
The Educational Review, USA, 2025, 9(1), 65-77 
https://www.hillpublisher.com/journals/er/ 

ISSN Online: 2575-7946 
ISSN Print: 2575-7938 

 

DOI: 10.26855/er.2025.01.010 65 The Educational Review, USA 

 

Challenges in English Speaking: Palestinian Arab 
Students at Israeli Colleges 

Tareq Murd*, Jamal Assadi, Malak Al-Rassim 

Department of English Language and Literature, Sakhnin College, Sakhnin 3081000, Israel. 
 

How to cite this paper: Tareq Murd, Jamal 
Assadi, Malak Al-Rassim. (2025). Chal-
lenges in English Speaking: Palestinian 
Arab Students at Israeli Colleges. The Edu-
cational Review, USA, 9(1), 65-77. 
DOI: 10.26855/er.2025.01.010 
  
Received: December 18, 2024 
Accepted: January 16, 2025 
Published: February 13, 2025 
  
Corresponding author: Tareq Murd, 
Department of English Language and 
Literature, Sakhnin College, Sakhnin 
3081000, Israel. 

  Abstract 
This study examines the relationship between anxiety and learning outcomes in 
English language acquisition among Arab Palestinian students attending Israeli 
colleges. Anxiety, widely acknowledged as a significant barrier in educational set-
tings—particularly in foreign language learning—often contributes to negative at-
titudes toward the learning process. Adopting a qualitative, inductive methodol-
ogy, this research investigates the multifaceted aspects of anxiety affecting the tar-
geted demographic. A sample of 67 participants completed a modified version of 
the Foreign Language Classroom Anxiety Scale (FLCAS) questionnaire, provid-
ing comprehensive data for analysis. The study begins by assessing the prevalence 
of anxiety among Arab Palestinian students, uncovering varying levels of anxiety 
across different stages of learning. Through extensive analysis, the research ex-
plores the sources and impacts of anxiety, as well as strategies for its management, 
offering detailed insights into its dynamics. Key findings highlight the critical roles 
of personal resources, teaching methods, and the classroom environment in shap-
ing anxiety levels. Moreover, the study identifies distinct effects of anxiety on jun-
ior, intermediate, and senior students, emphasizing the unique challenges faced by 
learners at each level. These insights enhance understanding of the interplay be-
tween anxiety and English language acquisition, offering practical recommenda-
tions for educational interventions to foster supportive, anxiety-reducing learning 
environments. The findings of this research align with the results of a study con-
ducted by Hyderpour et al., which demonstrated a correlation between test anxiety 
and performance in reading comprehension tests within the context of English for 
General Purposes (EGP). 

Keywords 
Anxiety; learning outcomes; English language acquisition; Arab Palestinian stu-
dents; Israeli colleges; qualitative methodology 

1. Introduction 
Researchers have extensively studied the challenges students encounter in foreign language learning, particularly in skill-
building activities such as speaking, listening, reading, and writing (Ok, 2013; Woodrow, 2006, Palanisamy, 2021). 

This research has consistently highlighted the pervasive presence of anxiety among language learners and its detri-
mental effects on learning outcomes (Mahmoodzadeh, 2012; Tseng, 2012). However, much of this work has focused on 
measuring anxiety levels and exploring learner perceptions, often overlooking a detailed exploration of the specific 
sources of anxiety impacting diverse learner groups (Wu, 2010; Hajizadeh, 2013). 
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While attempts have been made to assess anxiety in foreign language learning, the existing literature lacks comprehen-
sive insights into the unique experiences of Palestinian students studying English in Israel. Current studies fall short of 
offering a multidimensional perspective on anxiety, including its prevalence, sources, effects, and targeted mitigation 
strategies for this specific demographic (Hajizadeh, 2013). This gap highlights the need for advanced research to thor-
oughly examine these areas and provide a nuanced understanding of anxiety triggers and their implications for educational 
practices. 

The ongoing evolution of foreign language education underscores the necessity of continued research to inform teach-
ing methods and enhance learning outcomes (Wu, 2010). Although the literature provides valuable insights into anxiety 
in language learning, it does not adequately address the unique challenges faced by Palestinian students in Israel. To fill 
this gap, the present study aims to deliver evidence-based recommendations tailored to the specific needs of this learner 
group, thereby supporting the development of effective teaching strategies and interventions (Mak, 2011; Brown, 2007). 
This research aligns with Horwitz's assertion that understanding students' emotional experiences is vital for improving 
instructional approaches and fostering positive learning outcomes (Horwitz, 2000). 

Accordingly, this study undertakes a detailed examination of the sources of anxiety among Palestinian students in 
English-speaking classes in Israel. It explores the prevalence, causes, effects, and mitigation strategies related to anxiety, 
generating empirically grounded insights crucial for refining teaching practices and enhancing the educational experience 
for this learner group. 

