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1. Multiculturalism in Australia

Global mobility is increasingly changing our lives, especially for immigrant groups (Rizvi & Beech, 2020). The large
influx of immigrants has made Australia a successful example of cultural blending and is considered one of the most
successful multicultural societies in the world (Rajadurai, 2018). Multiculturalism in Australia is seen as an economically
and socially important policy to strengthen the national interest because of its emphasis on shared values, national citi-
zenship, and the rule of law (Elias et al., 2021). As pointed out by the research of Monash University (2012), Australia's
multicultural policy has ensured the interests of ethnic minorities and promoted the mutual inclusion of mainstream cul-
tures in the process of continuous development. More importantly, as globalization deepens and technology advances,
the development of multiculturalism also reflects the dynamic changes in culture and identity. This change is not limited
to the policy level but also affects many social sectors, such as education, welfare, and culture. For example, when it
comes to education, the children of immigrants generally outperform native-born students in academic achievement, in-
dicating that multicultural education policies have played a positive role in promoting educational equity. In economic
terms, mass immigration promotes a more diverse social workforce and brings positive benefits to the broader economy
(Rajadurai, 2018).
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2. Early Childhood Education and Multiculturalism

In an increasingly globalized world, a balance needs to be found between global and local, universal and individual,
traditional and modern, and this balance must be achieved through education (Petrovski et al., 2011). At the early child-
hood level, the Australian Government is committed to integrating multiculturalism into the curriculum framework. In
2009, the Australian government adopted The Early Learning Framework (EYLF), the fourth principle of which is "re-
spect for diversity". The primary goal of multicultural education is to transform society by offering educational experi-
ences that are both socially and culturally pertinent (Buchori & Dobinson, 2015). The Department of Education of New
South Wales, Australia (2021) states that through the cooperation and efforts of educators, families and communities,
children are provided with multicultural teaching tools and activities, such as the provision of traditional clothing, food,
music and festivals. This can not only improve the richness of curriculum content, but also benefit children's moral de-
velopment and promote social harmony (Australian Human Rights Commission, 2016). For young children, it is difficult
to conceptualize ethnic and cultural diversity. This requires that teachers should prepare children for opportunities to
explore and understand various social contexts (Vuckovic, 2008). Therefore, multicultural education is a cause worthy of
research and application.

3. Challenges Posed by Multiculturalism in Early Childhood Education in Australia
3.1 Cultural and Linguistic Diversity

In Australia, linguistic diversity is not only about immigrant and Aboriginal languages but also about the coexistence of
different dialects and cultural languages. Scarino (2022) emphasizes the mediating role of language and culture in student
learning and proposed that interpretive, reflective and introspective attitudes should be adopted in language teacher edu-
cation to cope with linguistic diversity. For example, the Intensive English Language Centre in South Australia, for stu-
dents from immigrant and refugee backgrounds, adopts a sociocultural learning approach that considers students' cultural
and linguistic backgrounds as part of their education (Due et al., 2016). This approach not only helps students better adapt
to their new environment, but also enhances their cultural identity and academic performance. Therefore, respecting chil-
dren's mother tongue and integrating the diversity of language and other symbolic resources into teaching can help chil-
dren participate more fully in social and cultural activities, thereby contributing to their overall development (Kultti,
2022).

However, linguistic and cultural diversity presents potential challenges for early childhood educators. For example, the
approach to education about cultural and linguistic diversity in early education in Australia also varies widely across
education stages and regions. Miller and Petriwskyj (2013) note that while frameworks and policies for Early Education
and Care (ECEC) and the early years of school vary, most educational considerations of cultural and linguistic diversity
are largely influenced by multicultural discourses. However, this kind of discourse is often only superficial reform and
fails to go deep into the actual teaching practice of early childhood. In particular, teachers who self-identify as being from
an Anglo-Australian background, need more support and training in cultural understanding. Although a number of new
initiatives have emerged in recent years that attempt to provide new educational possibilities through a cross-cultural
rather than a multicultural approach, there are still many challenges in implementing these initiatives. In addition, a small
exploratory study in Victoria by Macnaughton and Hughes (2007) found uncertainty in how Victorian early childhood
teachers respond to cultural diversity. More often, there is a mismatch between society's expectations of teachers to pro-
mote respect for cultural diversity in children and teachers' teaching practices. Many teachers adopt negative or symbolic
attitudes towards cultural diversity, such as negative perceptions of bilingual children, lack of support for multilingual
children in their transition to childcare, and lack of cultural inclusion in services for immigrant parents.

