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  Abstract 

Now the teaching of basic disciplines has received more and more attention, and 

the core basic disciplines education has been placed in a very important position 

in our country. As a fundamental aspect of education, enhancing students' basic 

literacy has been identified as a key focus of educational discipline. This focus 

aims to cultivate students' language expression skills, independent learning abili-

ties, critical thinking skills, and cultural identity awareness. Currently, some issues 

in junior middle school English teaching in China hinder the development of core 

literacy education. For instance, English teaching is often disconnected from the 

language environment, which impedes students' language learning and profi-

ciency, thus hindering their English language development. Additionally, students 

lack enthusiasm for learning and struggle to fully comprehend the English teaching 

content. To address these challenges, this paper explores the fundamental concepts 

of Content and Language Integrated Learning (CLIL) teaching and the design, im-

plementation, and application of Language Content Objectives Procedures Evalu-

ation (LCOPE) teaching within the framework of CLIL. This approach emphasizes 

the integration of content and language teaching. The goal is to effectively address 

the practical issues in Chinese English education, advance core literacy education, 

and establish innovative methods and models for future English reading instruc-

tion. 
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Introduction 

Under the guidance of the new national curriculum reform requirements, English as a basic subject will cultivate students' 

core quality as a new teaching goal after the curriculum reform. Based on Content and Language Integrated Learning 

(Hereinafter referred to as CLIL) (Li Li, 2023), which is the concept of integrating content and language, the interdisci-

plinary teaching model is applied to promote the innovation and practice of English classroom teaching. The combination 

of subject core literacy education and English classroom teaching can effectively improve the quality of English classroom 

teaching and students' learning efficiency. In classroom teaching, classroom teaching content can be matched with stu-

dents' cognitive information, so as to enhance students' learning, mastery, and practical application ability. In the English 

course, students should be encouraged to think and express themselves in the English way of thinking, stimulate students' 

perception with the help of interdisciplinary information knowledge, acquire the relevant knowledge of non-language 

subjects through classroom teaching, and achieve corresponding teaching effects, which plays a very important role in 

improving the level of English classroom teaching and students' learning efficiency. 
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1. Characteristics of CLIL Teaching Concept 

1.1 Language and content are the dual core 

The dual core of language and content mainly means that the integration of language and content is the key point of the 

CLIL teaching concept. It is to learn the specific content of reading in the target language, and it is to combine the goal 

of language learning with the content of the subject, so as to achieve language learning and interdisciplinary knowledge. 

It is different from the traditional form of teaching. Under the CLIL mode of education, students do not use the mechanical 

form to learn the language but use the interdisciplinary form to learn and cultivate English language ability through 

general knowledge content. 

1.2 It conforms to the cognitive level of learners 

Content and language are the intersections of English learning, and the balance between them should be emphasized in 

the process of English learning. To learn knowledge through reading in the English language, we must first understand 

the experience and knowledge embodied in the learning text, and know whether the content to be learned can reach the 

level of learning ontology cognition. Only when the above conditions are met can the learning ontology successfully 

complete interdisciplinary language learning. In addition, the goal of learning ontology language must also meet the 

cognitive requirements, only in this way can the learning ontology effectively understand the learned content (Xia Haiping, 

2022). 

1.3 To achieve the context of real interaction 

The main source of interest and motivation in learning is meaning. Therefore, CLIL theory guides classroom activities, 

teaching forms, and course contents, which must be based on interactive context, interactive cognition, and emotional 

state based on real meaning. Using goals and objectives to show interdisciplinary content, while creating situations cor-

responding to students' lives, implementing meaningful English language interaction activities, and completing pre-read-

ing tasks according to goals. CLIL teaching is a form of mutual context between language learning and scientific 

knowledge learning, so as to achieve a natural language cognitive environment. 