The primary objective of this research is to identify the sources of anxiety in English-speaking classes for Arab Pales-
tinian students in Israel. This includes assessing the prevalence of anxiety among this student population and conducting 
an in-depth analysis of its key causes. Additionally, the study seeks to evaluate the impact of anxiety on learning outcomes 
and explore effective strategies to mitigate it. To ensure the study’s rigor and practical applicability, secondary objectives 
were also established, providing a robust framework to guide the research process. 

Assess the prevalence of anxiety among Arab Palestinian students in English-speaking classes in Israel. 
- Identify specific sources of anxiety for these students in the context of English language learning. 
- Examine the impact of anxiety on students' learning experiences and academic performance. 
- Investigate potential strategies for reducing anxiety and enhancing the learning environment for Arab Palestinian stu-

dents in English-speaking classes. 
  These objectives aimed to create a comprehensive view of anxiety among these demographics, providing actionable 
insights to improve teaching practices and support student well-being in language learning contexts. 

2. Literature Review 
The Labyrinth of Anxiety: A Conceptual Exploration Anxiety, a multifaceted phenomenon with wide-ranging implications, 
has increasingly become a focal point for scholarly exploration across diverse disciplines (Piray et al., 2019). Although 
its historical study is relatively limited, contemporary research has provided significant insights into the nuanced forms 
and manifestations of anxiety. Endler and Kocovski (2001) highlight the evolving discourse surrounding anxiety, shaped 
by differing disciplinary perspectives and practical applications. Despite some inconsistencies in its categorization, the 
literature commonly identifies several key types of anxiety: trait anxiety, state anxiety, and situation-specific anxiety, 
each defined by distinct triggers and contextual frameworks (Cipra & Muller-Hilke, 2019). 

2.1 Trait Anxiety 

Trait anxiety refers to a persistent predisposition toward nervousness and apprehension across a broad spectrum of situa-
tions (Guil et al., 2019). Unlike situational or transient forms of anxiety, trait anxiety is a chronic emotional state that 
reflects an individual's enduring disposition. Brown (2007) characterizes it as a blend of apprehension and worry that 
pervades the lives of those inherently inclined toward such emotional responses. Tovilovic et al. (2009) further explain 
that this form of anxiety stems from anticipatory perceptions of potential threats or negative outcomes, resulting in a 
sustained state of tension and unease. 

2.2 State Anxiety 

In contrast, state anxiety is a transient emotional condition characterized by intense but fleeting episodes of apprehension 
and distress (Terluin et al., 2014). Unlike the enduring nature of trait anxiety, state anxiety arises in response to specific, 
immediate circumstances and dissipates once the triggering event has passed. Hajizadeh (2013) describes it as a short-
lived emotional response, often linked to situational stressors. 
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In summary, anxiety represents a complex interplay of emotional, cognitive, and physiological factors, underpinned by 
diverse triggers and contextual nuances, as depicted in Figure 1 below. Through a nuanced understanding of its conceptual 
underpinnings, scholars endeavor to elucidate its multifaceted manifestations and implications across diverse domains of 
human experience. 

2.2.1 Anxiety: Definition and Types 
Anxiety, characterized by an unpleasant state of inner turmoil and apprehension concerning anticipated events, is a mul-
tifaceted emotional phenomenon (Davison, 2008; Miceli & Castelfranchi, 2014). Chand and Marwaha (2022) elaborate 
on anxiety as a future-oriented mood state intertwined with fear, involving intricate cognitive, affective, physiological, 
and behavioral responses to perceived threats. The American Psychiatric Association (2013) categorizes various forms of 
anxiety, including existential anxiety, mathematical anxiety, somatic anxiety, stage fright, test anxiety, and social anxiety, 
the latter being rooted in the fear of negative evaluation by others. 

For the purpose of this study, special attention will be given to trait, situational, and state anxieties. 
Trait anxiety, identified as a persistent personality trait, predisposes individuals to experience heightened anxiety when 

confronted with potential threats (Schwarzer et al., 1997; Jeronimus et al., 2016; Kalogeratos et al., 2024). This enduring 
characteristic may operate at conscious or subconscious levels and is intertwined with individuals' overall personalities, 
which may incline them toward anxiety and depression (American Psychiatric Association, 2013). 

Transitioning to situational anxiety, this form of anxiety arises in response to novel, unfamiliar, or stress-inducing 
circumstances, characterized by physiological responses such as increased heart rate, sweating, and shallow breathing 
(Chand & Marwaha, 2022). It is commonly encountered before significant events such as professional presentations or 
job interviews and is inherently tied to specific situations (American Psychiatric Association, 2013). 

Lastly, state anxiety, connected with transient undesirable spirits, is typically short-term in duration. 

