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  Abstract 

The motivation of students to learn is a crucial emotional factor that significantly 

influences their educational outcomes. This article provides a concise overview of 

existing research on learning motivation, emphasizing key issues and strategies 

that impact students' desire to learn. It also incorporates personal teaching experi-

ences and insights from the Programme for International Student Assessment 

(PISA) regarding financial literacy assessments. The article introduces instruc-

tional strategies that utilize financial literacy as a motivational tool, aiming to ac-

tively engage students and enhance the relevance of learning in real-world con-

texts. By integrating financial literacy into the curriculum, the article suggests that 

students not only acquire essential financial knowledge but also cultivate a deeper 

interest and motivation to learn, thereby enriching their overall educational expe-

rience. This comprehensive approach to teaching financial literacy is presented as 

a means not only to educate students about important financial concepts but also 

to inspire enduring enthusiasm for acquiring and applying this knowledge in their 

daily lives. 
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1. Introduction 

In the 1980s, Western educational psychology shifted its focus towards the significance of motivation and study strategies 

in its control. Motivation, as a crucial affective factor, profoundly influences students' learning outcomes. Student moti-

vation management encompasses diverse educational strategies and measures aimed at stimulating students' motivation, 

fostering their autonomous learning, and facilitating personal development. 

2. Research background 

Autonomous learning is a central focus in Western academic research, as evidenced by studies conducted by esteemed schol-

ars such as Dickinson (1992), Littlewood (1996), Hedge (2000), and Egel (2009). These scholars have extensively examined 

the factors that foster autonomous learning. Littlewood (1996) identified two fundamental components essential for self-

directed learning: competence and willingness. Competence entails possessing the knowledge and skills necessary for in-

formed decision-making and action. Ryan and Deci (2020) observed that motivation's intensity and direction can exhibit 

variability. Conversely, willingness relies on intrinsic motivation and confidence, which are pivotal in assuming responsibil-

ity for one's learning choices and outcomes. Since 2012, the OECD's PISA Financial Literacy Assessment has been 
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evaluating students' motivation, and attitudes towards learning, along with other contributing factors. These assessments 

demonstrate that financial literacy augments learners' capacity to cultivate effective learning strategies and independent study 

skills. 

Chinese scholars also focus on the study of students' learning motivation. In 2015, Tan Xia and Zhang Zhenghou 

conducted an analysis of the factors influencing learning motivation. Pang Weiguo's (2001) study suggests that intrinsic 

learning motivation among students should be considered a prerequisite for autonomous learning. Gao Yue's (2015) re-

search demonstrates that motivational regulation strategies not only directly impact learning motivation and autonomous 

learning ability but also indirectly influence autonomous learning ability through its effect on learning motivation. With 

the progress of education reform in China, researchers in Chinese education have placed significant emphasis on fostering 

students' learning motivation, guiding their learning strategies, and cultivating their independent learning abilities. 

3. Literature review 

3.1 Theoretical induction of learning motivation 

Learning motivation serves as the primary impetus for learners to actively engage in educational endeavors and attain 

predetermined objectives (Cahyani et al., 2020). It encompasses an intrinsic drive that influences and sustains learning 

behavior towards specific academic goals, encompassing learning needs and expectations. Prominent theories in this 

domain include reinforcement theory, attribution theory, Maslow's hierarchy of needs theory, achievement motivation 

theory, self-worth theory, Bandura's self-efficacy theory, among others. Within the framework of S-R psychology, rein-

forcement elucidates the origin of motivation. Maslow categorized needs into seven domains: physiological needs, safety 

needs, love and belongingness needs, esteem needs (including cognitive needs), aesthetic needs, and self-actualization 

needs. Heider (1958) posited that comprehending and predicting behavior is a fundamental prerequisite for individuals to 

understand the world and exert control over their environment. According to Bandura's theory, both behavioral conse-

quences and antecedents influence human behavior. 

3.2 Revisiting Empirical Research on Motivation Theory in Educational Management 

3.2.1 The influence of students' learning motivation on the utilization of learning strategies 

A multitude of studies have extensively investigated the impact of enhancing student motivation on learning strategies. 

