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Abstract

This research takes the Bayu culture as the starting point, transcends the frag-
mented material supplement, and is committed to building a systematic teaching
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solution. Through the research of mixed methods for a university in Chongqing,
this article pioneered the integration model of “five-in-one”, taking the educational
concept of “from cultural reference to cultural expression” as the core, and through
the four pillars of curriculum reconstruction, method innovation, evaluation inno-
vation, and resource support, to realize the depth of language teaching and cultural
education. Teaching practice shows that this model can effectively stimulate stu-
dents’ cultural identity and willingness to communicate: data shows that more than
92% of students’ interest in Bayu culture has been significantly improved, and
85% of students’ confidence in expressing local culture in English has increased.

The English text produced by it also shows a qualitative leap from a simple lan-
guage exercise to the expression of value connotation.
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1. Introduction

At present, the integration of Bayu culture in English teaching in universities is still in the stage of sporadic attempts,
and its educational potential is far from being released. How to systematically combine it with English teaching, so
that students can deepen their identity with local and national culture while mastering the language, has become an
urgent real problem to be solved.

In recent years, the value of integrating regional culture into university English teaching has been widely recog-
nized, and domestic scholars have made useful explorations in this field. These studies can be roughly divided into
three categories: First, they focus on the elaboration of macro concepts and paths. For example, Liu Chongxiao et
al. (2021) have built the theoretical framework and implementation path of the ideology and politics of the Business
English course. From the two aspects of ideological and political education and professional talent education, moral
people, Chinese people, modern people, basic ability, and professional ability. In five dimensions, the theoretical
framework of the ideological and political curriculum of Business English has been built, and the integration of the
curriculum’s ideological and political and professional teaching has been integrated into the top-level design.
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Second, it focuses on specific teaching design and activity implementation. For example, Li Linyu (2024) analyzed
the culture with regional characteristics represented by Taishan culture from three perspectives. Integrating the
practical path of ideological and political in college English courses aims to make full use of the rich local cultural
resources, improve the teaching effectiveness of ideological and political in college English courses, and implement
the fundamental task of cultivating morality. Third, pay attention to the core subjects in the ideological and political
implementation of the curriculum - teachers. For example, Zhang Yifeng et al. (2022) pointed out that to cultivate
the ideological and political teaching ability of college English teachers in the curriculum, we should shape the
concept of educating people in the curriculum, excavate and artistically convey ideological and political elements
from multiple angles, and make good use of heuristic teaching methods, artistic use of teaching language, design
specific and operable teaching tasks, and teaching tasks should be tested and evaluated.

2. Value Basis and Theoretical Basis for Integrating Bayu Culture into University English
Teaching

2.1 Integration of Values: Multi-dimensional Significance from Cultural Inheritance to Morality

In today’s deepening globalization, the cultivation of cross-cultural communication skills has become one of the
important goals of college English teaching. By learning Bayu culture, students can not only better understand the
historical and cultural background of Chongqing, but also draw inspiration related to cultural dialogue in the context
of globalization. From the perspective of education, integrating Bayu culture into college English classes is not only
the inheritance of traditional culture, but also the promotion of the comprehensive development of students. It can
effectively promote the implementation of ideological and political education, so that students can not only master
knowledge and skills in the process of language learning, but also be influenced by ideological and political educa-
tion implicitly.

2.2 Doctrinal Basis: The integration of cross-cultural communication, cultural identity, and construc-
tivism

First of all, the theory of cross-cultural communication provides a core objective framework for integration. The
theory emphasizes that successful cross-cultural communication ability not only includes language ability, but also
covers Sensitivity, tolerance, and the ability to respond flexibly to differences (Byram, 1997). Secondly, the theory
of cultural identity provides an explanation of intrinsic motivation for integration. Cultural identity is an individual’s
acceptance and sense of belonging to the culture of the group to which they belong, which is an important part of
their self-concept (Tajfel & Turner, 1979). According to the constructivist theory, knowledge is not passively re-
ceived but actively constructed by learners in their interaction with the environment (Jonassen, 1991). Finally, the
constructivist teaching theory provides methodological guidance for integration. The theory advocates that learning
should take place in real and meaningful situations and be deepened through social interaction and cooperation.

