2022), shows the following aspects:

o The objectives and contents of family education should comprise three fundamental dimensions: support for
the teaching process, attention to the affective-communicative sphere and fulfillment of its educational function.

e Use of a democratic style to favor group integration, in which the family would be capable of contributing new
content.

o Replace the rigid forms that sometimes characterize meetings between the two with new forms to deal with
educational matters.

Regardless of their valuable contributions, which are accurate because they contribute to the self-transformation
of the family, there are methodological limitations related to:

o They have as a starting point an autocratic design, from which a number of specific sessions are already planned
with themes, objectives, and contents defined, from which a scientific and objective methodological procedure is
not described that would allow establishing the channels for reception, evaluation, and improvement of the families’
proposals.

o Systematic attention to the development of new forms of action is insufficient.

o The proposal of channels so that, based on practice and experiences, families socialize proposals in group work
is insufficient.

Also referring to the methodological aspect, there is another aspect of great value: the methods used in family
education activities. In this sense, Lara (2019), Pérez, Ruiz, and Rivero (2021), Suarez and Vélez (2018), and Vega
and Rodriguez (2019) allude to demonstration, discussion, and dialogue, while Comendador and Hidalgo (2019)
refer to the use of collaborative methods. It should be noted that no systematized information was found on which
methods are most recommended in family education, and in many cases, the authors who have addressed the issue
do not declare the use of them, or state them as educational styles.

We agree on the importance of using these methods. However, it is recognized that there are shortcomings in
their use; regarding collaborative ones, although in a general way. Furthermore, they refer to the dialogic method,
but do not foresee practical activities that generate experiences beyond the verbal, with personal and active involve-
ment, to be able to contribute to the solution of problems. It is considered that this can affect the results of work
with the family.

In any pedagogical process, staying informed about the results achieved is essential; family education does not
escape this need. However, few authors have dedicated themselves to its analysis. Regarding the evaluation of the
results of family education, authors such as: Menéndez, Conforme, Zurita, and Barcia (2021), Rivera, Martinez, and
Rodriguez (2018), Suarez and Vélez (2018), Vega and Rodriguez (2019), essentially state that it has a transversal
character that covers the whole process, from diagnosis to the closure of the intervention system, an element with
which we agree.

However, in this sense, the proposals of the authors cited in the previous paragraph focus the analysis on the work
done, achievements and difficulties; and regarding the results achieved by the family, an evaluation dynamic is
generally established with systems of questions for descriptive and quantitative analysis, but the evaluation of the
process in the family context is neglected, where the family assumes its self-transformation in practice.

From this approach, it can be understood that, to carry out a consistent family education, the school must provide
the family with tools that allow it to analyze the characteristics of its environment and propose solutions. However,
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the development of family education sessions focuses on strengthening the school-family link, or on systematizing
the different components of the educational process.

In the actions that take place in family education in Primary Education, ensuring a system of actions or other
alternatives so that later, in the family context, they can adequately mediate with infocomunicational media in in-
trafamily relationships, and particularly with children, and the aforementioned media is not taken into account.

More recently, Pérez (2021), based on the historical analysis of the development of family education carried out,
reveals the main regularities at the Primary Educational Level:

e The role of the school as an educational institution capable of influencing family education and of the teacher
as a guide is recognized.

¢ It is conditioned by the guiding function of the teacher, the implementation of family education schools with
systematicity at all levels of education, without neglecting the rest of the guidance channels; however, these are not
always sufficiently exploited.

e Family guidance was aimed at improving the quality of life of families, based on general themes.

Although Pérez (2021) states that at the end of the 80s of the 20th century, theoretical and methodological elab-
oration of work with the family deepened, no analysis by the author on this particular topic is evident. In a general
sense, the aforementioned authors Menéndez (2021), Rivera, Martinez, and Rodriguez (2018), Suarez and Vélez
(2018), Vega and Rodriguez (2019), identify the mediating role of the family as one of the ways to solve family
education, however, in their proposals the reference to the school as a way to materialize the family education
process for the transformation of the affective, educational, technological and cognitive components of the family
so that they can conduct the family education process in a way that favors their self-development and self-regulation
is limited.

5. Conclusions

As conclusions of the epistemic analysis carried out on the family education process, the following characteristics
are determined:

o The role of society in the process of family education is recognized, for having a potential value for it to fully
understand the role it plays in the education of children. An expression of this is the participation of social factors
such as the Ministries of Culture, Public Health, INDER, the Cuban Institute of Radio and Television, and the
ANAP, under the advice of the Ministry of Education.

e Family education is a process that has developed alongside social transformation, so it currently has a more
pedagogical character.

o Infocommunicational media have played an important role in family education since 1959, through which
knowledge of different sciences and educational messages has been provided.

o There are still shortcomings in family education from a theoretical-methodological point of view that hinder
guidance to the family for its action in its context, so it is necessary to delve deeper into the study of the subject
with the purpose that, through the relationship of the school, family and community, it can prevent and solve prob-
lems it faces in the interaction of children with the aforementioned media.

The main actors responsible for family education need pedagogical proposals for the conduct of said process,
which favor a more active form of family participation, so that it achieves a more leading role in its educational
mediation, with emphasis on children with infocomunicational media, an aspect in which pedagogical studies at the
Primary Education Level are limited.
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