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  Abstract 
This article introduces the principles of outcome-based education (OBE) into the 
assessment framework for breakdance courses, aiming to systematically assess stu-
dents' performance based on clear learning outcomes. Breakdance has recently be-
come part of formal education, especially in arts and physical education, and was 
included as a competitive sport in the 2024 Paris Olympics. Despite this increased 
focus, standardized assessment models for breakdance education are still lacking. 
This article addresses this gap by reviewing existing literature on OBE and 
breakdance education and proposes a structured framework for assessment. A sys-
tematic review of peer-reviewed studies from 1970 to 2024, sourced from databases 
like Web of Science, Scopus, and Google Scholar, was conducted. Of the 432 initial 
results, 16 articles were identified as relevant. While these studies do not directly 
address OBE in breakdance, they provide theoretical insights for the development 
of an assessment model. The proposed framework includes four key areas: skill 
development, creativity and self-expression, teamwork and communication, and 
cultural understanding, offering clear and objective guidelines for teachers to assess 
students. However, applying OBE to breakdance education presents challenges, 
such as standardizing assessment criteria and objectively measuring creative and 
performative aspects. Additionally, performance-based assessments may overlook 
important dimensions like cultural understanding and emotional expression. This 
article offers a pioneering framework for breakdance assessment based on OBE, 
contributing to the standardization of street dance education. Future research should 
focus on adapting this framework to different cultural contexts and exploring the 
long-term effects of OBE on student outcomes in creativity, teamwork, and social 
responsibility. 
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1. Introduction 

In recent years, breakdance, as a dance style of street dance, has been incorporated into the formal education system, 
especially in the field of arts and physical education (Li & Vexler, 2019). In 2024, breakdance became a competitive 
sport at the Paris Olympics (IOC, 2021), further contributing to the normative development of breakdance education. 
Some researchers have explored how breakdancing, as an art form, fosters students' creativity and develops new skills. 
Additionally, studies have compared breakdancing with traditional dance instruction to analyze its unique advantages 
in enhancing students' well-being, pro-social attitudes, and self-efficacy. sense of well-being. However, despite the 
increasing global attention to breakdance, its teaching and assessment models have yet to be standardized. In this 
context, how to effectively assess the teaching and learning effectiveness of breakdance programs has become an 
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urgent issue. Outcome-based education (OBE) originated from the research conducted by Spady (1988) and his con-
temporaries. Spady and Marshall delineated three types of OBE designs that facilitate sequential changes (Spady, 
1988). As described by Spady, outcome-based education involves structuring all educational processes and activities 
with a focus on achieving the desired exit outcomes. 

Outcome-based education (OBE), which emphasizes the assessment of students' competency development through 
explicit learning outcomes, may provide a new way of thinking about breakdance course assessment. For example, 
Spady (2020) suggested that OBE ensures the objectivity of assessment results by setting four clear principles, while 
Marzano et al. (2000) further explored the application of OBE in course assessment, such as how to effectively design 
assessment criteria to measure students' outcome-oriented learning outcomes. In addition, the literature suggests that 
the OBE concept can provide a structured assessment framework for arts education by setting clear learning objec-
tives to ensure that students are equipped with the appropriate skills and competencies at the end of the program. For 
example, Tomlinson in Moon (2013) stated in their study that OBE is effective in enhancing student success in diverse 
learning environments through differentiated assessment methods. Some scholars suggested that OBE is an effective 
mechanism for enhancing students' educational experiences and strengthening the educational system and that as-
sessment metrics reflect OBE's role in changing the educational environment in Korea. Although these studies pro-
vide some theoretical support for the application of OBE in breakdance education, empirical research in the field of 
breakdance education is still lacking. 

Although OBE has been widely used in the field of assessment, it has mostly focused on traditional disciplines and 
breakdance assessment is still in its infancy. For example, most of the existing studies focus on the application of 
OBE in knowledge-based disciplines, and the few studies that have been applied to the arts have only covered dance 
assessment. In addition, how to assess specific indicators of breakdance courses through OBE, such as students' 
theoretical learning, dance skills, innovation, and teamwork abilities, is hardly explored in depth in the existing liter-
ature, resulting in a monolithic and one-sided assessment of breakdance. 

The purpose of this article is to introduce the OBE concept into the assessment of breakdance courses. Constructing 
an assessment framework for a breakdance program based on the OBE concept explores how to systematically assess 
students' performance in a breakdance program through explicit learning outcomes. This article will not only provide 
a basis for improvement of breakdance education practice but also provide a reference for school administrators to 
rationalize the allocation of teaching resources. 