2. Design of LCOPE Teaching for Junior High School English Reading 

Language Content Objectives Procedures Evaluation (Hereinafter referred to as LCOPE) framework design content 

mainly includes the purpose of teaching, teaching procedures and teaching evaluation, the specific content is as follows 

(Su Chan, 2022): 

2.1 Teaching objectives 

According to the interdisciplinary teaching content of CLIL, English teaching must have a clear teaching goal, which is 

mainly the overlap of content and language, which is mainly reflected in the 4Cs. According to the comparison of CLIL's 

theoretical 4Cs framework curriculum and English subject literacy, its culture, cognition, communication, and content are 

exactly connected with the target learning ability of literacy, cultural awareness, quality of thinking, and language ability. 

As such, the objectives of teaching in the design of LCOPE are adapted to English literacy requirements, and it highlights 

the integration of language and content. 

2.2 Teaching procedures 

The program taught in LCOPE framework design includes GPWP's four stages. Among them, G refers to the stage of 

guidance before class, the first P refers to the stage before reading, W refers to the stage of reading, and the last P refers 

to the stage after reading. 

In the pre-class guidance stage G, teachers will use the time before class to interpret the text to be explained and design 

a guide lesson plan that is related to the text, consistent with students' cognition, and can stimulate students' interest. In 

addition, it can guide students to preview before class and open up learning channels for students, so that students can use 

brainstorming to analyze and answer (Su Chan, 2022). 

In the pre-reading stage P, the program can create a certain real context and make the guide scientific to a certain extent, 

so as to arouse students' interest and construct new learning cognition. 

In the middle stage of reading, students mainly study independently and cooperatively. In this process, teachers should 
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add corresponding questions to guide students to read deeply, connect interdisciplinary content, and enable students to 

think deeply and expand their thinking, so as to achieve a deep understanding of the text. 

In the post-reading stage P, on the basis of understanding the text, students can use English in a variety of ways from 

an interdisciplinary perspective, so as to improve their reading ability, speaking ability and cooperation ability. 

2.3 Evaluation of teaching 

Evaluation of teaching in LCOPE framework design refers to formative evaluation. This paper divides the evaluation 

process of formative documents into five parts: evaluation means, evaluation objects, evaluation indicators, evaluation 

activities, and evaluation links. In the teaching link, it mainly consists of the pre-class guidance part, the pre-reading part, 

the reading part, and the reading part, and the evaluation stage will evaluate them one by one. 

3. Application and Implementation of LCOPE Design 

This reading lesson primarily focuses on the third module in the first volume of the seventh-grade English textbook for 

junior middle school. It analyzes the teaching model design based on ADDIE, which involves analysis, design, imple-

mentation, and evaluation. This aims to demonstrate the process of LCOPE model design and application. 

3.1 Analysis stage of reading lessons 

3.1.1 Text analysis of teaching materials 

The selected material is the third module "How was your school trip?" in the first volume of seventh-grade Junior High 

School English of FLTRP. Based on CLIL's core idea of "the dual focus of language and content", we carry out the text 

analysis of this reading lesson in terms of both language form and text content. 

3.1.2 Analysis of learning situation 

The analysis of the learning situation mainly takes students as the research topic and analyzes the learning situation to 

understand the level of English language and skill knowledge of students at this stage. This reading lesson is mainly 

designed for students in the first volume of seventh grade, mainly for the first module of the first volume of seventh grade, 

learning the use of present tense such as affirmative sentences, negative sentences, and interrogatives, so that students can 

master the application of modern tense in life. 

3.1.3 Analysis of teaching objectives 

After analyzing the text and learning situation, we should use the teaching goal part of the LCOPE design to implement 

the analysis of the 4Cs framework as the core goal of English literacy. In general, in the analysis of language ability, 

English learning ability, English thinking ability, and awareness of English culture, the four aspects of culture, cognition, 

content, and communication within the 4Cs framework must be highlighted (Jing Z., 2021). 

3.2 Stages of reading lesson design 

This design stage consists of the following four stages. 