3. Methodology 
This study follows an interpretive philosophy, prioritizing qualitative analysis to gain insight into the unique experiences 
of Palestinian students in Israeli colleges learning English as a foreign language. Employing an inductive approach, it 
investigates anxiety sources and their implications based on the collected data, seeking to expand beyond existing theories. 
Surveys were used as an efficient means of data collection and pattern identification, aligning with both the interpretive 
philosophy and the study's inductive approach. 

A qualitative method was selected to delve into the nuanced experiences and attitudes of Palestinian students, offering 
a deeper understanding of their language learning anxieties. This approach was crucial for capturing the multifaceted 
nature of foreign language anxiety, incorporating both qualitative insights and quantitative data to ensure a thorough 
analysis. 

The study anticipated uncovering various sources of foreign language anxiety, connected to both student-related and 
environment-related factors. A high prevalence of anxiety was expected, with considerable negative effects on students' 
performance, achievement, and self-confidence. The analysis aimed to identify potential strategies for reducing anxiety, 
suggesting interventions at both the student and instructor levels, specifically tailored to the experiences of Arab Pales-
tinian students in Israeli colleges. 

This study focused on Arab Palestinian students in Israeli colleges and their efforts to master English as a foreign 
language. An online survey was distributed through email, social media, and phone contacts, gathering responses despite 
some challenges. Sixty-seven students participated, with gender and age documented for demographic analysis: 43 were 
male and 24 were female. Participants were grouped by age into four categories: 18-21, 22-24, 25-27, and 28-30. In the 
18-21 range, there were an equal number of males and females (8 each). The 22-24 group included 13 males and 7 females, 
while the 25-27 range had 15 males and 5 females. Finally, in the 28-30 group, there were seven males and 4 females. 
This distribution provides a detailed view of gender and age, supporting an exploration of potential correlations between 
these factors and anxiety levels in English learning. 

The online survey method proved advantageous, offering broad geographic reach, flexibility for participants to com-
plete it at their convenience, and efficient data collection and analysis. This approach was essential in capturing valuable 
insights from the target demographic. 

3.1 Data Collection and Analysis Methods 

Participants: 67 subjects participated in the study, their age ranges between 18-31. 43 are males and 24 are females. They 
completed the Foreign Language Classroom Anxiety Scale (FLCAS), via an online survey, indicating high anxiety levels 
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in English-speaking classes. The Foreign Language Classroom Anxiety Scale (FLCAS) is a widely used tool designed to 
measure anxiety specifically related to learning and using a foreign language. Developed by Horwitz, Horwitz, and Cope 
in 1986, the FLCAS has been extensively employed in educational and psychological research to understand how anxiety 
affects foreign language acquisition. 

4. Findings 
Table 1 represents the anxiety. 

Table 1. Anxiety Distribution 

FLSA Level Frequency Percentage 
Low 1 1.5% 

Moderate 10 14.9% 
High 56 83.6% 
Total 67 100% 

 
Results: Anxiety Prevalence and Demographics Anxiety Levels: The mean anxiety score of 3.64 (SD = 0.94) indicates 

a high prevalence of anxiety among participants, with the majority experiencing high levels (83.6%) rather than moderate 
(14.9%) or low (1.5%) levels. 

Significance: These findings underscore the significant prevalence of anxiety among Arab Palestinian students in Eng-
lish-speaking classes, highlighting the need for targeted interventions and support strategies within educational settings. 
Understanding these prevalence rates informs educators and policymakers about potential areas for improvement in lan-
guage learning environments. 

Table 2. Gender and Age Differences in Anxiety Prevalence 

Variable N Mean SD T value df Sig. 
Gender (Male) 43 3.42 1.00 -0.56 65 0.60 

Gender (female) 24 3.55 0.82    
Age (18-24) 29 3.58 0.86 0.86 65 0.40 
Age (25-30) 38 3.38 1.00    

Education Levels       
Junior 33 3.38 0.69    

Intermediate 9 2.16 0.22    
Senior 25 4.17 0.77    

 
Gender Differences: This table compares anxiety prevalence between male and female participants. It shows mean 

anxiety scores, standard deviations, t-values, degrees of freedom (df), and significance levels (Sig.), indicating no statis-
tically significant differences in anxiety levels between genders. 

Age Differences: The table further examines anxiety prevalence across two age groups (18-24 and 25-30). Similar 
statistical measures are provided, showing no significant differences in anxiety levels based on age. 

Education Levels: An analysis of anxiety prevalence across junior, intermediate, and senior education levels is included, 
highlighting significant variations in anxiety levels among these educational categories. 

Significance: These analyses reveal that anxiety levels do not significantly differ by gender or age among Arab Pales-
tinian students. However, differences across educational levels suggest that senior students may experience higher anxiety 
levels compared to junior and intermediate students. These insights can guide targeted support and intervention strategies 
tailored to specific educational stages. 