Oxford and Nyikos (1989) contended that the level of motivation played a pivotal role in selecting language learning 

strategies, while Taguchi (2002) argued that learners with high motivation utilized language learning strategies more 

frequently than those with low motivation. Jiang Xiaohong (2003) discovered a positive correlation between achievement 

motivation and the utilization of learning strategies, suggesting that improving achievement motivation would influence 

the selection and implementation of learning strategies. The research conducted by Lu Chunyan (2010) demonstrates a 

positive correlation between learning motivation and strategy use, wherein motivational strength, integrated motivation, 

and instrumental motivation all exert beneficial effects on strategy deployment. The consistent findings from previous 

studies indicate that enhancing student motivation to learn can augment the adoption of effective learning strategies and 

enhance academic performance. 

3.2.2 The influence of students' learning motivation on autonomous learning 

Both local and global research has focused on the relationship between learning motivation, autonomous learning, and 

students' self-accountability in the context of education. Cheng Hong (2005) argues that motivation plays a crucial role 

in facilitating autonomous foreign language learning. Ni Qingquan (2010) discovered that instrumental motivation is 

more closely associated with autonomous learning than integrative motivation. Xu Jinfen and Li Banban (2014) found 

robust positive correlations between factors such as information media, internal interests, international exposure, social 

responsibility, personal development motivation, and autonomous learning. However, they also observed a significant 

negative correlation between achievement motivation and autonomous learning. Collectively, these studies suggest that 

students' inclination towards independent learning is influenced by their motivational drive for autonomy; thus, highlight-

ing the importance of positive motivational factors in enhancing students' willingness and ability for self-directed learning. 

The primary empirical research literature on the management of student learning motivation is as follows. 
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3.3 The prevalent issue of students' lack of intrinsic motivation for learning 

According to previous scholarly research, the primary challenges associated with students' lack of learning motivation 

can be categorized into the following four aspects.  

3.3.1 Insufficiently defined learning objectives 

Currently, primary and secondary education heavily relies on teachers and schools, while students' future career plans 

lack clarity, and their learning objectives are not well-defined. Upon entering universities, there are significant disparities 

in curriculum settings compared to middle schools, including diverse professional courses, public courses, elective 

courses, etc., which offer greater flexibility, autonomy, and universality. However, there is a gap in the connection be-

tween academic stages that fails to stimulate students' motivation or provide them with clear academic career planning 

goals. 

Table 1. Student motivation for learning references 

Author(s) Year Journal/University Research Method Language 

Gao Yue 2015 
Journal of Xi’an International Studies 

University 
Quantitative Chinese 

Jyrki Loima et al. 2016 International Education Studies Quantitative English 

Wang Lina et al. 2017 Foreign Language Education Quantitative Chinese 

Jenyi Chao et al. 2019 National Taipei University of Education Quantitative English 

Xi Mingzhen 2019 Education Exploration Quantify Chinese 

Hasan Hariri et al. 2020 European Journal of Educational Re-

search 
Quantitative English 

Chih-Fong Lo et al. 2020 Future Internet Quantitative English 

Carolina Girón-García et al. 2020 The Eurocall Review Quantitative English 

U.S. Financial Literacy and 

Education Commission 
2020 

U.S. National Strategy for 

Financial Literacy 
Mix English 

Minseong Kim et al. 2021 Administrative Issues Journal Quantitative English 

3.3.2 Motivations underlying the adoption of utilitarianism 

Faced with multifaceted societal, familial, academic, vocational, and other pressures, many students tend to prioritize skill 

acquisition over theoretical knowledge and have limited opportunities for further education. Some students devote more 

attention to enhancing their social skills and allocate additional time to club activities, potentially resulting in a weakened 

theoretical foundation. 

3.3.3 Requisite inadequacy in autonomous learning capability 

A considerable proportion of students exhibit inadequate confidence, lack of learning motivation, and limited autonomy 

in terms of utilizing teaching resources, student self-management, and time management. 

3.3.4 Insufficient career planning 

While students may possess varying levels of understanding in their chosen professional fields, they often exhibit a rela-

tive lack of knowledge and experience in navigating social problems, engaging in social life, and comprehending various 

social phenomena. Moreover, it is common for students to lack comprehensive and genuine career planning. 

