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Abstract

This dissertation examines the perspectives of EFL teachers in Chinese interna-
tional senior high schools on intercultural competence (IC) and policy support.
EFL teachers’ views on their own and their students’ intercultural competence (IC)
and the effectiveness of current instructional approaches are examined in the study.
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technique. The goal was to examine their experiences, challenges, and methods
for teaching intercultural competency (IC) in a Chinese exam-focused education
system. Intercultural competence (IC) helps kids adjust to unfamiliar environ-
ments, according to teachers. However, implementing these notions into instruc-
tional methods is difficult. Problems include limited policy support, resources, and

a focus on language rather than intercultural competency. The study emphasizes
the need for more comprehensive educational policy and teacher training to pro-
mote intercultural competence. The dissertation concludes that government and
schools should prioritize intercultural competency (IC) education in EFL teaching.
This would teach pupils how to navigate different cultures and circumstances.
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1. Introduction

This empirical research explores Chinese international senior high school EFL instructors’ and students’ views on
intercultural competence (IC) and IC-promoting education. After teaching at foreign senior high schools in China
for three years and studying abroad, we witnessed significant differences between Chinese and other students from
varied cultural and educational backgrounds. Chinese students prefer passive learning and individual problem-solv-
ing, whereas international students prefer free and logical thinking and democratised education systems that encour-
age student initiative (Ryan, 2011).

2. Research Design and Methods

The research design consists of three main steps: developing interview questions, selecting and interviewing suitable
participants, and addressing ethical considerations. To ensure systematic and comprehensive data collection,
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interview questions were divided into four categories: introduction, transition, key, and closing. This structure al-
lowed the conversation to move smoothly from background information to the study’s central issues, building rap-
port while guiding participants toward sharing their experiences and perspectives on teaching intercultural compe-
tence (IC) (Kvale & Brinkmann, 2015). Participants were carefully selected based on strict criteria: they had to
teach English for Academic Purposes (EAP) in Chinese international high schools, possess overseas study or work
experience to enhance their IC, and have at least three years of teaching experience to demonstrate professional
maturity (Creswell, 2018). Two participants meeting these criteria were chosen, each with diverse academic and
professional backgrounds, including a PhD from a leading UK university, dual master’s degrees, teaching experi-
ence in the UK and Hong Kong, and bilingual expertise with advanced degrees in finance and education. The 30-
40-minute online interviews began with casual conversation to create a comfortable atmosphere, enabling partici-
pants to respond openly and honestly, thereby enhancing the authenticity and reliability of the collected data.

3. Data
3.1 Data Transcription

Data management and analysis in this study involve a systematic process of converting spoken interviews into
written text. As outlined in Chapter 3, audio data were collected via mobile recording devices and subsequently
transcribed using “Tongyi Zhiwen Al,” a free transcription tool capable of handling multilingual audio input. This
application was selected due to its robust algorithms designed to reduce data loss and transcription inaccuracy
(Tessier, 2012). While transcription technologies enhance processing speed and scalability, the resulting text still
requires careful calibration and validation to ensure accuracy (Davidson, 2009).

3.2 Data Analysis

Data analysis is essential to qualitative research because it yields important insights. To verify the study’s findings,
semi-structured interview data were analyzed. Following data collection and processing, numerous analytical meth-

ods are used to analyze and draw conclusions (Wu, 2024).

3.2.1 Coding Data

The data show that data management involves generating initial codes and organizing data (Table 1).

Table 1. Participant Coding

Participant 1

Participant 2

I think enhancing students' intercultural
competence is vitally important in a
classroom. It ensures that every student
feels included within the course struc-
ture and learning. It also helps in adapt-
ing different learning techniques to suit
students’ backgrounds and their prior
teaching structures. This inclusivity is
crucial for effective learning. If students
can develop strong intercultural abilities,
the classroom will become more harmo-
nious, and interactions between students
will improve.

In terms of teaching strategies, I believe
it is important to give students time and
space to voice their experiences. How-

ever, I can not pinpoint specific strate-

gies right now. The idea is to encourage
open discussion and sharing among stu-
dents to build their intercultural under-

standing.

Improving students’ in-
tercultural
competence is crucial in
the classroom, which
contributes to students’
inclusiveness and learn-
ing efficiency and im-
proves the harmonious
atmosphere of the class-
room.

Give students time and
space to share their expe-
riences and encourage
open discussion and shar-
ing between students to
promote intercultural un-
derstanding.

