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1. Introduction

This study was initiated from one posted campus recruitment from China Railway International Group (CRIG) on Sep.
12, 2024. In that recruitment, CRIG lists five requirements, as the following':

(1) Graduates of full-time public colleges and universities in 2025 or the career selection period, or returnees from
studying abroad with academic degrees recognized by the government, graduates of “double first-class” univer-
sities and railway transportation colleges are preferred;

(2) Related academic studies with excellent grades, familiar with a foreign language, interested in international engi-
neering construction, and willing to work abroad for a long time;

(3) Physically and mentally healthy, with a strong sense of teamwork and communication and coordination skills;

(4) Loyalty and dedication with hard-working personalities, identify with the corporate culture, and adapt to the
working environment of the enterprise;

(5) Priority will be given to student CPC members, student cadres, graduates of CET-6 or above or IELTS 6.0 or

! This campus recruitment is translated from Chinese to English by the author.
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above.

In this recruitment, students’ qualifications are evaluated comprehensively based on their academic background, aca-
demic achievement, physical and mental status, ideological setting, and extracurricular activities. Retrospectively, the
requirements must be juxtaposed with the curriculum design of higher education institutions. According to Prideaux (2003,
p- 5), a curriculum exists when education institutions need to figure out what they should plan for the students, what they
can deliver to students, and what the students can experience when receiving education under the guidelines while “the
curriculum must be responsive to changing values and expectations in education if it is to remain useful”.

In China, the curriculum design follows the government’s guidelines and decides how talents should be educated within
specific frames. According to Article 5 in the Higher Education Law of the People’s Republic of China, issued in 2009,
“The task of higher education is to train people to become senior specialists imbued with the spirit of creativeness and
the ability of practice, to develop science, technology, and culture and to promote the socialist modernization drive.” With
this general guideline, different higher education institutions design their specific curriculum accordingly to train students
and prepare them for the potential job markets.

Many researchers have explored the connections between a curriculum design and students’ learning and warned of
the potential limitations of designing curriculums with short sights (Alexander & Hjortse, 2019; Haigh, 2002; Herrick,
1954; Lowry, 1992; Kumar & Rewari, 2022; Maher, 2004; O’neil, 2015; Plewa, Galan-Muros, & Davey, 2015; Prideaux,
2003; Short, 1986; Warren, 2002) as they want to balance the institutions’ initiations and the learning outcomes, map to
the needs of stakeholders involved in the educational processes and ease the conflicts of curriculum development and
institutional practices. Among those previous studies, the Barratt-Pugh et al. (2019) analysis revealed that regulated
knowledge sources, knowledge dissemination, student compliance, parental expectations, examination achievement, and
pastoral care are the main drives for institutional pedagogy after investigating the pedagogic tensions in 66 Chinese aca-
demics. Bearing this finding, this study will examine the campus recruitment from CRIG and reveal how to link the
institutional pedagogy and curriculum design with the social behavior of reality job seeking. Furthermore, this study
approaches the problem differently by adopting the ethnomethodological analytical approaches of Conversation Analysis
(CA) and Membership Categorization Analysis (MCA).

2. Methods

Before explicitly analyzing the requirements and linking how CA and MCA can be applied in this study to reveal the
connection between one campus recruitment and higher education curriculum design, it is necessary to explain what CA
and MCA do and how they are generally applied to investigate various topics.

As the two approaches devolved from Harold Garfinkel’s Ethnomethodology Analysis, which is concerned with ob-
serving mundane routine social activities, CA and MCA have developed further and have distinctive features from other
sociological approaches. Although Harvey Sacks initially developed CA, he never defined what it was. On the other hand,
other researchers have offered definitions of CA. For example, Ian and Robin, in their introduction to Conversation Anal-
ysis: Principles, Practices and Applications (1998), defined CA as the following:

Conversation analysis is characterized by the view that how talk is produced and how the meanings of that talk
are determined are the practical, social and interactional accomplishments of members of a culture...the aim of
CA is thus to reveal the tacit, organized reasoning procedures which inform the production of naturally occur-
ring talk (Hutchby & Wooffitt, 1998, p. 1).