3.2 Cross-cultural Competence

In Australia, in terms of policy, Australia's Early Years Learning Framework (EYLF) and National Quality Framework
(NQF) recognize and respect diversity. In particular, EYLF encourages teachers to plan activities according to children's
interests, thereby supporting the development of personalized learning and creativity. These nuanced policy frameworks
and flexible teaching methods provide guidance and follow to support the learning of children from indigenous cultures
and multi-ethnic backgrounds (Akhlagh, 2021). Besides, Livingstone (2014) emphasizes that culture is a fundamental
component of identity and that it is essential for children to develop a strong sense of cultural identity such as a sense of
who they are and where they belong. Therefore, for early childhood educators, a complex set of awareness, knowledge,
and skills must be mastered in multicultural teaching to better help children develop the ability to communicate with and
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relate to people from different cultural backgrounds (Keengwe, 2010).

However, there are many challenges in developing children's intercultural competence. Research shows that many
Australian early childhood educators are unprepared or unsure of how to support and integrate cultural differences in the
classroom (Ba Akhlagh, 2022). Another study showed that in the process of implementing multicultural education, some
early childhood education centers intended to achieve equality by treating new immigrant families in a "non-discrimina-
tory" manner. However, this approach may ignore cultural and linguistic differences among children, sending an implicit
message to immigrant families that their culture and language are not valued in the new environment, and may inadvert-
ently exacerbate inequality (Rivalland & Nuttall, 2010).

4. How to Overcome Challenges in Kindergarten Pedagogy

Faced with the challenge of multiculturalism to early childhood education in curriculum and teaching in Australia, we
can learn from the successful experiences of other countries. Suri and Chandra (2021) demonstrate the effectiveness of
four key strategies of contribution, enrichment, transformation, and problem-based learning in the implementation of
multicultural education in an Indonesia-based study. First, through contribution strategies, teachers encourage children to
participate in and appreciate activities of different cultures. Secondly, through enrichment strategies, teachers enrich the
curriculum content and introduce information about different cultures or religions. Third, through transformational strat-
egies, change the way children think so that they understand how social and cultural relationships affect their beliefs and
feelings about multiculturalism. Finally, through problem-based learning strategies, teachers play the role of facilitators,
asking questions and guiding children into conversations that inspire children to think about culture. At the same time,
this teaching strategy aligns with the core of Vygotsky's Sociocultural Theory, which emphasizes social interaction as the
key to learning and cognitive development. Through communication with teachers and peers, children can think and solve
problems with the help and guidance of experienced teachers, so as to complete the crossing of the Zone of Proximal
Development (ZPD) and realize the goal of multicultural education (Rahmatirad, 2020). In addition, Scaffolding Teach-
ing based on the ZPD is seen as an effective teaching method that plays an important role in multicultural education. For
example, the study of Syrtlanova et al. (2020) shows that scaffolding teaching can significantly improve children's under-
standing and acceptance of different cultures in multicultural education in kindergartens. Teachers help young children
gradually understand and respect different cultures by designing multicultural activities and providing appropriate scaf-
folding. The concrete steps of teaching include creating situational motivation, organizing activities to practicalize
knowledge, designing situations to solve difficulties, using stimulating dialogue to form new knowledge, and consolidat-
ing knowledge through activities. The research results show that under the implementation of scaffolding teaching, chil-
dren's cultural cognitive ability and attitude have been significantly improved, and they show higher interest and inclu-
siveness in multiculturalism. More importantly, scaffolding teaching can also be used to help young children overcome
prejudice and discrimination against different cultures. Teachers can design some interactive activities so that children
can understand and respect each other's cultural differences in cooperation and communication. For example, through
role play and group discussions, teachers can guide young children to put themselves in others' shoes and see things from
the perspective of others, thereby enhancing their empathy and inclusiveness (Whitaker & Valtierra, 2019). However,
what cannot be ignored is the importance attached to teacher training. As a multi-racial, multilingual and multi-religious
society, Singapore attaches great importance to introducing and strengthening multicultural education in the early years
of education, and has achieved remarkable results in this area, which can provide a reference for Australia. By providing
professional development opportunities for teachers in multicultural education, Singapore ensures that teachers are
equipped with relevant knowledge, skills and positive attitudes. Teacher training includes research on the history of race
relations, case studies and practical teaching experiences to help teachers better understand and respond to the challenges
of teaching in a multicultural environment (Karuppiah & Berthelsen, 2011).

5. Conclusion

This paper mainly discusses the challenges of language diversity and intercultural competence development brought by
multiculturalism to early childhood education, and emphasizes the complexity and importance of curriculum design,
teacher training and home-school communication. However, effective strategies can be found by learning from the suc-
cessful experiences of other countries, such as Indonesia and Singapore. In addition, Vygotsky's scaffolding teaching, as
an effective teaching method, also plays an important role in multicultural education. Teachers improve children's cultural
awareness and inclusiveness by designing multicultural activities and providing appropriate scaffolding to help them
gradually understand and respect different cultures. In the future, Australia should further strengthen the support and
training of teachers, optimize the curriculum design, and promote the creation of a culturally inclusive teaching environ-
ment.
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