5. Finding and Discussion 
These tables succinctly summarize the demographic characteristics, anxiety prevalence rates, and statistical findings re-
lated to gender, age, and education levels among Arab Palestinian students in English-speaking classes. By consolidating 
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the information into two tables, the study's key results are effectively communicated, emphasizing the importance of 
addressing anxiety issues within language learning contexts. 

These commentaries provide a comprehensive understanding of how the data informs the study's objectives and impli-
cations, offering insights into potential avenues for further research and practical interventions in educational settings. 

Table 3. Summary of Statistical Analyses on Anxiety Prevalence and Sources 

Analysis N Mean SD Statistical Test Result 

Anxiety Prevalence by Learning 
Levels    ANOVA 

Significant differences found [F(2, 64) = 
30.91, p < 0.000]. Post-hoc LSD test 
shows higher anxiety among senior stu-
dents. 

Junior 33 3.30 0.69   

Intermediate 9 2.16 0.22   

Senior 25 4.17 0.77   

Sources of Anxiety      

Personal resources 67 3.15 0.90 T-test No significant gender differences [t(65) 
= -0.48, p > 0.05]. 

Teacher of the class 67 3.14 1.30 T-test No significant gender differences [t(65) 
= -0.47, p > 0.05]. 

Class environment 67 2.66 0.99 T-test No significant gender differences [t(65) 
= -0.65, p > 0.05]. 

Gender Differences in Anxiety      

Personal resources    T-test No significant age differences [t(67) = 
0.86, p > 0.05]. 

Teacher of the class    T-test No significant age differences [t(65) = 
0.86, p > 0.05]. 

Class environment    T-test No significant age differences [t(65) = 
0.80, p > 0.05]. 

 
Table 3 provides a consolidated view of the statistical analyses conducted to explore anxiety prevalence and its sources 

among Arab Palestinian students in English-speaking classes at Israel College. Here’s a breakdown of the key findings 
and their significance: 

(1) Anxiety Prevalence by Learning Levels 
ANOVA Results: The analysis revealed significant differences in anxiety levels across different educational levels (junior, 
intermediate, and senior) [F(2, 64) = 30.91, p < 0.000]. Post-hoc LSD tests indicated that senior students reported signif-
icantly higher anxiety levels compared to junior and intermediate students. This suggests that as students progress in their 
education, anxiety levels in English-speaking classes tend to increase. 

(2) Sources of Anxiety 
Personal Resources: This category encompasses anxiety related to personal factors such as self-confidence, motivation, 
and individual coping strategies. The mean anxiety score was 3.15 (SD = 0.90), indicating moderate anxiety levels across 
the sample. The t-test results showed no significant differences in anxiety levels between male and female students, im-
plying that personal resources affect both genders similarly in the context of English language learning. 
Teacher of the Class: Anxiety related to the teacher’s influence on the learning environment, including teaching style, 
clarity of instructions, and approachability. The mean anxiety score was 3.14 (SD = 1.30). Similar to personal resources, 
there were no significant gender differences in anxiety levels in this category [t(65) = -0.47, p > 0.05], suggesting that 
teacher-related factors affect both male and female students equally. 
Class Environment: Anxiety stemming from the classroom setting, including peer interactions, classroom atmosphere, 
and physical environment. The mean anxiety score was 2.66 (SD = 0.99). Again, no significant gender differences were 
found [t(65) = -0.65, p > 0.05], indicating that the classroom environment impacts anxiety levels similarly across genders. 
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(3) Gender Differences in Anxiety 
Across all sources of anxiety (personal resources, teacher of the class, and class environment), the t-test results consist-
ently showed no statistically significant differences between male and female students. This suggests that anxiety levels 
in English-speaking classes among Arab Palestinian students are not significantly influenced by gender but rather by other 
factors such as educational level and individual coping mechanisms. 

Table 4. Additional Details on Anxiety Prevalence and Demographics 

Analysis / Detail Value / Finding 

Demographics and Anxiety Levels  

Total Participants 67 

Mean Anxiety Score (FLCAS) 3.64 (SD = 0.94) 

Anxiety Distribution High: 56 (83.6%), Moderate: 10 (14.9%), Low: 1 (1.5%) 

Gender Differences in Anxiety Prevalence No significant differences found [t(65) = -0.56, p > 0.05]. 

Age Differences in Anxiety Prevalence No significant differences found [t(65) = 0.86, p > 0.05]. 

 
Table 4 provides supplementary details on anxiety prevalence and demographic characteristics among the participants: 
The total number of participants was 67. The mean anxiety score, measured by the Foreign Language Classroom Anx-

iety Scale (FLCAS), was 3.64 with a standard deviation of 0.94, indicating a generally high level of anxiety among the 
sample. 