2. Research aims and questions 

Shaped by the above definitions, the purpose of this article is to review the literature on the design of breakdance 
assessments based on OBE concepts, as well as to review existing research on the understanding of breakdance 
assessment. Specifically, several key questions are explored in this article: 

(1) What is the assessment framework for assessment of breakdance based on OBE concepts? 
(2) How does assessment of breakdance based on OBE concepts work for breakdance assessment? 

3. Method 

For peer-reviewed studies, a wide search was conducted on three databases, reflecting the trans-disciplinarity of 
practice. Databases on outcomes-based education and breakdance were searched: Web of Science, Scopus, and 
Google Scholar. We combined the terms "outcomes-based education OR OBE OR outcomes-focused education", 
“breakdance OR hip-hop dance OR street dance” and “assessment OR assessment”, Other alternatives were deleted 
as a result of generating results. We restricted the timeframe of the literature review to the period between 1988-2024, 
as this was a critical period for the development of the OBE concept for breakdance, and it must be a peer-reviewed 
journal article. 

To ensure a thorough review of relevant sources, the selected articles must contain literature related to the design 
of the breakdance assessment task. Inclusion criteria were publications examining research related to breakdance 
assessment and OBE assessment across the life course and/or methodologies. Exclusion criteria were: 1) Non-peer-
reviewed literature. example conference papers, 2) Literature reviews that focused solely on breakdance culture, and 
3) Non-assessment type studies that were not related to OBE concepts. 

4. Results 

The initial search yielded 432 results, which were triangulated using Google Scholar, and a manual reference search 
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of the bibliographies of relevant articles resulted in the addition of 11 references. Duplicates were removed, and the 
researchers performed an initial screening of titles and abstracts for relevance to the topic of this article, reducing the 
total number of documents to 33. Next, we categorized the results of the review by including literature that focused 
on breakdance, outcome-based education, or breakdance assessment, resulting in a total of 16 papers. At this stage, 
we excluded articles that focused solely on historical studies of breakdance, as this type of literature was not relevant 
to our research topic, and we focused on course assessment of breakdance based on OBE concepts. 

We found that although the relevant literature does not specifically examine the design of breakdance assessments 
based on OBE concepts, it does provide insights that can be used in this article. We incorporated an Outcomes-based 
standards-based approach to dance assessment into this article, from which an OBE concept-based breakdance as-
sessment design could benefit. The article focused on describing OBE concept-based assessment criteria for 
breakdance, identifying scoring options, and providing breakdance teachers with a reference guide for necessary 
assessments in the future. 

5. Literature review 

5.1 Review assessment tasks related to OBE concepts 

This section has reviewed relevant research on dance assessment based on OBE concepts, and although this literature 
does not directly relate to breakdance assessment, it provides assessment ideas for researchers to design. We have 
extracted the literature in relation to the assessment of the breakdance course based on the OBE concept to facilitate 
the reader's understanding of the theoretical basis on which we conducted the design. 

In Spady’s study (2020), four approaches to dance assessment are described that can be referenced. 
(1) In the assessment, the comprehensive application of three factors - content, competence, and confidence - 

needs to be considered, rather than treating any one of them as the sole result of the assessment. 
(2) The assessment should include three key areas: content outcomes, literacy outcomes, and performance out-

comes. These three areas are interrelated and indispensable. These three areas are interrelated and indispen-
sable. 

(3) The assessment should gradually transition from a simple discrete skill assessment to a more complex role 
performance and life role function assessment, reflecting the students' learning. The assessment should grad-
ually transition from simple discrete skill assessment to more complex role performance and life role function 
assessment, reflecting the students' learning ability development from simple to complex. 

(4) Traditional paper-and-pencil tests cannot fully evaluate students' complex abilities, and an “authentic perfor-
mance assessment” needs to be adopted to allow students to operate and observe the “authentic performance 
assessment”. 

(5) Traditional paper-and-pencil tests cannot fully evaluate students' complex abilities, and “authentic perfor-
mance assessment” needs to be adopted to allow students to operate and observe their outcomes. 

From the perspective of breakdance, the assessment needs to focus on the comprehensive performance of students 
in the three aspects of content, competence, and confidence, and use the “authentic performance assessment” as a 
tool to assess students' performance. From the perspective of breakdance, the assessment needs to focus on the com-
prehensive performance of students in the three aspects of content, competence, and confidence, and use authentic 
performance assessment to fully reflect the students' learning development from simple to complex. 

Puthenedam (2000) proposed a model for assessing dance education based on Outcomes-based standards. cogni-
tive and practical aspects, applicable to students of different age groups. Specifically, the model includes the follow-
ing aspects. 

(1) Cognitive domain. This program includes different levels of cognitive skills such as understanding, applica-
tion, analysis, and assessment. 

