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  Abstract 
This study presents a comprehensive evaluation of a pioneering cross-campus col-
laborative model for College English Teaching (CET) reform implemented be-
tween A University and B University. Responding to the challenges of fragmented 
resources and uneven instructional quality in multi-campus universities, this two-
year action research project developed and tested an integrated framework cen-
tered on deep resource integration, diversified pedagogical innovation, and inter-
disciplinary synergy. The research demonstrates significant improvements in stu-
dent English proficiency. The model effectively enhanced students' language 
skills, enabling them to better meet the demands of academic and professional set-
tings. Crucially, the model fostered sustainable faculty communities of practice 
through four Innovation Task Forces, driving pedagogical renewal and interdisci-
plinary course development. These task forces provided a platform for teachers 
from different campuses to collaborate closely, share teaching experiences and re-
sources, and jointly develop innovative teaching methods and materials. The study 
argues that institutionalizing cross-campus collaboration, coupled with stratified 
teaching and embedded practice opportunities, offers a replicable pathway for en-
hancing CET efficacy within China's expanding higher education landscape. It 
provides critical insights for global contexts grappling with resource optimization 
and educational equity. 
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1. Introduction 

The massification of Chinese higher education has led to rapid institutional expansion, frequently resulting in multi-
campus universities that are geographically dispersed across cities or regions (Li & Yang, 2021). While this expan-
sion addresses enrollment demands, it often exacerbates challenges in resource allocation, instructional consistency, 
and faculty development, particularly in foundational disciplines such as College English (CE) (Zhang & Wang, 
2022). Traditional CE models, criticized for their homogeneity and exam-centric approaches (Liu, 2019), struggle 
to meet the diverse needs of students across different campuses, risking inequitable learning experiences and subop-
timal development of linguistic competence. 

This paper details a structured intervention—the "Cross-Campus Joint Cultivation Model for CET Reform"—
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spearheaded by A and B. Conceptualized against this backdrop, the project aimed to transcend physical and admin-
istrative boundaries by: Creating a unified ecosystem for sharing high-quality CE resources (faculty, curricula, dig-
ital platforms). Implementing adaptive pedagogical strategies responsive to learner heterogeneity. Embedding lan-
guage practice within authentic disciplinary and extracurricular contexts. Cultivating collaborative faculty structures 
to sustain innovation. 

Leveraging a two-year longitudinal design (2023-2025), this research addresses critical gaps: the paucity of em-
pirical studies on operational cross-campus CE integration and the need for models balancing standardization with 
pedagogical flexibility (Hu, 2020). We posit that strategic inter-institutional collaboration, moving beyond ad hoc 
exchanges, can catalyze systemic CET enhancement. 

2. Literature Review & Theoretical Framework 

2.1 Challenges in Multi-campus CET 

Research highlights recurring issues: duplication of efforts, underutilized specialized faculty, inconsistent teaching 
quality, limited access to advanced resources (e.g., international courses, specialized language labs) on satellite 
campuses, and student isolation from broader academic communities (Chen, 2023; Wang & Li, 2021). The "silo 
effect" impedes pedagogical innovation and resource efficiency. 

2.2 Collaborative Models in Language Education 

Prior studies emphasize resource-sharing consortia (e.g., shared online platforms, faculty exchanges) (Smith & 
Jones, 2018) and joint curriculum development (Brown, 2020). However, evidence on deep, sustained integration 
impacting core pedagogical practices and student outcomes across institutions remains limited, especially in non-
Western contexts. 

2.3 Pedagogical Innovations in CET 

Research supports stratified teaching (differentiation by proficiency) for addressing diverse learner needs (Gao, 
2022), task-based language teaching (TBLT) and content and language integrated learning (CLIL) for enhancing 
practical application and motivation (Long, 2015; Dalton-Puffer, 2011), and the vital role of extracurricular activi-
ties in fostering communicative competence (Liang, 2019). 

2.4 Faculty Development & Collaboration 

Effective reform necessitates faculty ownership. Communities of Practice (CoPs) (Wenger-Trayner & Wenger-
Trayner, 2015) provide a lens for understanding how collaborative task forces (like those in this project) foster 
knowledge sharing, reflective practice, and sustained innovation. 

