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  Abstract 
Metadiscourse is a core linguistic resource for textbooks to be user-friendly. The 
use of metadiscourse in the textbook accordingly draws the researchers’ attention. 
This paper, thus, focuses on a set of newly published Chinese EFL textbooks of 
Junior High School, and analyses the metadiscourse use with an aim to perceive 
the interaction between the textbook and the user. The metadiscourse use was first 
analyzed in terms of the frequency and distribution of the metadiscourse markers. 
The pragmatic functions of each marker were also explored based on Hyland’s 
model of metadiscourse. The research revealed that transitions, frame markers, and 
endophoric markers were frequently employed to guide students through the text-
book and comprehend the learning materials. Results also showed that reader men-
tions, directives, and questions were highly evident in the data investigated due to 
genre convention. They played a critical role in facilitating the engagement of stu-
dents in the textbook context. The findings of this study may have significant im-
plications for Chinese EFL teachers about how to use metadiscourse to improve 
classroom teaching efficiency. 
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1. Introduction 

Metadiscourse has been commonly recognized as the cover term for self-reflective expressions that the writer or 
speaker uses to negotiate interactional meanings throughout the text (Hyland, 2013). It not only helps writers/speak-
ers guide their readers/audience easily comprehend the discourse, but also engages them to build solidarity between 
the two parties. However, previous studies have demonstrated that metadiscourse resources in Chinese EFL text-
books have not been fully investigated. Crismore (1984) holds that metadiscourse markers not only enhance learners’ 
comprehension of textbooks but also enable editors to guide readers intentionally or unintentionally. As a major 
source of achieving interaction, metadiscourse analysis in Chinese EFL textbooks can be of great significance to 
help teachers explore the texts deeply, thus conducive to improving their classroom teaching efficiency. This paper 
focuses on the metadiscourse markers appearing in the Chinese EFL textbook of Junior High School by Shanghai 
Education Publishing House, and analyzes their functions in guiding and engaging the students. Specifically, this 
study seeks to answer the following three research questions: 
1) What are metadiscourse markers used in the newly published Chinese EFL textbook of Junior High School? 
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2) How does textual metadiscourse function to guide the students through an intelligible textbook? 
3) How does textual metadiscourse function to engage the students throughout the textbook? 

2. Literature Review 

2.1 The definition of metadiscourse 

A clear and profound understanding of the definition of metadiscourse serves as the cornerstone for applied research 
in the field, directly determining the depth of inquiry. However, there is currently no consistent understanding within 
academia regarding the definition of metadiscourse. 

A prominent distinction lies between narrow and broad definitions (Hyland & Tse, 2004; Ädel, 2010). Repre-
sentative proponents of the narrow definition include Vande Kopple, Crismore, and Mauranen. They conceptualize 
metadiscourse as “discourse about discourse” (Williams, 1981). This definition emphasizes the reflexivity of meta-
discourse, restricting it to aspects of textual organization and logical connectives (Ädel, 2006; Ädel, 2010; Mau-
ranen, 2010). It forms the foundational skeleton of metadiscourse research and is particularly applicable to analyses 
of hard disciplines and textual structure. 

In contrast, the broad definition, championed by Hyland and Ädel, frames metadiscourse as a linguistic resource 
used to organize discourse, express the author’s stance towards the discourse, and engage readers’ responses. This 
view inherently involves the interactive relationship between the speaker/writer and the audience (Hyland, 2005). 
Broad metadiscourse integrates both textual organization and writer-reader interaction. It represents an expansion 
from textual reflexivity towards interpersonal engagement (Ädel, 2006). This broader perspective provides crucial 
theoretical support for revealing disciplinary cultural differences, authorial identity construction, and dynamic anal-
ysis within complex contexts. 

As indicated, the broad conception of metadiscourse is more comprehensive and integrative, offering a superior 
framework for encompassing the complex relationships between the writer, the text, and the reader within specific 
communicative contexts. 

2.2 Metadiscourse in textbooks 

Metadiscourse research maintains enduring significance as a pivotal focus within discourse analysis. Initially prom-
inent in academic discourse, its application has progressively expanded to non-academic domains such as media 
and journalism (Fu & Xu, 2012). As a subcategory of academic discourse, textbooks have increasingly garnered 
scholarly attention in recent years. 