Several other introductory books elaborate on what conversation analysis is and what is expected from doing conver-
sation analysis. Schegloff (1997) suggested that CA directly explores social reality, examining it in the participants’ terms.
Arminen (1999) suggested that researchers could apply CA’s perspectives and methods to analyze interactions with di-
mensions in various fields. David Silverman explained what Harvey Sacks’ sequential conversation organization embod-
ies in his book Harvey Sacks: Social Science and Conversation Analysis (1998). Paul ten Have, in his book Doing Con-
versation Analysis: A Practical Guide (2007), listed some properties of CA, such as operating closer to phenomena,
favoring naturally occurring data, and focusing on organizational and procedural human interaction as a study of lan-
guage-as-used. In The Handbook of Conversation Analysis (2013), John Heritage and Tanya Stivers elaborated on CA’s
essential points as a sociology of interaction.

Primarily, CA is concerned with analyzing what people do when they talk and interact, and the conversation analyst’s
job is to describe the methods by which people organize and undertake interactional tasks. Typically, researchers apply
CA in conversation situations, particularly in institutional environments, to investigate how participants complete their
routine social interaction in social activities, such as news interviews (Clayman & Heritage, 2002; Greatbatch, 1988),
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television and ‘Radio Talk Shows’ (Hutchby, 1996; Thornborrow, 2014), online interaction (Meredith, 2019), classroom
relational pairs analysis (Moutinho, 2019) and multimodal analysis (Mondada, 2021).

Hester and Eglin developed Sacks’ Membership Categorization Devices (MCD) and came up with Membership Cate-
gorization Analysis (MCA) in 1997, and they explained its focus as the following:

[O]n the use of membership categories, membership categorization devices and category predicates by mem-
bers, conceptualized as lay and professional social analysts, in accomplishing (the sociology of) “naturally oc-
curring ordinary activities.” MCA directs attention to the locally used, invoked and organized “presumed com-
mon-sense knowledge of social structures” which members are oriented to in the conduct of their everyday
affairs, including professional sociological inquiry itself (Hester& Eglin, 1997, p. 3).

Hester and Eglin argued along with Sacks that the orientation to the speaker’s membership categories produces the
production of their sequential actions, while their sequential actions contribute to the speakers’ categorization at the same
time; therefore, the sequential and categorizational practices are intertwined (Hester & Eglin, 1997). According to Fitz-
gerald and Housley, in their study of MCA (2015, p. 5), the focus of MCA is on people’s routine methods of social
categorization and local reasoning practices as a display and accomplishment of “doing” society or a description of “cul-
ture-in-action.” With MCA, analysts describe the procedures of people doing their taken-for-granted talks and actions
and interpret the understanding of common-sense knowledge or culture to make problematic inquiries. Therefore, MCA
treats language use as a resource. It uncovers culture, knowledge, meanings, etc. Those are treated as the practices in
which social members deploy their language and resources in their social environment (Hester & Eglin, 1997), and the
task for MCA is to discover how those social actions and category-predicated actions are used in specific social environ-
ments rather than to assume what are the social and cultural meanings interpreted from their social actions (Francis &
Hester, 2017).

The MCA studies elaborated certain concepts of culture-in-action by focusing on various categories: the relation of
particular membership categories and the knowledge they possess (Sharrock, 1974), the gender category analysis in the
early classical example of Lee’s analytical analysis of “Girl guide aged 14 raped at Hell’s Angels convention” (1984), the
relevant membership categories and action-descriptions in meaning (Atkinson et al., 1978; Payne, 1976a; Payne, 1976b;
Payne, 1979), using Sacksian apparatus to explicate public space (Watson, 1978; Watson, 1992; Watson & Weinberg,
1982), categorial analysis through school staff talks (Baker, 1997) and the conceptualization of membership categoriza-
tion (Jayyusi, 1984).

Studying people’s mundane everyday social activities will require broad and specific analytic methods, ever-increasing
interaction platforms, and all-existing conventional interaction scenarios. The campus recruitment from CRIG is not a
conversation and not a routine social interaction activity on the surface when no member is being identified at first sight;
therefore, the first problem in this study is how CA and MCA can be introduced, and the second problem is how CA and
MCA can be applied to reveal what is to be read between the lines of this recruitment. Analyses in the next session will
solve the problems.

3. Analysis

In this session, we will examine each item of the job requirement to reveal how CA and MCA can be applied to demon-
strate the understanding between students’ qualifications for a job and curriculum design. Using CA or MCA to do anal-
ysis, researchers have to determine who the participants are, the members of the interaction, what they do to complete the
interaction, and how they fulfil their membership to get their jobs done. Before a conclusion is drawn to indicate how
campus recruitment can affect curriculum design, this session will analyze campus recruitment from aspects of conver-
sation participants, participants’ competence, and ideological priority.