2.5 Theoretical Synthesis 

This project integrates Resource Dependency Theory (Pfeffer & Salancik, 1978)—viewing collaboration as a strat-
egy to mitigate resource constraints—with Sociocultural Theory (Vygotsky, 1978)—emphasizing collaborative 
learning and scaffolding—and Experiential Learning Theory (Kolb, 1984)—underpinning the focus on practical 
application. The model positions cross-campus integration as the structural foundation enabling differentiated ped-
agogy (Stratified Instruction) and authentic language use (TBLT/CLIL), facilitated by faculty CoPs. 

3. Methodology: Design and Implementation of the Reform Model 

3.1 Context & Participants 

Implemented across A and B over two academic years (2023-2025). Participants included approximately 4,000 non-
English major undergraduates and 25 CE faculty members. The initiative aimed to enhance students' English profi-
ciency and cross-cultural communication skills through immersive learning experiences. It involved a series of 
activities such as language practice sessions, cultural exchange events, and industry-related projects. The faculty 
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members played a crucial role in designing, implementing, and evaluating the program, ensuring its effectiveness 
and relevance to the students' learning needs. 

3.2 The Cross-campus Joint Cultivation Model 

The intervention comprised three interconnected pillars: 

Pillar 1: Deep Resource Integration 
Shared Faculty Pool: Establishment of a joint roster of CE specialists from both universities. High-caliber instructors 
(e.g., for advanced writing, ESP, IELTS prep) delivered synchronous online lectures or intensive face-to-face mod-
ules across campuses, supplemented by localized tutorials. A faculty with strong ESP backgrounds supported B 
engineering students. Unified Digital Platform: Development/Adoption of a shared Learning Management System 
hosting co-developed digital resources: lecture recordings, specialized modules, interactive exercises, and peer feed-
back forums accessible to all students. Curriculum Harmonization: Alignment of core CE syllabi, learning objec-
tives, and assessment benchmarks across campuses while allowing flexibility for campus-specific enrichment. 

Pillar 2: Diversified Pedagogical Innovation 
Stratified Teaching Reform: Comprehensive diagnostic testing (placement tests incorporating CEFR descriptors) 
used to stream students into proficiency-based tiers (Foundation, Intermediate, Advanced). Each tier employed dis-
tinct materials, pacing, and pedagogical emphases (e.g., Foundation: core grammar/vocabulary & basic communi-
cation; Advanced: critical analysis, academic discourse, complex project work). Innovation Task Forces (CoPs): 
Four faculty-led, cross-campus working groups: International Course Development Group: Designed and delivered 
credit-bearing online/onsite courses (e.g., "Global Issues in English," "Science Communication") often co-taught 
by A/B and international faculty. Competition Organizing Committee: Centralized planning and resource allocation 
for major English competitions (Debates, Speech Contests, Writing Championships), organizing cross-campus heats 
and joint training workshops. Disciplinary Integration Working Group: Collaborated with discipline-specific faculty 
to co-design and implement CLIL modules (e.g., "English for Civil Engineering Projects," "Meteorological Data 
Presentation in English"). Communication & Engineering Application Service Center: Facilitated authentic lan-
guage practice through simulated professional scenarios (e.g., mock international conferences, client consultations, 
technical report writing for industry partners), internship linkages, and community outreach projects. 

Interdisciplinary Integration: Systematic embedding of discipline-specific content and tasks into CE courses via 
the CLIL approach, moving beyond general English. Joint projects requiring collaboration between English and 
major-specific students were piloted. 

Pillar 3: Enhanced Practice Ecosystem 
Structured Extracurricular Activities: Institutionally supported, regular events: Cross-Campus English Corners 
(themed discussions with mixed groups), Annual Joint English Drama Festival, Inter-Campus Debate League. "Col-
lege + Task Force" Mentorship: Formalized linkage between academic departments and the Task Forces. Students 
participated in Task Force activities (e.g., competition prep, service projects) for co-curricular credit, supported by 
faculty mentors. Online communities (e.g., WeChat groups, LMS forums) extended practice opportunities. 