The empirical research methods of the main reference literature are summarized as follows: 

3.4 A comprehensive review of influential factors and effective strategies for enhancing students' moti-

vation to learn 

The influencing factors of learning motivation were summarized based on previous research, and the strategies for en-

hancing students' learning motivation were subsequently delineated as follows (Table 2): 
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Table 2. Reference to student motivation research methods 

Author(s) Year 
Instrument of 

measurements 
Validity and reliability Results 

Gao Yue 2015 
Motivation 

questionnaire 

Cronbach'sα coefficients are 

0.853, 0.673 

Motivational regulation strategies signifi-

cantly impact motivation, particularly integra-

tive motivation. 

Jyrki Loima 

et al. 
2016 

Motivation 

questionnaire 
 

The concept of "relatedness" refers to a sense 

of belonging, being liked, and liking. A note-

worthy discovery was the occurrence of an 

"acculturated external interest" when students 

found neither lessons nor topics interesting, 

or even engaged in other activities during 

class. 

Wang Lina 

et al. 
2017 

Motivation 

questionnaire 

Cronbach'sα coefficients 

are0.854, 0.798, 0.835, 0.787, 

0.728, 0.860 

X2/df<2.5, RMSEA<0.08, GFI and CFI both 

greater than 0.9, standardized factor loads 

ranging from 0.45 to 0.89 and significant 

Jenyi Chao 

et al. 
2019 

ARCS Motiva-

tional Model 
 

The research team found it necessary to ad-

just the lessons and find an adequate way to 

introduce the materials to strengthen students’ 

interest and motivation for learning 

Chih-Fong 

Lo et al. 
2020 

Motivation 

questionnaire 

Cronbach'sα coefficients are 

0.879, 0.835 

x2/df=1.25, RMSEA=0.02, CFI=0.98, 

GFI=0.91, AGFI=0.9 

Hasan 

Hariri et al. 
2020 

Motivation 

questionnaire 

α=0.95(0.91 for the scale of moti-

vation, 0.88 for the scale of learn-

ing strategies) 

RSq. =0.504, Adj.RSq.=0.5, SE of the Esti-

mate=0.406 

Carolina Gi-

rón-García 

et al. 

2020 
Motivation 

questionnaire 
 

The appearance of a recent perceptual learn-

ing style (i.e., ‘Multimodal’ learning style) 

The effects of digital learning on students’ 

motivation 

The degree of motivation of learners with 

‘Multiple’ learning styles in comparison to 

those learners with a ‘Multimodal’ learning 

style. 

Minseong 

Kim et al. 
2021 

Motivation 

questionnaire 

Cronbach'sα coefficients are 

0.798, 0.759 

p＜0.004, SRMR=0.073, CFI =0.967, 

TLI=0.8, IFI=0.968 

4. Example: Utilizing financial literacy as a pedagogical approach to enhance students' intrinsic moti-

vation for learning 

The PISA Financial Literacy Assessment since 2012 has shown young individuals' increasing engagement in financial 

matters and their ability to navigate the challenges of the ever-changing financial landscape (OECD, 2014). The 2020 

National Strategy of the United States proposes effective initiatives to enhance financial literacy and education programs 

that leverage intrinsic motivations, desires, interests, or aspirations for sustained focus. 

5. Definition 

“Financial literacy refers to the knowledge and understanding of financial concepts and risks, as well as the skills and 

attitudes to apply this knowledge and understanding, to make effective decisions in various financial environments, im-

prove the financial well-being of individuals and society, and enable them to participate in economic life” (OECD, 2019). 

Financial literacy courses have a profound impact on students' interest, academic performance, learning environment, 

personal growth, financial skills, social responsibility, and other learning motivation factors. It further affects the self-

directed learning of learning strategies. Educational administrators and instructors should implement flexible and 
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comprehensive financial literacy courses, including pre-school career planning courses, innovation and entrepreneurship 

programs, experiential life courses, financial planning, and ERP simulation, to stimulate students' learning motivation, 

clarify educational objectives, and cultivate self-directed learning ability. 

Table 3. Influencing factors and strategies for learning motivation 

Goal Setting and Task De-

sign 
Incentives Feedback and Recognition 

Personalized Teaching and 

Learning Interest Matching 

Stimulate students' intrin-

sic motivation: 

The presence of challenging 

goals can enhance students' 

potential for growth and de-

velopment, fostering their in-

trinsic motivation and aspi-

ration to achieve objectives. 

Transformation of intrin-

sic motivation: 

Overusing external rewards 

can shift students' focus 

from intrinsic to extrinsic 

motivation, limiting their 

learning as they prioritize re-

wards over interests. 