(2) Practical domain. The program includes practical skills such as performance, creation, and reflection. 
(3) Skill standards. Develop corresponding skill standards according to the developmental level of students of 

different age groups, such as movement skills, expressiveness, and creativity. Develop corresponding skill 
standards according to the developmental level of students of different age groups, such as movement skills, 
expressiveness, and creativity. 

(4) Process-oriented. Emphasize the learning process rather than the final result, focusing on the cultivation of 
students' artistic creation process and expression ability. Emphasize the learning process rather than the final 
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result, focusing on the cultivation of students' artistic creation process and expression ability. 
In summary, this model provides a comprehensive framework for dance education assessment, covering both cog-

nitive and practical aspects, and in summary, this model provides a comprehensive framework for dance education 
assessment, covering both cognitive and practical aspects, and formulating corresponding skill standards based on 
the developmental level of students, in order to promote the comprehensive development of students. 

Educator Stinson (2009) discussed the application of Outcomes-Based Assessment (OBE) in dance education. The 
criteria for evaluating the dance assessment mentioned in this text include: 

Measurable learning objectives 
(1) Whether students have achieved the officially recognized objectives. 
(2) The balance between the importance of student learning and measurable results. 
(3) Whether students have a strong experience of participation and learning. 
(4) Whether students have new self-discoveries and understanding of others. 
(5) Whether students have made progress, even if the starting point was relatively low. 
(6) Whether the students' learning outcomes reflect the important goals of the teaching. 
(7) Whether the teacher has critical reflection and action research to continuously improve teaching. 

5.2 Review assessment tasks related to breakdance 
This section concentrates on the items, and criteria for breakdance, employing a method analogous to Wei et al. (2022) 
and Ling et al. (2023). 

Wei et al. (2022) have designed a low-risk formative assessment task for breakdancing students aged 8 and above, 
including the assessment of abilities in the following four aspects: 

(1) Analyzing the level characteristics of dance movement combinations; 
(2) Executing the level characteristics of breakdance movements; 
(3) Summarizing the level characteristics of breakdance history; 
(4) Identifying the level characteristics of breakdance terminology. 
These assessment results can help teachers improve their teaching strategies, determine students' ability levels and 

provide feedback, and communicate with parents about students' learning. 
Ling et al. (2023) proposed an updated breakdance assessment scheme based on the study of Wei et al. (2022) and 

others, for example, the element of popping dance in breakdance was selected for the study, and this article inherited 
the assessment design of the previous study on breakdance theory and added the popping dance skill assessment and 
presented it in an innovative way of online assessment. The specific assessment items are listed below: 

(1) Software operation ability. Evaluate the students' ability to search, select, and learn Popping dance videos 
using the Wu-kong App. 

(2) Theoretical knowledge test. Assess the students' understanding of Popping dance terminology and concepts 
through online testing. 

(3) Technical action test. Require students to record videos of themselves performing Popping dance moves, 
which will be scored by the teacher based on the assessment criteria. 

(4) Dance choreography ability. Evaluate the student's ability to integrate Popping dance moves into the rhythm 
of music and create new dance moves. 

(5) Emotional expression ability. Evaluate the student's ability to incorporate personal emotions into Popping 
dance moves and create dance works with unique personal characteristics. 

These assessment methods cover a wide range of aspects of popping dance, providing a comprehensive assessment 
tool for breakdance teachers and providing theoretical support for the research in this article. 

6. Assessment task design 

This section will design a formal, low-risk breakdance assessment task related, inspired by the work of Spady (1988). 
As Wei et al. (2022) suggest, designing a low-risk breakdance assessment reduces the chances of bias due to teacher 
subjectivity. This assessment aims to provide college students who are learning breakdance with a simple and user-
friendly guide to assess their ability to execute basic breakdance movements. 

The purpose of this assessment program is to systematically assess breakdance based on OBE concepts. The as-
sessment will focus on students' performance in dance skills, creative expression, teamwork, cultural understanding, 
etc. to ensure that the learning outcomes of the program are aligned with the pre-determined educational objectives. 
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To answer Question 1, we designed an assessment framework for breakdance based on the concept of Outcome-
Based Education (see Table 1 for details). 

Table 1. Assessment framework of breakdance based on OBE concepts 

Stage Description Details 

Assessment 
Goals 

To assess the learning outcomes of 
the B-Boy/B-Girl dance course 

based on OBE principles 

(1) Focus on assessing students' performance in dance skills, creativity, 
teamwork, and cultural understanding. 

(2) Ensure that the course's learning outcomes align with predetermined ed-
ucational goals. 

Learning 
Outcomes 

Clearly defined and measurable 
learning outcomes in the following 

areas: 

(1) Skill development. Students master basic B-boy/B-girl techniques (e.g., 
Toprock, Footwork, Freezes, Power Moves) and apply them in dance 
creation and performance. 

