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This research employs a questionnaire survey approach, focusing on students as
participants, to evaluate the current use of simulated classroom teaching in activity
design courses for pre-school education majors at higher education institutions.
This research adopts the method of bulk sampling and distributes online question-
naires. A total of 177 juniors and seniors participated in the questionnaire survey.
The study provides an in-depth analysis at both cognitive and implementation lev-
els, revealing the effectiveness and challenges of this pedagogical method. The
research results show that most students recognize the educational value of simu-
lated classroom teaching and are actively willing to participate in simulated class-

room teaching activities. Educators often opt for video resources as teaching ma-
terials, assuming that the challenges of providing students with questions and feed-
back are addressed through simulated trial teaching. Based on the findings, the
research offers recommendations to enhance the future use of simulated classroom
teaching in activity design courses.

Jiangsu, China.
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Simulated classroom teaching serves as an invaluable pedagogical strategy in teacher training colleges, specifically de-
signed to closely replicate real-world teaching scenarios. Under guided instruction, students immerse themselves in pre-
defined topics and objectives, adopting roles and participating in activities that mirror authentic classroom experiences.
This method aims to foster essential teaching skills, aligned with the role-specific responsibilities that future educators
will face.

As delineated by the Professional Standards for Kindergarten Teachers, mastering "Systematic professional knowledge
and excellent professional skills is non-negotiable.” Among these competencies, instructional design and organizational
skills are of paramount importance. Therefore, college-level courses in preschool education rely heavily on simulated
classroom teaching as a conduit for honing these crucial skills in aspiring kindergarten teachers (Zhang, 2023). The so-
called activity design courses refer to a class of courses aimed at teaching students to design and organize various educa-
tional and teaching activities in kindergartens, including language education, health education, science education, music
education, and art education.

This hands-on, simulated approach significantly bolsters students' ability to design educational experiences and manage
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classrooms, serving as a catalyst in the development of their professional capabilities (Sokolov, 2018). With its dual
emphasis on practicality and simulation, the method becomes instrumental in enhancing students' educational practice
ability, thereby fulfilling the overarching goals of teacher training programs in early childhood education.

1. Student Perception and Attitudes Toward Simulated Classroom Teaching

1.1 Awareness of the Simulated Classroom Methodology

A striking 93.22% of students consider the incorporation of simulated classroom teaching in the activity design course as
appropriate, with over half deeming it extremely suitable. Each phase of the simulated classroom—Dbe it the lecture, in-
teractive discussion, or self-assessment segments—serves a specific pedagogical function. For instance, the lecture phase
primarily serves as a training ground for instructional design and organization, while the self-assessment segment fosters
reflective abilities (Zhao, 2021). An impressive 88% of the students grasp the pedagogical intent behind these varied
segments, increasing their overall engagement with the simulated classroom. As for its efficacy, 95.94% acknowledge its
value, particularly its role in enhancing the design and organization of teaching activities in kindergarten internships.

1.2 Student Attitudes Toward the Methodology

In terms of mandatory teaching trials, 63.84% find the arrangement highly reasonable, while 24.84% view it as somewhat
reasonable; with 4.52% showing no concern and 6.78% totally considering it unreasonable. A notable 58.76% expressed
eagerness to participate in the simulated classroom, with only 1.1% indicating that they were very reluctant to participate.
When posed with the hypothetical scenario of limited teaching trials due to time constraints, 82.49% would regret missing
this educational opportunity, reinforcing the overall positive perception and importance students place on this teaching
methodology.

2. Implementation of Simulated Classroom Teaching
2.1 Content Selection and Source Material

There are three primary avenues for sourcing simulated classroom content: student-initiated research and adaptations,
teacher-selected lesson plans, and the replication of expert lesson designs. A majority, 78.2%, favor the third option,
noting the benefits of dissecting and replicating quality lesson videos for efficient lesson planning and effective trial
teaching. This echoes the current trends in professional development within many kindergarten settings.

2.2 Organizational Structure of Simulated Classroom Teaching

Simulated classrooms typically employ cooperative group learning, focusing on interpersonal communication and col-
laborative skills as key learning outcomes. Students display a preference for autonomous grouping, with 65.54% advo-
cating for self-selected partner groups. However, task delegation within these groups remains a subject of debate. Only
48.59% of students prefer role assignments based on individual skills, with the remainder favoring a more randomized
approach.

Despite these strengths, the study also uncovers challenges in cooperative group learning, particularly in preparatory
work and collaborative dynamics. A total of 70% of students note inadequacies in task preparation according to teacher-
set timelines, while 74% indicate a shortfall in group members' motivation and teamwork skills. These issues call for
further reflection and adjustments in the current simulated classroom teaching model.