3. Research on the Current Situation of Bayu Culture Educating People in College English
Classes

In order to deeply explore the actual situation and feasible path of Bayu culture’s integration into university English
classrooms, this study adopts a qualitative-based and quantitatively assisted hybrid research method, and takes an
applied undergraduate college in Chongqing (hereinafter referred to as S University”) as a case to conduct in-depth
focus research.

3.1 Research fields and objects

This study selects S University as a research case. The school aims to cultivate applied talents to serve local eco-
nomic development. Its “College English” course is actively exploring the reform path combined with local culture,
which has a high research typicality and representativeness.

The research subjects include:

Student group: Using the hierarchical random sampling method, 150 students were selected from different disci-
plines (engineering, management, literature) of non-English majors in the class of 2025 to participate in the
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questionnaire survey. In the end, 138 valid questionnaires were recovered, with an effective recovery rate of 92%.
On this basis, according to the results of the questionnaire, 12 students with high, medium, and low differences in
cultural awareness of Bayu were purposefully selected to participate in the subsequent semi-structured interview.

Teacher group: Invite 8 university English course teachers from S University to participate in this study, including
2 associate professors, 5 lecturers, and 1 external teacher, in order to ensure that multiple perspectives from different
teaching ages and professional titles can be obtained.

3.2 Research Tools and Data Collection

This study conducts triangular mutual proof through the following three methods to ensure the authenticity of the
data and the rigor of the argument. The data collection will be completed between September 2025 and November
2025.

Questionnaire survey method: adopt the self-compiled “College Students’ Bayu Cultural Cognition and English
Classroom Integration Attitude Scale”. The scale has been evaluated and pre-tested by experts, and the confidence
(Cronbach’s a) is 0.87, which has good internal consistency.

Semi-structured interview method: the interview outline for the student version and the teacher version were
designed, respectively. The student interview focuses on understanding their perception of Bayu cultural elements
in the classroom, changes in personal cultural identity, and learning motivation. The teacher interview deeply ex-
plores the teaching design concept, the practical difficulties encountered in the implementation process, and the
understanding of the curriculum’s philosophy and politics. The interview time of each interviewee is about 30-50
minutes, and the whole process is recorded and translated into text, with a total of about 80,000 words of interview
materials.

Classroom observation method: In order to obtain the most direct first-hand information, the research team con-
ducted non-participatory observation of 4 teachers in a total of 16 hours of college English courses. The observation
focuses on the dimensions of “the timing and mode of presenting cultural content in Bayu”, “student interaction and
participation”, and “the combination of cultural content and language goals”, and fills in the unified “Classroom
Observation Record Form”.

3.3 Data Analysis Method

Quantitative data: Use SPSS 26.0 to conduct descriptive statistical analysis of questionnaire data (such as frequency,
mean, standard deviation) to present the overall distribution of the sample.

Quality data: Use the thematic analysis method to code and analyze the interview transcripts and classroom ob-
servation notes. Through the three steps of open coding, axial coding, and selective coding, the core themes such as
“shallow use of cultural symbols”, “sense of separation of teaching objectives”, and “students’ cognitive transfor-
mation from ‘strangeness’ to ‘identification’” are gradually refined.

Through the cross-verification of the above-mentioned research methods, this study can deeply reveal the current
situation, results, and challenges of S University in the process of integrating Bayu culture into English teaching
from different aspects, thus ensuring the credibility and depth of the research findings.