3.3 Research Design and Theoretical Framework 

This study employs a theoretical analysis framework, aiming to explore the feasibility and innovativeness of the 
Cross-Campus Joint Cultivation Model at the theoretical level. Through literature reviews and theoretical deduction, 
the study will focus on analyzing the following aspects: Theoretical Basis for Resource Integration: Exploration of 
how shared faculty pools, unified digital platforms, and curriculum harmonization can achieve deep integration of 
cross-campus resources. Analysis of how this integration can enhance the efficiency of teaching resource utilization 
and promote teaching quality and student learning experiences through resource sharing. Theoretical Support for 
Pedagogical Innovation: Research on how stratified teaching reform and diversified pedagogical innovation can 
meet the learning needs of students at different proficiency levels. Through theoretical analysis, the exploration of 
how innovative teaching methods and interdisciplinary integration can improve students' English application abili-
ties and cross-cultural communication skills. Theoretical Construction of the Enhanced Practice Ecosystem: 
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Analysis of how structured extracurricular activities and the "College + Task Force" mentorship system can provide 
students with rich practical opportunities. Exploration of how this practice ecosystem can promote students' com-
prehensive development and enhance their language application abilities and career competitiveness through prac-
tical opportunities. 

3.4 Theoretical Analysis and Discussion 

This study will conduct an in-depth exploration of the Cross-Campus Joint Cultivation Model through theoretical 
analysis and literature review. The specific analysis will include the following aspects: Theoretical Analysis of 
Resource Integration: Through literature review, analysis of the theoretical basis for shared faculty pools, unified 
digital platforms, and curriculum harmonization. Exploration of how these measures can theoretically support the 
synergistic effects of cross-campus teaching and enhance teaching quality and student learning experiences through 
resource integration. Theoretical Discussion of Pedagogical Innovation: Research on the theoretical basis for strat-
ified teaching reform and diversified pedagogical innovation. Analysis of how these innovative measures can theo-
retically meet the learning needs of students at different proficiency levels and improve students' English application 
abilities and cross-cultural communication skills through innovative teaching methods and interdisciplinary inte-
gration. Theoretical Construction of the Enhanced Practice Ecosystem: Through theoretical analysis, exploration of 
how structured extracurricular activities and the "College + Task Force" mentorship system can provide students 
with rich practical opportunities. Analysis of how this practice ecosystem can promote students' comprehensive 
development and enhance their language application abilities and career competitiveness through practical oppor-
tunities. 

4. Findings 

4.1 Enhanced Student Learning Outcomes 

Standardized Proficiency Gains: The reform model has been effective in improving students' English proficiency. 
The implementation of the model has led to noticeable improvements in students' performance in standardized tests. 
Students have shown significant progress in achieving higher scores, indicating a shift from mere competency to a 
higher level of proficiency. The model has also positively impacted students' motivation and aspirations, with many 
students expressing a desire to pursue further studies and opportunities abroad. Improved Satisfaction & Engage-
ment: The reform has had a positive impact on students' satisfaction and engagement with their learning. There has 
been a marked improvement in students' perceptions of the quality of teaching, access to learning resources, rele-
vance of course content, and opportunities for practice. Students have particularly appreciated the stratified classes 
and the access to specialized courses and events through the shared platform and task forces. The model has also 
helped reduce feelings of isolation for students on smaller campuses, fostering a more inclusive learning environ-
ment. 

4.2 Faculty Development & Pedagogical Renewal 

(1) Emergence of Dynamic CoPs: The Innovation Task Forces have evolved into robust Communities of Practice. 
Faculty members have reported increased collaboration and knowledge sharing, such as joint lesson planning and 
peer observation across campuses. The collaborative environment has encouraged collective problem-solving and 
professional development. Faculty members have found these collaborative efforts to be a valuable source of sup-
port and inspiration, pushing them to explore new teaching methods and strategies. Pedagogical Shifts: The reform 
has led to significant pedagogical shifts among faculty members. There has been a greater adoption of student-
centered approaches, such as Task-Based Language Teaching (TBLT) and project-based learning. Faculty members 
have also increased their use of technology in teaching and have gained enhanced confidence in integrating disci-
plinary content through the Content and Language Integrated Learning (CLIL) approach. The collaborative envi-
ronment has fostered experimentation and reduced resistance to change, leading to the development and adoption 
of several interdisciplinary teaching modules. 
(2) Research Output: The collaborative work has directly contributed to the production of the project's core research 
report and the targeted SSCI paper. Participating faculty members have also produced internal publications and 
made conference presentations, showcasing the outcomes of the reform model. 
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5. Discussion: Mechanisms of Success and Implications 