Anxiety Distribution: This table categorizes anxiety levels into low, moderate, and high. A significant majority of 
participants (83.6%) reported high anxiety levels, while a smaller proportion reported moderate (14.9%) or low anxiety 
levels (1.5%). This distribution underscores the prevalence of high anxiety in English-speaking classes among Arab Pal-
estinian students at Israel College. 

Gender Differences in Anxiety Prevalence: The t-test for gender differences in anxiety prevalence showed no statisti-
cally significant results [t(65) = -0.56, p > 0.05]. This indicates that anxiety levels did not vary significantly between male 
and female students in the study, reinforcing the finding that gender alone does not predict anxiety levels in the context 
of foreign language learning. 

Age Differences in Anxiety Prevalence: Similarly, the t-test for age differences in anxiety prevalence also yielded non-
significant results [t(65) = 0.86, p > 0.05]. This suggests that the age group (18-24 vs. 25-30) did not influence anxiety 
levels significantly among the participants. 

5.1 Discussion 

Table 5. Gender and Age Differences in Sources of Anxiety 

Sources of Anxiety Variable N Mean SD T/F value df Sig. 
Class Environment Gender       

 Male 43 2.60 1.02 -0.65 65 0.51 
 Female 24 2.77 0.95    

Personal resources Age       
 18-24 29 3.23 0.84 0.74 65 0.46 
 25-30 38 3.07 0.94    

Teacher of the Class Age       
 18-24 29 3.23 1.23 0.86 65 0.39 
 25-30 38 3.02 1.35    

Class Environment Age       
 18-24 29 2.78 0.95 0.80 65 0.42 
 25-30 38 2.58 1.03    

 



Tareq Murd, Jamal Assadi, Malak Al-Rassim 
 

 

DOI: 10.26855/er.2025.01.010 71 The Educational Review, USA 

 

Table 4 emphasizes the widespread prevalence of high anxiety levels among Arab Palestinian students in English-speak-
ing classes. Despite variations in educational levels and demographic profiles, anxiety appears to be a pervasive issue 
affecting a substantial majority of the participants. The lack of significant gender and age differences in anxiety levels 
underscores the need for targeted interventions and support mechanisms to address anxiety in foreign language learning 
contexts effectively. 

5.1.1 Explanation of Table 5 

(1) Gender Differences 
Class Environment: The t-test results (Table 5) indicate no statistically significant differences in anxiety levels between 
male (Mean = 2.60, SD = 1.02) and female (Mean = 2.77, SD = 0.95) students (t(65) = -0.65, p > 0.05). This suggests 
that perceptions of the class environment do not significantly differ based on gender among Palestinian students. 

(2) Age Differences 
Personal Resources: Table 5 shows no statistically significant differences in anxiety related to personal resources (t(67) 
= 0.86, p > 0.05) between students aged 18-24 (Mean = 3.23, SD = 0.84) and those aged 25-30 (Mean = 3.07, SD = 0.94). 
This indicates that age does not significantly impact anxiety stemming from personal coping strategies and self-resources. 

Teacher of the Class: According to Table 5, there are no significant differences in anxiety related to the teacher of the 
class (t(65) = 0.86, p > 0.05) between younger (18-24) and older (25-30) students. This suggests that perceptions of the 
teacher's role in anxiety levels remain consistent across age groups. 

Class Environment: Table 5 reveals no statistically significant differences in anxiety related to the class environment 
(t(65) = 0.80, p > 0.05) between students aged 18-24 (Mean = 2.78, SD = 0.95) and those aged 25-30 (Mean = 2.58, SD 
= 1.03). This indicates that age does not significantly influence anxiety stemming from the classroom setting. 

Table 6. Sources of Anxiety by Learning Levels 

Sources of Anxiety Learning Levels N Mean SD F value df (Between) Sig. 

Personal Resources Junior 33 3.30 0.69 30.91 2 0.000 

 Intermediate 9 2.16 0.22    

 Senior 25 4.17 0.77    

        

 
ANOVA Results: Table 6 illustrates significant differences in anxiety levels across different educational levels (junior, 

intermediate, and senior) for personal resources (F(2, 64) = 30.91, p < 0.000). Post-hoc tests indicate that senior students 
reported significantly higher anxiety levels compared to junior and intermediate students. This suggests that as students 
progress in their education, anxiety levels related to personal resources increase significantly. 
Implications: The findings from Table 6 highlight that the educational level plays a critical role in shaping anxiety 

perceptions among Arab Palestinian students in English-speaking classes. Senior students may face heightened anxiety 
related to personal resources compared to their junior and intermediate counterparts, possibly due to increased academic 
demands and future career considerations. 