Stimulate intrinsic motivation 

and enhance self-confidence: 

The provision of recognition en-

hances students' sense of value for 

their efforts, boosting motivation 

and engagement in learning, as 

well as fostering a stronger drive 

to pursue higher goals and deepen 

knowledge acquisition. 

Enhancing autonomy: 

The learning tasks and content 

are tailored to students' indi-

vidual interests and specific 

needs, fostering autonomy and 

empowering them to make in-

formed decisions during the 

learning process, thereby en-

hancing their intrinsic motiva-

tion. 

Guide students: 

Providing students with clear 

direction and specific objec-

tives enhances their motiva-

tion to engage in learning ac-

tivities and overcome chal-

lenges. 

Sustainability of learning 

motivation: 

External incentives initially 

increase student motivation, 

but reducing or removing 

these rewards can decrease 

their motivation and interest. 

Guiding and correcting: 

The prompt, precise, and tailored 

feedback students receive helps 

them understand their learning sit-

uation and challenges, allowing 

them to take appropriate measures 

for improvement. 

Provide challenges: 

Facing moderate challenges in 

their interest areas can moti-

vate students to aim higher and 

strengthen their drive to over-

come difficulties. 

Enhance students' focus: 

Clear objectives and tasks 

can motivate people, encour-

aging them to fully invest 

their efforts and increasing 

their sense of achievement 

and fulfillment. 

Orientation of motivation: 

Economic incentives can 

steer students towards exter-

nal rewards, while spiritual 

incentives can nurture their 

intrinsic motivation. 

Goal oriented: 

The students actively seek feed-

back to focus on their goals and 

make progress, which helps clar-

ify learning objectives, foster in-

trinsic motivation, and promote 

active engagement. 

Enhance students' focus: 

The learning process becomes 

engaging, meaningful, and 

conducive to sustained atten-

tion when tasks align with stu-

dents' interests. 

Provide challenges: 

The right level of challenge 

boosts student excitement 

and intrinsic motivation for 

learning, while excessive or 

insufficient challenges can 

dampen their motivation. 

Adjusting goals: 

The provision of incentives 

effectively stimulates stu-

dents to engage in challeng-

ing tasks, enhancing their 

motivation and fostering a 

positive learning attitude. 

Cultivate a positive attitude: 

The recognition of students' ef-

forts promotes positive emotions 

and attitudes towards learning, 

improving learning outcomes. 

Enhance confidence: 

The attainment of specific ac-

complishments in their respec-

tive fields cultivates students' 

self-assurance and belief in 

their abilities and potential. 

Meeting personalized 

needs: 

The alignment of educa-

tional objectives and tasks 

with students' individualized 

needs enhances their motiva-

tion for active engagement in 

the learning process. 

Individual differences: 

Some students respond more 

to external rewards, while 

others are more driven by in-

ternal motivation. 

Promoting the formation of 

good teacher-student relation-

ships: 

Feedback and recognition help 

build trust and teamwork between 

teachers and students. If students 

feel noticed and supported by 

their teacher, they're more in-

clined to collaborate and aim for 

further recognition. 

Promoting positive emo-

tions: 

When students do tasks that 

match their interests, they ex-

perience enjoyment, curiosity, 

and accomplishment, boosting 

their motivation and engage-

ment in learning. 

6. Conclusion 

The key components of educational motivation include goal setting, feedback and assessment, personalized support, au-

tonomous learning, and engaging and challenging learning environments. By utilizing these elements effectively, students' 

motivation to learn can be stimulated, leading to active engagement and sustained drive for learning. This approach 
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promotes students' autonomy and self-discipline while improving academic achievements, teaching quality, and emo-

tional well-being. 

7. Findings 

Chinese and Western scholars have studied motivation from three fields: psychology, education, and management. Pay 

attention to the need level theory, double factor theory, self-determination theory, achievement goal theory, and so on 

applied to teaching management. The empirical research on integrating financial planning into career planning is also 

based on my own teaching area and refers to the PISA assessment of financial literacy. 

8. Recommendation 

Future research on educational motivation should encompass a broader scope by incorporating educational technology 

applications, conducting cross-cultural studies, fostering interdisciplinary integration, and addressing evolving social con-

texts to enhance students' engagement and sustained motivation for learning more effectively. 
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