4. Path Construction of Integrating Bayu Culture into College English Classes: A “Five-In-One”
Integration Model

Core Guidance
From "cultural reference to
cultural expression"

Resource Platform:
Co-construction of
Physical and Virtual
Spaces

Evaluation
Mechanism: Process-
Oriented and
Multidimensional

Curriculum System: Teaching Methods:
Modularization and Contextualization and
Specialization

Digitalization

{chieve the organi
unity of knowledge,
alues, and abilitic;

Figure 1. “Five-in-one” Integration Model.
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4.1 Core Guidance: Establish the concept of educating people from “cultural reference to cultural ex-
pression”

The core of the five-in-one model is the profound transformation of the teaching concept. College English teaching
must go beyond the “reference system” mentality of treating British and American culture as the only model, and
turn to establish the conscious consciousness of “Chinese narrative” through English. Under the guidance of this
core concept, Bayu culture is no longer a supplementary material for teaching, but a core resource for cultivating
students’ cross-cultural communication skills and shaping cultural identity and self-confidence.

4.2 Curriculum Reconstruction: Forming a dual-track mode of “main line infiltration” and “special
focus”

Driven by the core concept, the curriculum system, as the primary pillar, needs to be reconstructed with a dual-track
system. The “Main Line Infiltration” emphasizes the organic embedding of Bayu cultural elements in the existing
general English unit, such as exploring how the geography of the mountain city affects the philosophy of local life
in the environmental theme, and analyzing the globalization narrative behind the “Chongqing-Xinjiang-Europe
Railway” train in the business unit. The parallel two tracks not only ensure the breadth and frequency of cultural
contact, but also ensure the depth and systematicity of cognition.

4.3 Method Innovation: Promote the deep integration of “digital situation” and “project-based learning”

The teaching method is the catalyst for the organic integration of culture and the third pillar of the model. In order
to put students in the real field of cultural communication, we should vigorously promote the deep integration of
digital situational teaching and cross-cultural project-based learning. The former can use VR/AR technology. Create
a virtual Diaoyu City site or Three Gorges scene, so that students can complete tasks such as historical explanation
in an immersive environment; the latter, through driving tasks such as “designing a Bayu cultural experience manual
for international youth”, promotes students to comprehensively apply language and cultural knowledge in research,
collaboration, and creative expression to realize learning to use.

4.4 Evaluation Innovation: Building an evaluation system combining “cultural ability file bag” and
“quantitative scale”

In order to accurately evaluate the educational effectiveness of the integrated model, the key pillar of the evaluation
mechanism must be innovated. It is urgent to build a multi-evaluation system that combines qualitative analysis and
quantitative evidence. Through the systematic collection of students’ reflection logs, project reports, creative writing,
and other process works, the “Cultural Ability File Bag” shows the evolutionary trajectory of their cultural under-
standing and thinking ability in a panoramic way.

4.5 Resource support: building a guaranteed ecology of “regional resource bank” and “school-local co-
ordination”

The stable operation of the model cannot be separated from the guarantee of the basic pillar of the resource platform.
The urgent task is to join forces with regional forces to jointly build and share an open Bayu cultural English teach-
ing resource library, systematically gather bilingual word lists, authoritative translations, audio-visual materials, and
classic lesson examples, and empower teachers to reduce the burden. At the same time, actively cooperate with local
cultural and exhibition institutions and non-heritage institutions. The protection center establishes a collaborative
education mechanism on campus, extends the classroom to the cultural site, and makes museums and historical
blocks the second classroom for educating people, so as to ensure a fresh and sustainable supply of teaching re-
sources.

5. Course Practice and Effect Analysis of Bayu Culture Education

On the basis of path exploration, this study conducted a two-month teaching practice in the “College English (II)”
course of S University. We have designed a number of teaching units integrated into Bayu culture, and adapted the
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classroom content of “Bayu Food Culture: Chongqging Hot Pot and International Catering Dialogue” with the most
Chongqing characteristics according to the corresponding unit themes. After an in-depth analysis of Bayu’s food
culture, we can see the whole process and results of the practice.