These consolidated tables and their explanations provide a comprehensive overview of how gender, age, and educa-
tional levels influence anxiety perceptions among Palestinian students. They capture the essential findings while reducing 
the complexity of multiple individual tables, thus enhancing clarity and understanding of the research outcomes. 

(3) Total Impact of Anxiety 
The overall mean score for the impact of anxiety among Palestinian students in English-speaking classes is 3.11, with a 
standard deviation of 1.16. This suggests a significant level of impact experienced by the students. 

(4) Gender Differences 
Impact of Anxiety: Table 7 indicates no statistically significant differences in the impact of anxiety between male (Mean 
= 3.05, SD = 1.22) and female (Mean = 3.23, SD = 1.05) students (t(65) = -0.59, p > 0.05). This suggests that gender does 
not significantly influence the perceived impact of anxiety among Palestinian students. 

(5) Age Differences 
Impact of Anxiety: According to Table 7, there are no statistically significant differences in the impact of anxiety between 



Tareq Murd, Jamal Assadi, Malak Al-Rassim 
 

 

DOI: 10.26855/er.2025.01.010 72 The Educational Review, USA 

 

younger (18-24) and older (25-30) students (t(65) = 0.96, p > 0.05). This indicates that age does not significantly affect 
how students perceive the impact of anxiety in English-speaking classes. 

Table 7. Impact of Anxiety Among Palestinian Students in English-Speaking Classes 

Variable Category N Mean SD T/F value df Sig. 

Impact of Anxiety Total       

   3.11 1.16    

Gender Male 43 3.05 1.22 -0.59 65 0.56 

 Female 24 3.23 1.05    

Age 18-24 29 3.27 1.06 0.96 65 0.34 

 25-30 38 2.99 1.22    

Learning Levels Junior 33 3.02 0.66 39.65 2 0.000 

 Intermediate 9 3.22 0.23    

 Senior 25 3.92 1.02    

 
(6) Learning Levels 
Impact of Anxiety: Table 7 shows significant differences in the impact of anxiety across different educational levels (junior, 
intermediate, and senior) (F(2, 64) = 39.65, p < 0.000). Post-hoc tests indicate that senior students report significantly 
higher levels of anxiety impact compared to junior and intermediate students. This suggests that as students progress in 
their education, the perceived impact of anxiety increases significantly. 

(7) ANOVA Results 
Learning Levels: Table 7 confirms statistically significant differences (F(2, 64) = 39.65, p < 0.000) in the impact of 
anxiety across different educational levels. The LSD test indicates that senior students experience a significantly higher 
impact of anxiety compared to junior and intermediate students. 

In a nutshell, these findings highlight that while gender and age do not significantly influence the perceived impact of 
anxiety among Palestinian students, educational level plays a crucial role. Senior students, likely facing increased aca-
demic pressures and expectations, report higher levels of anxiety impact in English-speaking classes. These insights are 
crucial for developing targeted interventions and support systems to mitigate anxiety and improve academic experiences 
among Palestinian students in Israeli colleges. 

5.2 Strategies to Mitigate Anxiety in English Language Speaking Classes for Arab Palestinian Students 
at Israel College 

To explore effective strategies for mitigating anxiety among Arab Palestinian students in English language-speaking clas-
ses at Israel College, Pearson's correlation coefficients were calculated to assess the relationship between anxiety impacts 
and the use of personal resources as a coping mechanism. 

Table 8. Pearson's Correlation Coefficients between Personal Resources and Anxiety Impact Factors 

Item Impact Factors Personal Resources 

1 Anxiety affects my ability to communicate 0.89 

2 Anxiety affects my performance 0.90 

3 Anxiety affects my ability to build vocabulary 0.94 

4 Anxiety affects how I interact with native speakers 0.94 

5 Anxiety affects my self-esteem and confidence 0.79 

Note: P < 0.01. 
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5.2.1 Explanation 

(1) Personal Resources and Anxiety Impact Factors 
Pearson's correlation coefficients were computed to examine the relationship between the use of personal resources as a 
coping strategy and various impact factors of anxiety among Arab Palestinian students. The impact factors include how 
anxiety affects communication, performance, vocabulary building, interactions with native speakers, and self-esteem. 

(2) Interpretation of Results 
The correlation coefficients indicate a strong positive relationship (P < 0.01) between utilizing personal resources and 
mitigating the impacts of anxiety across all measured factors. Higher correlation coefficients suggest that employing 
effective personal resources correlates with reduced negative impacts of anxiety, highlighting the importance of these 
strategies in managing anxiety during English language-speaking classes. 

To sum up, understanding these correlations underscores the significance of promoting and teaching effective coping 
strategies, such as utilizing personal resources, to help Arab Palestinian students manage anxiety effectively in academic 
settings. By implementing targeted interventions based on these findings, educators and support personnel can foster a 
supportive learning environment conducive to students' well-being and academic success at Israel College. 