Based on Crismore’s research, Hyland analyzed textbooks across eight disciplines, revealing that strategic use of 
metadiscourse signifies maturity of textbook development and textbook editors’ epistemic engagement with their 
subject content (Hyland, 2005a). Milada (2020) evaluated the use of transition markers in 39 EAP textbooks, which 
demonstrates uneven application patterns. This study suggests that EAP instructors should supplement materials 
with authentic academic corpora while urging textbook developers to heighten stylistic awareness of transition 
markers in formal academic genres. From the perspective of Text Linguistics, Yu (2019) compared metadiscourse 
use in Republican-era and contemporary Chinese EFL textbooks of Senior High School, emphasizing its role in 
structural coherence and the impact of contextual factors. Zhang (2023) examined and compared metadiscourse 
distribution across genres in Chinese EFL textbooks of Senior High School by People’s Education Press and Yilin 
Press respectively, advocating teacher-led material evaluation and pedagogical adaptation for effective meta-
discourse instruction. 

While the important role of metadiscourse is reported in learning materials, exploration into metadiscourse re-
sources employed by textbook editors requires further scrutiny. 

3. Methodology 

3.1 Selection of the textbook 

We select the EFL textbook of Junior High school (Grade 7, Volume 1) as the analytical source, which was pub-
lished by Shanghai Education Publishing House in July 2024. Based on the research purpose of this study, the 
authors focus on the metadiscourse resources employed by textbook editors, i.e., the editors’ messages and instruc-
tions in the textbook. The selected parts and method are shown in Figure 1. 
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Figure 1. Diagram of the selected parts and sections from which the analytical resources of metadiscourse are collected. 

There are mainly two reasons for the selection of this newly published Chinese Junior High EFL textbook. For 
one thing, this textbook version is widely used in Shanghai, according to the Compiled Teaching Materials Catalog 
issued by the Shanghai Municipal Education Commission in 2024. For another, the students’ level or grade is ap-
propriate for this research topic. Students between the ages of 12 and 13 are at a transitional stage of cognitive 
development, as classified by psychologist Jean Piaget. At this stage, they are moving from concrete operational 
thinking to formal operational thinking, gradually developing abstract reasoning abilities. While some students may 
exhibit advanced abstract thinking skills, most still rely on intuitive support to effectively develop their language 
abilities (Zhang et al., 2015). Given this, metadiscourse resources in this textbook are rich and representative as 
well, providing a research context for exploring the interaction of this textbook. 

3.2 Analytical framework 

Based on Hyland’s models of metadiscourse (2005a, 2005b) and the corpus analysis, this paper constructs an ana-
lytical framework for metadiscourse used in Chinese EFL textbooks of Junior High School (see Table 1). 

Table 1. The adapted framework for textbook analysis (Adapted from Hyland 2005a, 2005b) 

Category Function Realizations 

Interactive Help to guide the reader through the text  

Transitions Express relations between main clauses in addition; but; thus; and 

Frame makers Refer to discourse acts, sequences, or stages finally; to conclude; my purpose is to 

Endophoric markers Refer to the information in other parts of the text noted above; see Fig; in section 2 

Evidentials Refer to information from others according to X; Z states 

Code glosses Elaborate propositional meanings namely; e.g.; such as; in other words 

Interactional Involve the reader in the text  

Hedges Withhold commitment and open dialogue might; perhaps; possible; about 

Boosters Emphasize certainty or close dialogue in fact; definitely; it is clear that 

Attitude markers Express the writer’s attitude to propositions unfortunately; surprisingly; 
I agree 

Self-mention Explicit reference to author(s) I; we; my; me; our 

Engagement markers Explicitly build a relationship with the reader 
reader mention 

directives 
questions 
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3.3 Data analysis 

The identification and annotation of metadiscourse involved the following steps. Firstly, the two authors conducted 
an in-depth review of the coding scheme before proceeding with the analysis, ensuring a thorough understanding. 
Then, each unit of the textbook was meticulously examined through the compiled corpus. Finally, the two authors 
independently annotated metadiscourse resources using the coding scheme via AntConc 3.5.9. Upon completing 
the independent annotations, the two authors cross-checked the annotations to ensure the validity and reliability of 
the coding and found an inter-coder reliability of 95%. Then any discrepancies were promptly discussed and re-
solved until a consensus was finally reached. The analysis of metadiscourse was based on calculating the occur-
rences of metadiscourse markers, and all frequencies reported have been normalized to frequency per 1000 words 
to enable a more accurate comparison of the data. 