2.3 Environmental Aspects of Simulated Classroom Teaching

(1) Physical Environment

Simulated classroom teaching is grounded in experiential learning, making the physical teaching environment a crucial
element for enhancing the realism and effectiveness of the simulation. A significant 90.7% of students expressed a pref-
erence for conducting simulated teaching in a space specifically designed to mimic a kindergarten classroom rather than
a generic one. These students noted that a specialized kindergarten environment offers a heightened sense of immersion
and facilitates more effective use of teaching aids, ultimately leading to a more authentic and impactful simulation expe-
rience.

The data underscores the importance of investing in a well-designed, kindergarten-specific learning environment for
conducting simulated classroom activities, further emphasizing the multifaceted approach required to optimize teacher
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training programs.
(2) Psychological Environment

In this context, the psychological environment refers to the simulated teaching dynamics established by students acting
as "children™ and "teachers." The authenticity of these roles significantly influences the effectiveness of the simulation.
According to the study, only a small fraction—13.6%—of students felt that their peers convincingly portrayed the role of
"children,” while the majority, or 50.3%, deemed the performance as average.

Furthermore, a substantial 68.1% of students acknowledged that the portrayal of "children™ had an impact on the overall
simulated teaching experience, with 27.3% considering the impact to be significant. These findings highlight the crucial
role that the psychological environment plays in the realism and efficacy of simulated classroom teaching (Zhang, 2023).

2.4 Lecture Presentation, Reflection, and Evaluation in Simulated Classroom Teaching

Lecture delivery and reflective evaluation serve as pivotal components within the framework of simulated classroom
teaching. These activities serve a dual purpose: they provide a platform for students to articulate their teaching strategies
and to engage in on-the-spot reflections on their designs and implementations. Concurrently, these practices enable stu-
dents to assess their lessons through a multi-tiered lens, guided by established pedagogical theories and professional skill-
set requirements. This two-pronged approach enhances students' understanding of their command over pedagogical the-
ories and the attainment of teaching objectives, acting as a catalyst for their professional development.

A significant majority of students—81.4%—view lecture explanations and evaluations as indispensable aspects of
simulated classroom training, leaving only a small percentage of 9.6% who deem these components as non-essential.

An overwhelming 95.5% concur that the lecture explanation sessions contribute substantially to honing their lesson-
delivery skills. Within this group, 64.4% strongly endorse this sentiment.

As for the reflective segment, 94.8% believe that these sessions cultivate their self-reflective capabilities, with 67.8%
strongly concurring.

Finally, post-lesson evaluation sessions also garnered substantial support, with 93.8% acknowledging their role in en-
hancing the evaluation skills of the "observing teachers." Among these, 66.7% strongly agreed.

The data reveals a near-universal acknowledgment among students regarding the crucial role that lecture presentation,
reflection, and evaluation play in simulated classroom teaching. They also recognize its intrinsic value in nurturing their
competencies in articulating lessons, conducting evaluations, and engaging in self-reflection.

2.5 Evaluation Metrics and Techniques in Simulated Classroom Teaching

(1) Scoring Mechanism for Classroom Simulation

A critical aspect in the successful implementation of simulated classroom teaching lies in the evaluation model utilized
to grade performance. The current practice often relies on a 3:7 scoring scale, where 30% of the grade is allocated for
activity design and the remaining 70% for teaching presentation. The scores of participating students serve as a reference
for evaluating the contributions of other group members.

A notable 80.2% of students found the 3:7 scoring scale reasonable, with 30.5% strongly agreeing. However, 15.8%
raised reservations, suggesting it might not effectively represent the skill levels of all participants. Moreover, 81.9%
agreed that using trial teaching scores as a reference for other group members was reasonable, but 10.2% disagreed, citing
concerns like unequal participation and inadequate preparation affecting the group's overall performance.

(2) Portfolio-based evaluation technique for Classroom Simulation

Embracing a portfolio-based evaluation technique, every session of the simulated teaching exercise is video-recorded.
This multimedia "file" serves as a longitudinal record of students' pedagogical development.

An overwhelming 89.8% of the students supported the use of video-recorded portfolios, with more than half strongly
favoring this method. From the evaluators' perspective, 89.9% considered it a comprehensive way to recall and assess
teaching sessions. For those who engaged in the simulated teaching, 92.6% believed that these recordings offered a unique
"mirroring effect," capturing both the triumphs and pitfalls in their teaching styles, thereby furnishing an opportunity for
more tangible self-improvement.

2.6 Difficulties in modelling classroom teaching

Response rate serves as a metric for gauging the proportionate preference for each choice, providing comparative insights
into multiple options. By examining these rates, this study reveals key areas that students consider challenging in the
context of simulated classroom teaching.

Based on the study's findings, the top challenges that prospective teachers encounter in simulated classrooms include:
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Appropriateness of Question Difficulty for Children: This factor emerged as a notable concern, registering a response
rate of 21.9%. This suggests that tailoring questions to the children's cognitive level is a skill that many students find
challenging.