3.1 Item One: Conversation Participants

In the case of campus recruitment, CRIG sets the first requirement as “Graduates of full-time public colleges and univer-
sities in 2025 or the career selection period, or returnees from studying abroad with academic degrees recognized by the
government, graduates of ‘double first-class’ universities and railway transportation colleges are preferred”; the relation-
ship of the conversation participants is determined as two parties: the company (the employer) and graduates (the em-
ployee). If we change this message into a conversation, it will be like the following and allow us to identify the conver-
sation participants quickly:

Line 1. Participant A: What kinds of potential employees are you looking for?

Line 2. Participant B: We need graduates of full-time public colleges and universities in 2025 or returnees from
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studying abroad.

Line 3. Participant A: What is the requirement for the major?

Line 4. Participant B: We prefer graduates of “double first-class” universities and railway transportation colleges.

This conversation indicates a job-seeker/job-hirer interaction. To understand this conversation, it is essential to under-
stand what kind of company CRIG is. China Railway International Group (CRIG) is a wholly-owned subsidiary of China
Railway Group Limited (CREC), one of the Fortune Global 500. As an overseas flagship of CREC, CRIG has explored
the global market and expanded operations across 96 countries and 3 SARs of China. Since the 1980s, member enterprises
of CRIG have been exerting in global economic cooperation and international engineering contracting. By pooling and
leveraging CREC’s overall strengths in design, consultation, and construction, CRIG has given full play to its financial,
commercial, and project management strengths and constructed a large number of medium and large projects, covering
railways, highways, municipal, housing, power, energy, airports, irrigation, farming, mining, communication, information,
international trade, real estate investment, etc. When a company like CRIG selects potential employees from campus,
they are looking for graduates who can accept the offer to take a long-term position instead of interns who only want to
accumulate work experience. With the background of CRIG, they set quite a high standard for their potential employees
while, at the same time, setting a reasonable bar for job applicants.

Readers of campus recruitment are mainly students seeking a job and people working in the student affairs department
of colleges and universities, but less likely educators who teach those students. The people from the student affairs de-
partments might or might not get involved in teaching curriculum design, but they do know what job markets are for
students. CRIG wants to hire graduates from “double first-class” universities as those students usually signify a higher
standard of academic competence and research capability, and graduates from railways transportation colleges as students
present more expertise to be more background-related to do the business of CRIG.

Therefore, CRIG’s first requirement is to determine the selection base of potential employees, which determines the
membership of this company-job applicant conversation. Once the identities of the applicants seeking employment are
categorized, their actions can be justified, and what follows makes sense when CRIG has requirements for the competence
of their potential employees.

3.2 Item Two: Participants’ Competence

CRIG requires potential employees to have excellent grades in related academic studies, be familiar with a foreign lan-
guage, and be interested in international engineering construction. CRIG deals with international construction projects.
Academic achievement, language competence, and expertise background form the competence to compete and serve in
CRIG. Following what we have done in the previous analysis and converting this requirement into an interactional con-
versation between students and CRIG, we will see the following:

Line 5. Participant A: If we can meet the requirement item one, what else is required?

Line 6. Participant B: You need to have excellent grades in related academic studies.

Line 7. Participant A: If we are offered this job, do we work in the domestic or international branches?

Line 8. Participant B: Our company does international business worldwide, so you will be dispatched to different
countries. Therefore, you must be familiar with at least one foreign language.

Line 9. Participant A: Do we need to get involved in engineering construction?

Line 10. Participant B: You are expected to have some interest in engineering construction since our business is related
to it.

Using the above conversation, we can create a face-to-face interview scenario between students and CRIG. When
students are looking for a job in a company like CRIG, they compete with other students who all have met the require-
ments of university and academic backgrounds. When the requirements for the job position are listed in ascending order,
the number of interviewees will diminish with each further requirement. Having excellent grades in related academic
studies can be interpreted accordingly by both students and the company based on their interview pool. The more partic-
ipants there are in the interview, the more competitive grades and related academic studies are required.

Students who usually study one foreign language in universities only need to pass the course and acquire the credits.
They are not necessarily familiar with language practice, considering they are only sometimes immersed in a foreign
language environment. Thus, working in a foreign country requires a higher level of language competence, which can
successfully narrow interview participants to a much smaller group. In contrast, those familiar with more than one foreign
language will excel. Interest in international engineering construction is another bonus point, as potential employees are
required to interact with their future colleagues, as this company focuses on various projects.