3.2.1 The guidance stage before class 

At this stage, the teacher distributes the guide plan developed for the lesson preparation to the students and guides the 

students to preview the corresponding guide plan before class. The main topic of this lesson is How was your school trip? 

The main content of this article is the development and application of robot knowledge. Learning goals can provide 

students with a certain degree of independent learning guidance, which can make students clear the goal to achieve after 

the preview, expand the way of learning, develop students' careers, and improve the efficiency and ability of students' 

learning. 

3.2.2 Pre-reading stage 

There are three teaching activities designed at this stage. 

Activity 1 is Warming-up: The teacher uses multimedia to show the video activity of the development and work of the 

robot, thereby elicits the theme, and raises students' interest in the video through this interesting video. Before watching 

the video, we need to ask the students questions: What can you see in this video? Students watch with questions, activate 

the output of relevant automated programs and robot words through questions, and learn new words. 

Activity 2 is Brainstorming: The teacher used the slides to show the students pictures of robots applied in various 
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aspects of society, such as automobile manufacturing, chip manufacturing, international Space Station manipulator, etc., 

to attract the students' attention. At the same time, the teacher asked the students questions. Such as the scientists (astro-

nauts) have sent (been to)... /There has been... /I think that... To enable students to use these sentence patterns to brainstorm 

quick answers to questions, so as to achieve a lively English class atmosphere, learning and consolidating new vocabulary, 

grammar, and sentence pattern knowledge. 

Activity 3 is for Predicting: Before reading, students are guided to observe the corresponding pictures and information, 

so as to predict the information in question. The teacher should guide the students to make corresponding predictions by 

observing the pictures, so as to arouse the student's interest and curiosity so that the students can obtain the corresponding 

cognition in the article, so as to cultivate the student's ability to predict and read the pictures and improve their ability to 

understand the English work. 

3.2.3 Reading the middle stage 

There are two teaching activities designed at this stage. 

Activity 1 is Global reading: In this activity, students use the method of quick full text reading to match the correspond-

ing title according to the content, which is mainly to cultivate students' ability to obtain the topic of the article by skimming. 

At the same time, use corresponding questions, such as How do you know that? Which sentence can help you to choose 

the title? Guide students to pay attention to the beginning, end, and paragraphs of the article in the process of reading, so 

as to judge the theme of the article according to the corresponding information, and finally achieve the title match. 

Activity 2 is Discussion: In this activity, students should make use of the articles in the last paragraph and the corre-

sponding questions raised to carry out corresponding thinking and express corresponding views on whether robots can 

replace human beings in the future, and improve their ability to evaluate thinking through group debate. Then, according 

to the full text, we should discuss the contribution of robots to society. At the same time, we should feel the idea that the 

article wants to convey. 

3.2.4 The post-reading stage 

Assignments should be arranged according to different abilities of students, and the principle of teaching students accord-

ing to their aptitude should be realized. For students with a good English foundation, robot application writing tasks 

should be designed according to the design, so as to improve students' English writing ability. For students with a poor 

English foundation, after reading the content of the article, they can simply retell the content of the article in English. 

3.3 Implementation stage of reading lesson teaching 

The implementation stage of the reading lesson is mainly the process of applying the designed teaching plan. In this 

process, we should pay attention to the following points: 

1) To strengthen the management of the teaching environment. In the reading class, there is group cooperation group 

debate, and learning links, so it is necessary to arrange group members in advance before class, so as to facilitate 

mutual discussion, mutual exchange, mutual cooperation, and mutual report in class. There should be correspond-

ing presuppositions for group debate, so as to prevent chaos in the classroom (Wang Chunlin, 2022). 

2) Guide the learning process patiently. In the process of reading teaching, we should focus on students, give students 

enough time to think and read and guide students to answer questions positively. For example, in answering 

questions such as "Do you believe that robots will replace humans in the future" and "What qualities can you learn 

from scientists", students should be guided to think in multiple directions, students should be encouraged to dare 

to show their own ideas, and students should be encouraged to use multiple ways of thinking to analyze and solve 

problems. 