4. Results and Discussion 

Overall, we identified 1359 textual metadiscourse markers in the newly published Chinese EFL textbook of Junior 
High School, with 778 interactive markers and 581 interactional markers. There are six kinds of metadiscourse 
markers in this textbook, indicating the editors’ reader awareness. An in-depth discussion of the function of each 
marker with illustrative examples will be presented in the following discussion. 

4.1 Interactive metadiscourse in the textbook 

Interactive metadiscourse allows the writer to manage the information flow and present information in the most 
comprehensible and convincing way for potential readers (Hyland, 2005a). Table 2 presents the occurrence and 
frequency of subcategories of interactive metadiscourse used in the newly revised Chinese Junior High school EFL 
textbook, indicating how editors organize learning and guide the students to follow as they intended. The data show 
that there are only three categories of interactive metadiscourse employed, and the results from all other categories 
were zero due to the genre conventions. 

Table 2. Interactive metadiscourse in the textbook 

Subcategory Occurrence Frequency (per 1000) 

Transitions 131 20.4 

Frame markers 259 40.3 

Endophoric marker 191 29.7 

4.1.1 Transitions 
Transitions are mainly conjunctions and adverbial phrases signaling additive, causative, and contrastive relations in 
the writer/speaker’s thinking. Almost all transitions in this textbook are the additive conjunction and. In example 1, 
students are directed to read the article first, then identify grammatical structures, specifically two sentence patterns: 
subject + verb + indirect object + direct object (SVOO) and subject + verb + object + object complement (SVOC). 
1) Read the article and underline sentences with SVOO and SVOC patterns. (P22) 

The use of and makes this learning task easily understood. Students can internalize the structural forms through 
practice, laying a solid foundation for understanding the meaning and usage of these grammar points (Ministry of 
Education of the People’s Republic of China, 2022). 

4.1.2 Frame markers 
Frame markers are references to text boundaries or elements of schematic text structure used to sequence, label 
stages, announce discourse goals and indicate topic shifts. In textbook genre, sequence markers such as numbered 
lists and stepwise ordering are frequently used, contributing to a cohesive and structured unit and ensuring clarity. 
Each unit comprises five major sections: Viewing & Listening (A), Speaking (B), Reading (C), Writing (D), and 
Project-Based Learning (E). The first four sections align with the five core language skills, namely, listening, speak-
ing, reading, writing, and viewing, while the final section involves integrative project-based activities. 
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As students progress through the unit, they develop a deeper understanding of the main theme embedded in this 
unit. Within each section (e.g., A1, A2, A3…), learning tasks unfold in a task-chain format, gradually advancing 
through scaffolding learning activities. This structured approach fosters key language competencies by promoting 
language use in context and laying a foundation for independent and lifelong learning for students. Simultaneously, 
it provides flexibility for teachers to customize instruction, implement differentiated teaching strategies, and refine 
classroom practices. 

4.1.3 Endophoric markers 
Endophoric markers are predominantly preferred by textbook editors. These markers primarily serve to direct stu-
dents to relevant learning materials quickly. Most endophoric markers are represented by the ..., often linked to the 
main text materials of each lesson (see example 2) or the upcoming learning activities (see example 3). Directions 
containing endophoric markers appear at the top, while the corresponding learning materials are placed below, 
giving the textbook a clear, concise, and easily accessible structure. 
2) Read Amy’s diary. What does she learn from the experience? (P40) 
3) Wang Yiming is looking at the pictures in a magazine and finds some new things. (P14) 

However, when directions are linked to audio-visual materials, students who lack access to listening or video 
resources may find it difficult to complete the assigned tasks independently. In example 4, students are expected to 
be involved in multimodal learning materials. However, comprehension becomes challenging without the audio. 
Integrating textual and visual metadiscourse resources, such as embedding a QR code linking to the audio resource, 
would better support students’ independent learning and reviewing. 
4) Listen to the conversation. What are Ms. Chen and her students talking about? (P14) 

4.2 Interactional metadiscourse in the textbook 

Interactional metadiscourse concerns the ways writers/speakers use resources to engage the readers/audience (Hy-
land, 2005a). Table 3 presents the occurrence and frequency of each subcategory of interactional metadiscourse in 
the newly published Chinese EFL textbook of Junior High School, demonstrating how editors involve the students 
to respond to the unfolding text. The data display the same phenomenon as the use of interactive metadiscourse. 
Likewise, there are only three categories of interactional metadiscourse utilized, and the results from all other cate-
gories were zero due to the genre conventions. 