(2) Creativity and self-Expression. Students create unique dance combina-
tions and demonstrate personal style and artistic expression. 

(3) Teamwork and communication. Students collaborate effectively in 
group dance performances, showing strong communication and coordi-
nation skills. 

(4) Cultural understanding. Students understand the cultural background 
and social significance of B-boy/B-girl dance, demonstrating respect 
and recognition in their performance. 

Assessment 
Principles 

Assessment principles are guided 
by key OBE values: 

(1) Clarity of focus. Each assessment activity is aligned with the intended 
learning outcomes. 

(2) High Expectations. Set high-performance standards to encourage stu-
dents to improve through practice and self-reflection. 

(3) Expanded opportunity. Use various assessment forms, including indi-
vidual performances, group projects, and oral reflections, to provide op-
portunities for all students to showcase their abilities. 

(4) Design down. Assessment activities are designed starting from the learn-
ing outcome goals to ensure alignment with OBE principles. 

 
The purpose of this section is to introduce the theoretical framework of breakdance assessment based on outcome-

based education to systematically assess the learning outcomes of the breakdance. The assessment framework is 
divided into three parts, including assessment goals, learning outcomes, and assessment principles. In the next section, 
we will introduce the assessment items and scoring criteria for the assessment. 

7. Item description 

The assessment options focused on students' learning outcomes in skill development, creativity, self-expression, 
teamwork and communication, and cultural understanding to ensure that the program learning outcomes were aligned 
with the pre-determined educational goals. Each item is scored on a five-point Likert scale (Joshi et al., 2015), the 
scale of 1-5 is “Very Poor, Poor, Average, Good, Excellent”, allowing teachers to score student learning against the 
item (see Table 2 for details). 

The assessment options are specifically described as: 
(1) Skill development. Students should master the basic techniques of breakdance (e.g., Toprock, Footwork, 

Freezes, Power Moves) and be able to fluently utilize these techniques in dance creation and performance. 
(2) Creativity and Self-Expression. Students will be able to utilize breakdance techniques to create unique dance 

combinations that demonstrate personal style and artistic expression. 
(3) Teamwork and Communication. Students will be able to collaborate with others in group dance creation and 

performance, demonstrating good communication and coordination skills. 
(4) Cultural understanding and social awareness. Students will be able to understand the cultural background and 

social significance of breakdance and demonstrate respect and recognition of culture in their performances. 
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Table 2. Assessment of breakdance based on OBE concepts scoring items 

 

8. Discussion and limitation 

Despite the potential of Outcome-Based Education (OBE) in providing a structured framework for assessing 
breakdance performance, several limitations persist in its application to breakdance education. Firstly, the lack of a 
standardized set of criteria for assessment breakdance competencies under OBE poses challenges in achieving con-
sistency across different educational contexts. The subjective nature of creative and performative aspects, such as 
expression and originality, further complicates the objective measurement of student outcomes. Moreover, the current 
literature predominantly focuses on traditional academic subjects, leaving a gap in comprehensive research that ad-
dresses the unique requirements of breakdance as a physical and artistic discipline. Additionally, the reliance on 
performance-based assessments may neglect critical dimensions such as cultural understanding and emotional 
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expression, which are integral to breakdance pedagogy. This highlights the need for a more nuanced and context-
specific adaptation of OBE principles to fully capture the diverse range of skills and attributes that breakdance stu-
dents should develop. 

9. Conclusion 

This article introduces a novel framework for breakdance course assessment based on the principles of outcome-
based education (OBE). For the first time, OBE has been systematically applied to the assessment of street dance 
education, with a focus on multidimensional assessment criteria, including skill development, creativity and self-
expression, teamwork and communication, and cultural understanding. This framework not only provides clear as-
sessment standards for educators but also offers theoretical support for improving the practice of breakdance educa-
tion, addressing the lack of standardized assessment models in current research. Additionally, the introduction of a 
low-risk assessment design mitigates bias caused by teacher subjectivity, providing a more equitable and objective 
assessment method for breakdance instruction. 

Future research can further explore the applicability of the OBE assessment framework across different cultural 
and educational contexts, examining the cross-cultural adaptability of the assessment standards. Moreover, deeper 
investigations are needed into how to better assess students' emotional expression and cultural understanding, espe-
cially in breakdance education, where artistic expression and creativity are emphasized. Empirical studies are also 
required to verify the long-term effects of OBE principles in breakdance teaching, particularly in enhancing students' 
creativity, social responsibility, and teamwork abilities. Finally, with the advancement of technology, future studies 
could consider integrating intelligent assessment systems to improve the efficiency and accuracy of assessments. 
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