I think intercultural com-

petence in the classroom

is very important for stu-
dents. Learning about

cultures from other parts
of the world can help
them in their own lives

and broaden their under-

standing of various sub-

jects.

Schools that, through
their policies, require or
encourage the integration
of intercultural compe-
tence across various sub-
jects, rather than treating
it as an add-on, demon-
strate a strong support
system.

Intercultural competence is
very important for students,
and learning about cultures
from other parts of the world
can help them better under-
stand various subjects and
develop respect for other
cultures.

The school supports the
teaching of intercultural
competence through policies
that integrate it into the cur-
riculum rather than viewing
it as an add-on, which shows
a strong support system.
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Table 1 Continued

Participant 1

If T understand correctly, you are asking
whether experience with different cul-
tures enhances critical thinking. I would
say yes. Exposure to different cultures
broadens your horizons and allows you
to understand diverse ways of express-
ing thoughts and ideas. This, in turn, can
lead to better critical thinking as you
learn to approach problems and concepts
from multiple perspectives.

Yes, one activity could be splitting the
classroom into small groups and having
them watch a video from a specific part
of the world, like a cultural documentary
from Africa. After watching, the groups
can discuss the similarities and differ-
ences with their own cultures, and then
share these insights with the class. This
kind of visual and group learning can be
very effective.

Teachers’ perspectives on whether re-
sources and support are sufficient are
crucial. If teachers feel that they lack the
necessary tools, training, or support
from the school, it may indicate a defi-
ciency in policy or resource allocation.

Exposure to different cul-
tures can broaden your
horizons, promote multi-
angle thinking, and thus
enhance critical thinking
skills.

Watching documentaries
about
different cultures in
groups and
discussing cultural differ-
ences can help enhance
students’ intercultural
abilities.

Teachers’ perceptions of
the adequacy of re-
sources and support are
critical; if teachers feel
they lack the necessary
tools, training, or school
support, this may indi-
cate inadequacies in pol-
icy or resource alloca-
tion.

Participant 2
The class I taught had
built-in activities in the Classroom built-in activities

textbooks and PDF docu-
ments. These activities
were self-guided, allow-
ing students to learn indi-
vidually by following
step-by-step instructions
to test the system.

The assessment was
based on whether the stu-
dents could use the sys-
tem competently. It was
a pass/fail situation—ei-
ther they could manage
the software inde-
pendently or they re-
quired further support.

Language is the most im-
portant aspect. Having a
good grasp of the lan-
guage you are studying is
crucial. Beyond lan-
guage, it is important to
be open-minded and re-
ceptive to the new cul-
ture you are experienc-
ing.

help students learn the sys-
tem independently through
step-by-step instructions.
These activities are provided
in the textbook and PDF
document.

Assessment is based on
whether students can use the
system independently, which

is a pass/fail assessment
method that judges students'

ability by whether they can
complete tasks inde-
pendently.

Language is the most im-
portant aspect of
intercultural competence.
Mastering the language you
learn is crucial, but it is also
important to maintain an
open mind and be receptive
to new cultures.

3.2.2 Finding and Organising Themes

Selection and arrangement of topics is hard and may be done from numerous viewpoints, according to the study
summary. Thematic analysis classifies themes using codes and data (Braun & Clarke, 2006). Comparing and organ-
izing color themes and word tag connections comes first. This method organizes visual and textual content by sim-
ilarity metrics using color scheme distance to suggest topics (Blei et al., 2003; Sievert & Shirley, 2014).

4. Conclusion

This research explores Chinese international senior high school EFL instructors’ views on intercultural competence
(IC) and how education improves it. Research shows that EFL teachers need intercultural competence (IC). Quali-
tative semi-structured interviews. The data demonstrate that exam-focused Chinese education values language
above international skills (Wu, 2024). This method impairs student comprehension, analysis, and critical thinking.
Teachers lack policy backing, resources, and multicultural education training. Despite these limitations, research
shows that teachers are ready to adapt and include ethnic components into their teaching, showing improvement.
The dissertation suggests policy reforms, financing, and teacher training to connect intercultural education policy
and practice. Language and IC education make students culturally sensitive and adaptive. The research suggests a
worldwide Chinese education curriculum for diverse cultural and professional circumstances.

Finally, EFL teachers emphasize intercultural competence to prepare students for multicultural situations. Future
research should evaluate the long-term benefits of intercultural competence (IC) on students’ academic and profes-
sional success and the efficacy of different training techniques across educational contexts.
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