Table 3. Interactional metadiscourse in the textbook 

Subcategory Occurrence Frequency (per 1000) 

Reader mentions 232 36.1 

Directives 433 67.3 

Questions 113 17.6 

4.2.1 Reader mentions 
Reader mentions include second-person pronouns, like you and your. For instance, in example 5, textbook editors 
directly address students, encouraging them to write a story based on their own life experiences. By establishing a 
connection between language knowledge and real-life experiences, the textbook promotes independent, cooperative, 
and inquiry-based learning, fostering a transformation in both learning and teaching methods. 
5) Write your story. (P25) 

Self-mentions are less frequently used as interactional metadiscourse, primarily appearing in the form of my, us, 
and we. However, in the textbook, my is not used to express personal responsibility of textbook editors but rather to 
engage students in self-reflection activities. For example, in example 6, the textbook aligns with the teaching-learn-
ing-assessment integration model, using assessment to promote learning and placing students at the center of cur-
riculum development and classroom activities. This facilitates engagement with the textbook content, encouraging 
students to actively participate in the self-assessment activities. 
6) Update my to-do list. (P53) 
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4.2.2 Directives 
Directives are the most prevalent engagement feature, which occur recurrently in the data. Data show that directives 
are widely employed to instruct students to perform certain actions arranged by textbook editors. Directives can 
achieve a persuasive effect and direct students to do activities as instructed, as the following examples illustrate (see 
examples 7-8). Textbook editors act as authoritative knowledge providers and mediators of curriculum and peda-
gogical principles. Teachers can implement English curriculum standards via textbooks, while students develop key 
language competencies in the English subject through engagement with the textbook. 
7) Work in pairs and talk about what you like or dislike about the smart home in B1. (P65) 
8) Introduce and show your film to the class. (P91) 

4.2.3 Questions 
Employing questions is another engagement feature functioning directly to build a relationship between textbook 
editors and students. The use of questions (see examples 9-10) draws students into the textbook’s discourse, arous-
ing students’ interest and creating authentic learning contexts. Under the guidance of core questions and question 
chains, students can complete unit-based learning tasks, enabling them to apply language knowledge to construct 
understandings, attitudes, and value judgments related to the main theme of the unit. Questions achieved a persua-
sive effect in the textbook as the following examples show. 
9) Do you like living with smart home technology? (P67) 
10) Look at the film guide. What information can you get about each film? (P81) 

5. Conclusion 

This paper has conducted a systematic investigation into the pragmatic functions of metadiscourse markers within 
the newly published Chinese EFL textbook of Junior High School. First, we adopted an analytical framework 
grounded in Hyland’s model to categorize metadiscourse resources into interactive and interactional dimensions. 
Then, through quantitative corpus analysis and qualitative discourse examination, we identified 1,359 metadiscourse 
markers across six units in this textbook, revealing how editors strategically deploy these linguistic tools to scaffold 
learning and foster student engagement. 

The findings demonstrate that metadiscourse operates at two functional levels. At the textual level, transitions, 
frame markers, and endophoric markers serve to organize knowledge hierarchically, segment complex tasks into 
manageable units, and establish clear learning pathways. This structural scaffolding enables students to navigate 
textbook content autonomously while reinforcing cognitive coherence. At the interactional level, directives, reader 
mentions, and questions function to position students as active co-constructors of knowledge. By embedding per-
sonalized prompts and reflexive tasks, the textbook cultivates learner agency and aligns content with adolescents’ 
developmental transition toward abstract reasoning. In summary, the use of metadiscourse demonstrates the text-
book editors’ student awareness, making the textbook user-friendly (Guo, 2022). 

Based on these findings, we propose the following pedagogical implications for EFL teaching: 1) teachers should 
emphasize the employment of interactive markers, such as transitions, frame markers, and endophoric markers to 
facilitate students’ comprehension and retention of key information in each unit; 2) the use of interactional meta-
discourse can be strategically taught to students, ultimately building a deep connection with textbook editors. 

However, there is currently no clear standard for the level of interaction presented in textbooks. Future research 
could employ mixed methods, such as teacher surveys and classroom observations, to establish benchmarks for 
interaction levels in textbooks. Additionally, empirical research could delve into teachers and students’ perceptions 
of metadiscourse of the new version. Such studies would provide more objective insights into the metadiscourse in 
the newly published Chinese EFL textbooks of Junior High School. 
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