Table 9. Pearson's Correlation Coefficients between Sources of Anxiety (Teacher of Class, Class Environment) and Impact 
Factors of Anxiety 

Item Impact Factors Teacher of Class Class Environment 

1 Anxiety affects my ability to communicate 0.90 0.86 

2 Anxiety affects my performance 0.90 0.86 

3 Anxiety affects my ability to build vocabulary command 0.97 0.90 

4 Anxiety affects how I interact with native speakers 0.95 0.95 

5 Anxiety affects my self-esteem and confidence 0.77 0.87 

Note: P < 0.01. 

(3) Relationship Between Sources of Anxiety and Impact Factors 
Pearson's correlation coefficients were calculated to examine how sources of anxiety related to teachers and the classroom 
environment correlate with various impact factors of anxiety among Arab Palestinian students in English language speak-
ing classes. 

(4) Interpretation of Results 
The correlation coefficients indicate strong and statistically significant relationships (P < 0.01) between sources of anxiety 
(Teacher of Class and Class Environment) and their impacts on students. Higher correlation coefficients suggest a stronger 
association between these sources; and how anxiety affects communication abilities, performance, vocabulary building, 
interactions with native speakers, and self-esteem and confidence levels. 

Teacher of Class: For instance, there is a high correlation (0.97) between anxiety affecting students' ability to build 
vocabulary command (Item 3) and perceptions of the teacher. 

Class Environment: Similarly, anxiety affecting how students interact with native speakers (Item 4) shows a significant 
correlation (0.95) with perceptions of the classroom environment. Anxiety affecting overall performance (Item 2) also 
correlates strongly (0.86) with the class environment. 

In brief, comprehending these correlations underscores the critical role of teachers and the classroom environment in 
influencing anxiety levels and their impacts on students in English language speaking classes. By addressing these factors 
positively, instructors can create supportive learning environments that mitigate anxiety and enhance student well-being 
and academic performance. These findings emphasize the importance of adopting effective teaching practices and en-
hancing the classroom environment to support Arab Palestinian students at Israel College effectively. 

(5) Discussion 
The primary objective of this study was to explore the sources and impacts of anxiety in English language speaking classes 
among Arab Palestinian students at Israel College. The findings from the research participants provided insights into 
understanding and mitigating anxiety in these educational settings, addressing several research questions. 
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(6) Prevalence of Anxiety 
The study comprehensively examined the prevalence of anxiety among Arab Palestinian students attending English lan-
guage speaking classes at Israel College. The data revealed varying levels of anxiety prevalence across different learning 
levels. The mean score of 3.46 among the 67 participants indicated a generally high level of anxiety, with descriptive 
statistics showing that 83.6% of participants (approximately 56 students) reported high anxiety levels (scored between 
2.6 and 5). Conversely, 14.9% (10 students) experienced moderate anxiety levels, and only 1.5% (1 student) reported low 
anxiety levels. 

The high prevalence of anxiety among Arab Palestinian students can be contextualized within cultural and historical 
perspectives. Shawahna et al. (2020) note that anxiety is prevalent in Arab countries, often linked to cultural perceptions 
and societal pressures. Factors contributing to anxiety include fear of academic performance, language proficiency con-
cerns, and adaptation challenges in English-speaking environments. Additionally, age and gender differences were ex-
plored in the study, revealing no significant differences in anxiety prevalence between age groups (18-24 and 25-30). 
However, significant differences were observed across educational levels (Junior, Intermediate, and Senior), indicating 
higher anxiety levels among Junior and Senior level students compared to Intermediate level students. 

(7) Sources of Anxiety 
The study identified three primary sources of anxiety based on the 23 items from the Foreign Language Classroom Anx-
iety Scale (FLCAS): Personal Resources, the Teacher of the Class, and the Class Environment. Each source encompasses 
specific factors that contribute to anxiety among students. 

Personal Resources: This source was identified as the most significant contributor to anxiety, with a mean score of 
3.15 and a standard deviation of 0.90. Factors such as self-evaluation, perfectionism, and internal pressures were high-
lighted as influencing students' anxiety levels. According to Al Nakhalah (2018), personal anxiety is influenced by phys-
ical and emotional changes, negative self-perceptions, and the pressure to excel in English language learning. 

Teacher of the Class: Ranked second in contributing to anxiety, this source had a mean score of 3.14 and a standard 
deviation of 1.30. Factors under this source included perceived negative feedback from teachers, unclear instructions, and 
the difficulty level of assignments. Effective communication and understanding between teachers and students were cru-
cial in alleviating anxiety in classroom settings (Mourtaga, 2004). 