Therefore, the requirements for participants’ competence have expanded from their university and academic back-
ground to specific language competence and personal interests, which helps the employer narrow their selection further.
In the subsequent analysis, we will analyze the prioritizing conditions to understand how the selection is finalized.
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3.3 Item Three: Participants’ Ideological Priority

According to Article 4 in the Higher Education Law of the People’s Republic of China, issued in 2009, “Higher education
shall be conducted in adherence to the educational principles of the State, in the service of the socialist modernization
drive and in combination with productive labor, in order that the educatees shall become builders and successors for the
socialist cause, who are developed in an all-around way—morally, intellectually and physically.” Abiding by the law, all
students who have received higher education shall develop physical and mental health with their academic achievement
and bear in mind that they can serve society. However, the ideological priority in the job requirements is interesting to
bring to our attention as potential employees are given priority if they are student CPC members or cadres. The conversion
of the interaction is as follows:

Line 11. Participant A: After we meet the requirements of university and academic backgrounds, with language com-
petence, what is the further requirement?

Line 12. Participant B: The common understanding is that you are physically and mentally healthy to take on the job’s
responsibilities and have strong teamwork, communication, and coordination skills. Besides, you are hard-working and
adaptable to the working environment.

Line 13. Participant A: What is the bonus point for this job?

Line 14. Participant B: Students have successfully been accepted as CPC members and have served as student cadres
during their university studies. Also, those who have passed CET-6 or taken IELTS with a score of 6.0 or above are
gaining bonus points.

In this interaction, we still use the question-and-answer format and follow the speaking order from Participant A (stu-
dents) to Participant B (CRIG). As the last section of the campus recruitment, the focus of the interaction shifts from the
routine requirement to the bonus point. When students are aware of the measurements for their academic achievement
and personal characteristics, they ask further questions to close the interaction. When this interaction is not real-time,
there is no greeting or ending.

In 2019, the Chinese Government issued a guideline for Chinese Education Modernization 2023, emphasizing the
importance of cultivating socialist builders and successors through the all-around development of morality, intelligence,
physical fitness, aesthetics, and labor. Students must take related courses to gain adequate credits for their graduation.
Some students do more to excel among their peers by participating in CPC and campaigning for cadres to do more social
practices and gain more management experience. When students compete for qualifications to be accepted by CPC, they
must also meet criteria, such as being reasonably good with their academic studies, volunteering to assist teachers and
activities, and demonstrating a firmer belief in CPC. In Article 3 of the Higher Education Law, the State adheres to
Marxism-Leninism, Mao Zedong Thought, and Deng Xiaoping Theory as its guide and follows the basic principles laid
down in the Constitution, which signifies the significance of the ideological faith from educatees. Those students becom-
ing CPC members usually show higher communication and coordination skills when they deal with broader student affairs,
and they are better at balancing their academic studies and community work. Working as student cadres allows students
to take on more responsibilities and make more commitments. Overall, student CPC members and cadres demonstrate
more comprehensive social skills, stronger ideological faith, and higher learning competence.

In sum, after three rounds of interaction between students and CRIG, students learned what they should hold, and CRIG
clarified its requirements. All the lines with odd numbers are questions from job applicants, and all the lines with even
numbers are responses from CRIG. Questions reveal students’ concerns about university background, academic achieve-
ment, language competence, and extra qualifications, while answers showcase CRIG’s standing. When the sequence of
question-answer is easy to identify, the members of the interactions defend the roles from their perspectives.

4. Conclusion

In this study, we have converted one campus recruitment into one conversation with three sessions to comb and examine
the interaction participants and form the question-answer sequence. In this way, we can identify the members of this
interaction as student job-seekers and one international company. With the disintegration of the requirements in this
specific campus recruitment, we get to see what kind of potential employees CRIG is looking for from the aspects of
conversation participants, participants’ competence, and ideological priority. When we examine the requirements, we
check the corresponding items from the higher education guidelines and the Higher Education Law of the government.
With the analysis, we would like to point out that students must obtain specific qualifications when seeking jobs. It makes
sense for certain companies to require students to have a related university background, academic achievement, and lan-
guage competence, besides fundamental physical and mental health requirements, and a stronger ideological faith gives
them a comparative advantage to compete. Accordingly, we urge universities to adapt their curriculum design with a
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closer and stricter correspondence to the guidelines from the government, as all talents need to fit in society and position
themselves appropriately.

This study has adopted preliminary Conversation Analysis and Membership Categorization Analysis to explore the
message delivered in one campus recruitment from a China-based international company and the talent requirements for
contemporary universities. When CA and MCA are applied widely in institutional studies and have expanded to other
fields, this study stands out as a new exploration to link social practice with pedagogical education and force academic
institutes to reflect on their curriculum design and talent-fostering.
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