3) Timely evaluation of students' learning results. This includes all aspects of teaching and various activities to make 

corresponding evaluations if there is a deviation in the answer of students, to promptly guide them to the right 

direction of thinking. For the presentation of the final results, teachers and students should evaluate them accord-

ing to the evaluation indicators. 

3.4 Stages of reading lesson evaluation 

In order to ensure that the classroom can be carried out efficiently, this paper evaluates the reading lessons according to 

the teaching evaluation, evaluation means, evaluation objects, and evaluation indicators in LCOPE design. The details 

are shown in Table 1: 
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Table 1. Teaching evaluation table 

Teaching link Guide stage Pre-reading stage Reading stage Post-reading stage 

Teaching activity 

1. Preview the guide 

plan for interdiscipli-

nary courses 

1. Watch videos and 

answer questions 

2. Brainstorm Interdis-

ciplinary learning 

3. Look at the map 

1. Speed read the title 

2. Read carefully, an-

swer the questions, 

complete the diagrams 

and tables 

3. Think and discuss 

Groups discuss and 

share 

Evaluation index 

1. Brainstorm ideas to 

successfully complete 

pre-reading knowledge 

and answer questions 

1. According to the 

video, answer the ques-

tion 

2. Ask and answer 

quickly 

3. According to the 

picture, obtain infor-

mation for content pre-

diction 

1. Choose headings ac-

cording to the begin-

ning and end para-

graphs 

2. Answer questions, 

search information and 

fill in maps and forms 

3. You can think 

deeply, express your 

own views, and feel the 

thoughts and emotions 

of the author 

1. The team combined 

the interdisciplinary 

knowledge learned to 

carry out imagination 

and plan robot applica-

tion scenarios. 

2. Homework: Can de-

scribe the future devel-

opment of the robot ac-

cording to writing; Re-

tell the text briefly 

Object of evaluation Individual student Individual student 
Individual student; 

Study group 

Individual student; 

Study group 

Means of evaluation Teacher comments Teacher comments 
Teacher comments; 

Panel debate 

Peer evaluation; 

Teacher comments 

4. Analysis and Discussion of the Expected Teaching Effect of Reading Lessons 

Through the practical application of the LCOPE teaching model, it has been proved that this model can clarify students' 

learning goals, strengthen English knowledge learning through learning content, broaden the channels and horizons of 

English learning, and thus improve students' English language learning ability (Ye Wenwen, 2020). It stimulates students' 

interest in reading English and makes use of cross-disciplinarity to better understand the knowledge and content. The use 

of independent exploration and extended thinking can cultivate students' quality and consciousness. At the same time, 

this mode can also help teachers to deeply interpret the knowledge to be imparted, and make the teaching process more 

detailed, which is conducive to cultivating students' comprehensive literacy and improving the teaching effect. The com-

prehensive evaluation of LCOPE teaching model provides a new model and a new idea for junior middle school reading 

English teaching. The practice proves that this model is suitable for junior middle school English teaching (Huang Yuping, 

2023). 

5. Conclusion 

In order to eliminate the problems existing in the traditional English teaching mode, improve the English reading effect, 

and improve the comprehensive literacy of students, this paper mainly studies the teaching mode CLIL, which integrates 

language and content, and studies the relationship between English literacy and the 4Cs framework in CLIL under this 

teaching mode, and then builds the LCOPE reading class model for junior high school English teaching. This mode of 

teaching has the following advantages: (1) It can make it clear that the teaching content is deeply integrated with the 

language, thus improving the language expression ability and learning ability of students. (2) It can stimulate students' 

interest in English. (3) It can interpret teaching materials in depth to make teaching more specific, which can not only 

improve students' learning efficiency but also cultivate students' comprehensive literacy. 
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