Class Environment: This source encompassed factors related to peer interactions, classroom dynamics, and overall 
learning atmosphere, with a mean score of 2.66 and a standard deviation of 0.99. Yahya (2013) emphasizes the importance 
of creating a supportive and inclusive classroom environment to mitigate anxiety. Factors such as fear of ridicule, unfa-
miliarity with peers, and classroom norms significantly contributed to students' anxiety levels. 

In brief, the findings underscore the complex interplay of personal, instructional, and environmental factors influencing 
anxiety levels among Arab Palestinian students in English language speaking classes. Effective strategies to mitigate 
anxiety should focus on enhancing personal coping resources, improving teacher-student interactions, and fostering a 
supportive classroom environment. Educators and policymakers can use these insights to develop targeted interventions 
and supportive measures that promote students' well-being and academic success in diverse educational settings at Israel 
College. 

(8) Implications of Anxiety 
The study utilized the Foreign Language Classroom Anxiety Scale (FLCAS) to assess anxiety impacts among 67 Arab 
Palestinian students. The mean score of 3.11 indicated a significant level of anxiety across participants. Analysis by 
educational levels—Junior, Intermediate, and Senior—revealed varying mean scores (3.02, 1.22, and 3.92 respectively), 
underscoring higher anxiety levels among Junior and Senior students. 

The impacts of anxiety were categorized into five factors: communication ability, performance, vocabulary building, 
interactions with native speakers, and self-esteem. Significant correlations (ranging from .79 to .94) were found between 
these impacts and the sources of anxiety such as personal resources, teacher influence, and classroom environment. Murad 
and Smadi (2009) suggest that anxiety negatively affects learning outcomes and productivity. 

(9) Mitigating Factors and Strategies 
Effective strategies to mitigate anxiety were explored based on the identified impacts. Pearson’s correlation coefficients 
highlighted strong relationships (ranging from .77 to .97) between anxiety impacts and the influence of class environment 
and teacher behavior. Strategies focused on creating inclusive classroom environments, reducing negative evaluations, 
and fostering supportive teacher-student interactions. 

Teachers play a pivotal role in mitigating anxiety by promoting equal participation, addressing individual learning 
needs, and encouraging positive self-perceptions among students. Strategies like taking breaks, one-on-one discussions, 
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and positive reinforcement activities (such as gratitude journaling) were identified as effective in reducing anxiety 
(Qashoa, 2014; Chen & Chang, 2004). 

To put it briefly, addressing anxiety among Arab Palestinian students in English language speaking classes requires 
comprehensive strategies that integrate personal, instructional, and environmental factors. By understanding the complex 
dynamics of anxiety and implementing targeted interventions, educators can create a conducive learning environment that 
supports students' academic success and well-being. 

6. Conclusions and Recommendations 
Anxiety in English language speaking classes among Arab Palestinian students at Israel College is a significant issue that 
affects both learners and instructors. This study identified various sources of anxiety, categorized into personal factors, 
classroom environment, and teacher-related factors. While the overall anxiety levels among participants were moderate, 
some individuals experienced high levels of anxiety. Factors such as age, gender, and educational level influenced the 
prevalence of anxiety. To effectively mitigate anxiety, it is essential for both students and instructors to understand its 
sources and impacts. A combination of student-centered and instructor-led strategies is recommended to prevent and 
reduce anxiety in English language speaking classes. Long-term positive outcomes can be achieved through interventions 
that support and motivate learners, creating a conducive learning environment. 

6.1 Recommendations and Implications for Practice 

Addressing anxiety requires a collaborative effort between instructors and students. It is crucial to recognize the preva-
lence of anxiety in English language speaking classes and its potential short-term and long-term effects on academic 
performance. Teaching interventions should be multidimensional, and designed to build students' abilities and confidence 
during speaking activities. 

Encouraging students to practice English outside the classroom and engage with native speakers is particularly im-
portant. This study highlights the value of integrating such practices to reduce anxiety and improve speaking skills. Col-
laboration with native speakers offers valuable opportunities for real-world language use, significantly benefiting foreign 
language learners. 

6.2 Limitations of the Study 

This study employed online data collection methods, which may have limitations in ensuring that all participants fully 
met the study’s criteria. While the FSLA 23-point scale was comprehensive, it may not have fully captured the complex 
and varied impacts of anxiety among learners. Future research could benefit from exploring specific clusters of anxiety 
causes, teaching methodologies, and environmental factors in detail. 

Further studies should investigate the distinct causes and patterns of anxiety among Arab Palestinian students in English 
language speaking classes. Additionally, examining the effectiveness of different teaching approaches, the impact of the 
learning environment, and the qualifications of instructors could offer valuable insights into alleviating anxiety and im-
proving learning outcomes. 

By addressing these recommendations and conducting more focused research, educators and institutions can enhance 
their support for Arab Palestinian students, helping them manage anxiety and achieve success in their English language 
speaking skills at Israel College. 
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