This study demonstrates that the Cross-Campus Joint Cultivation Model effectively addresses core challenges in 
multi-campus CET. Its success can be attributed to several key mechanisms: From Sharing to Integration: Moving 
beyond simple resource exchange to create a unified system (shared faculty pool, harmonized curriculum, integrated 
platform) fostered a sense of belonging to a larger, richer learning community for students and faculty across cam-
puses, mitigating isolation and resource disparity. Stratification as Empowerment: Implementing systematic strati-
fied teaching directly addressed the critical issue of learner heterogeneity. By providing appropriate challenge and 
support, it increased engagement and efficacy for students at all levels, contributing significantly to the broad-based 
proficiency gains observed (Gao, 2022). The model demonstrates that stratification is feasible and effective at scale 
within collaborative structures. Task Forces as Engines of Innovation and CoPs: The four Innovation Task Forces 
were not merely implementation arms but functioned as authentic Communities of Practice. They provided the 
essential structure, legitimacy, and shared purpose necessary for faculty collaboration to flourish. These task forces 
drove pedagogical experimentation (CLIL, TBLT), created valuable new learning opportunities, and fostered pro-
fessional growth, becoming self-sustaining hubs of innovation. This addresses a critical gap in sustaining reform 
beyond top-down mandates. Authenticity Breeds Competence: The emphasis on authentic language use—through 
CLIL, the Service Center's professional scenarios, cross-campus collaborative projects, and high-stakes competi-
tions—provided the meaningful context and purpose often missing in traditional CET. This aligns strongly with 
experiential learning theory (Kolb, 1984) and research on the importance of "language for real purposes" (Long, 
2015), explaining the marked improvement in practical application skills. Structural Support Enables Sustainability: 
The project's integration into institutional structures (formal MoUs, dedicated coordination roles, aligned budgets, 
recognition in workload models) contrasts with many pilot projects that fade post-funding. This institutionalization 
is crucial for long-term impact and scalability. 

5.1 Implications for Practice 

Replicability: The model offers a blueprint for other multi-campus universities in China and internationally. Key 
elements, such as the resource integration platform, stratified teaching protocols, faculty CoP structures, and prac-
tice ecosystems, are adaptable to various institutional contexts. Policy: Supports policies that encourage inter-insti-
tutional collaboration and resource-sharing consortia. Funding bodies should prioritize models with clear sustaina-
bility plans. Faculty Development: Highlights the efficacy of practice-based, collaborative CoPs (such as the Task 
Forces) over traditional workshop-based professional development for driving pedagogical change in CET. 

5.2 Implications for Theory 

Refines Resource Dependency Theory: Illustrates how intentional collaborative frameworks can dynamically shift 
resource dependencies into strategic benefits within educational environments. Strengthens CoP Application: Sup-
plies empirical proof that officially mandated task groups, possessing defined objectives and organizational backing, 
can adeptly develop into productive CoPs, promoting innovation in advanced educational teaching methodologies. 
Integrates Pedagogical Frameworks: Presents a pragmatic approach that effectively merges Stratified Instruction, 
TBLT, and CLIL in a large-scale, multi-institutional setting, confirming their collective effectiveness. 

6. Conclusion: Towards Sustainable and Equitable CET 

The Cross-Campus Joint Cultivation Model presents a viable and effective strategy for revitalizing College English 
teaching in the context of China's expanding and geographically dispersed higher education sector. By structurally 
embedding deep collaboration between institutions, it overcomes resource fragmentation and fosters pedagogical 
innovation through faculty-driven Communities of Practice. The results—significant gains in student proficiency, 
practical application skills, and satisfaction, alongside enhanced faculty capacity and institutional reputation—un-
derscore the model's value. 

Its core contribution lies in demonstrating that strategic institutional partnership, not merely technological ena-
blement or isolated pedagogical tweaks, is fundamental to achieving equitable, high-quality, and sustainable CET 
reform in multi-campus environments. The model’s emphasis on stratified teaching ensures inclusivity, while its 
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focus on authentic practice through interdisciplinary tasks and vibrant extracurricular ecosystems cultivates the ho-
listic communicative competence demanded by the globalized workplace and academic arena. 

Future research should track the long-term sustainability of the established mechanisms, explore the scalability 
of the model to larger consortia or different disciplines, and investigate the specific impact of individual components 
(e.g., the relative contribution of each Task Force). Nevertheless, this project offers compelling evidence and a 
practical roadmap for universities seeking to bridge physical divides and build robust, future-oriented English lan-
guage programs that serve all students effectively. 
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