5.1 In-depth analysis of typical cases: from “Chongqing hot pot” to cross-cultural dialogue

5.1.1 Unit teaching design

Suitable theme: Chongqing Hotpot: A Simmering Dialogue Between Local Flavor and Global Cuisine

Language goal: master the core vocabulary and expressions related to food, flavor, and catering culture; be able to
use comparative and contrasting sentence structures to clearly describe and argue cultural similarities and differ-
ences.

Educating/cultural goals: guide students to deeply understand the regional culture, social etiquette, and humanistic
spirit of Bayu carried by hot pot; cultivate students’ cross-cultural comparison ability and cultural self-confidence
by comparing hot pot with Western catering culture (such as Swiss cheese hot pot and Japanese suki pot).

Class schedule: 2 lessons (90 minutes)

5.1.2 Teaching process and implementation

Pre-class: exploration stage

Students are divided into 4 groups, and each group receives an exploration task: (1) Collect and translate English
words to describe the taste and ingredients of hot pot; (2) Study the historical origin and social function of Chong-
qing hot pot; (3) Study the cultural background of Swiss cheese hot pot; (4) Study the dietary customs of Japanese
suki hot pot. Students need to cooperate to complete a simple English research note.

In-class: internalization and dialogue stage
(1) Situation Introduction (10 minutes): The teacher plays a carefully edited short video, the content of which is the
scene of Chonggqing hot pot boiling, the laughter of diners sitting around, and the English evaluation of overseas
food bloggers tasting hot pot, quickly creating a real situation of cross-cultural dialogue.
(2) Language bracket construction (15 minutes): Teachers guide students to share the vocabulary they have collected
(such as numbingly spicy, broth, dipping sauce), and systematically explain the sentence patterns and conjunctions
used for comparison (e.g., Whereas.../ In contrast.../ Similarly...).
(3) Case analysis and group presentation (40 minutes): Each group takes turns to take the stage, spend 3-4 minutes,
combined with PPT or posters, and present their research results in English.
(4) In-depth discussion and values guidance (25 minutes): Teachers ask guiding questions: “Beyond taste, what
values does Chonggqing hotpot represent?” (In addition to the taste, what values does Chongqing hot pot represent?)
Student scriptures.

After discussion, under the guidance of teachers, cultural cores such as “inclusiveness” and “collectivism” were
extracted, and compared with the individualistic culture behind the Western meal-sharing system, so as to sublimate
the topic from “food” to the “cultural value” level.

After-class: output and migration stage

Students need to complete a project-based writing task: Suppose you want to introduce hot pot to an international
friend who has never been to Chongqing and convince him that this is not just a meal, but a cultural experience.
Please write an English recommendation essay of no less than 200 words.

5.1.3 The output of students

A student wrote in the essay: “Chongqing hotpot is more than a meal; it’s a social event that embodies the city’s
spirit. The communal pot... symbolizes inclusiveness and warmth. Unlike Western individual plates, our shared pot
breaks down barriers... It’s not just about the ‘ma-la’ sensation on your tongue, but about the connection between
hearts.” (...This is not only the “spicy” on the tip of the tongue, but also the connection between the heart and the
heart.) This output clearly demonstrates students’ ability to integrate language knowledge, cultural understanding,
and emotional identity.
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6. Conclusion

Through theoretical construction, current situation research, and teaching practice, this study systematically ex-
plores the educational path of Bayu culture into college English classrooms. More importantly, this exploration
process is also a test and deepening of theories such as cross-cultural communication, cultural identity, and con-
structivism in the context of localized Chinese foreign language teaching.

The exploration of this study shows that the significance of integrating Bayu culture into college English class-
rooms is not only to enrich the teaching content, but also to build a “cultural contextual” language learning paradigm.
Whether this paradigm can be expanded from a successful teaching case to a universal curriculum system, and how
to accurately evaluate its long-term educational effectiveness, will be the key to determining its vitality, which
requires that follow-up research continue to work hard on theoretical depth and practical innovation.
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