Response and Feedback to Children: With a response rate of 20.5%, this category underscores the importance of effec-
tive communication and feedback mechanisms in facilitating learning.

Clarity and Accuracy in Verbal Presentation: Earning a response rate of 21.6%, this challenge highlights the need for
clear and precise verbal communication during teaching.

Table 1. Difficulties of teaching in simulated classrooms as perceived by students

Difficulties in modelling classroom teaching Responsive
N response rate Percentage of cases (%)
Writing lesson plans 76 13.20 per cent 42.90
Production of teaching aids 45 7.80 per cent 25.40
Creating teaching PPTs 24 4.20 per cent 13.60
Remembering the Teaching Segment 57 9.90 per cent 32.20
Whether the level of questioning is appropriate for young children 126 21.90 per cent 71.20
Response and feedback to young children 118 20.50% 66.70
Is your own language presentation accurate and clear 124 21.60 per cent 70.10
Own viewpoint 5 0.90 per cent 2.80
(grand) total 575 100% 324.90

2.7 The Role of Teacher Guidance in Simulated Classroom Teaching

Teacher guidance plays a pivotal role in facilitating the successful implementation of simulated classroom teaching. This
includes but is not limited to, selecting appropriate content, aiding in the design and execution of teaching plans, and
nurturing various teaching styles.

According to the study, 71.2% of students felt that the guidance they received from teachers in simulated classroom
settings was adequate. Conversely, 27.7% considered it to be average. This feedback serves as a catalyst for educators to
introspect about the sufficiency and effectiveness of their current support mechanisms. At the same time, it is even more
important to think about what avenues or strategies can be used to more comprehensively and adequately guide students
in their simulated classroom teaching activities (Liu & Yue, 2019).

2.8 The class schedule of simulated classroom teaching

As for the arrangement of simulated classroom teaching hours, 34.5% of the students consider that it is sufficient, while
31% of the students hold the opposite attitude; 80.8% of the students hope that they will have more opportunities to
observe and teach activities in kindergarten. It can be seen that the number of hours of simulated classroom teaching in
the current activity design course is relatively reasonable. Most students hope to have more chances to learn from obser-
vation classes, which will also be the direction we can adjust in our activity design course.

3. Comprehensive Educational Recommendations for Simulated Classroom Teaching
3.1 Strategic Implementation of Group Cooperative Learning in Simulated Environments

The efficacy of cooperative learning within small groups has a consequential impact on student performance in simulated
classroom settings. Although students often express a preference for self-selecting their groups, this approach can lead to
uneven distribution of skills and enthusiasm, undermining the full potential of cooperative learning. By adopting a strategy
that integrates both "group heterogeneity" and "group homogeneity," educators can ensure that students collaborate in a
manner that maximizes their collective skills while honoring their individual preferences.

Before commencing with simulated teaching sessions, it is imperative for educators to delineate the tasks that require
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collective group effort, thereby minimizing haphazard or arbitrary actions. While setting clear objectives, educators
should also provide latitude for creative engagement to fuel student enthusiasm and initiative.

The role of teachers should extend beyond mere facilitation; they should act as stewards of learning styles, methodol-
ogies, and resource provision. Teachers should frequently review artifacts like group discussion records or videos, organ-
ize sessions for shared learning experiences, and assist in overcoming challenges that emerge during the cooperative
learning process.

3.2 Cultivation of a Robust Resource Bank for Simulated Teaching Scenarios

High-quality video content featuring exemplary kindergarten lessons offers a fertile ground for students' imitative and
creative observational learning. Such videos can serve as a rich resource for students to understand and analyze varying
teaching styles and methods. Hence, educators should focus on establishing and continuously updating this invaluable
repository of teaching materials.

3.3 Integrating On-Campus Flipped Classrooms with Off-Campus Observational Learning

Students often identify language articulation, questioning techniques, and student feedback as challenging aspects of
simulated teaching. To address these challenges, educators can employ a blended learning strategy that combines flipped
classroom methodology with real-world observational learning. Teachers can make use of the flipped classroom to let
students watch videos of excellent teaching activities before class, record their doubts and after-thoughts, and discuss and
answer questions in class (Sokolov, 2018). In addition, teachers should make use of the opportunity to go to kindergarten
for teaching practice, leading students to learn to "watch" the class, the teacher's teaching behavior, and the educational
view and children's view embodied behind. They should pay attention to every question the teacher asks in teaching,
every feedback and response the teacher gives to the children, and the teacher's instructions in each session, and guide the
students to analyze and summarize them on the basis of the records. Through this integrative approach, students can gain
a deeper understanding and practical insights into effective teaching behaviors.

3.4 Enhancing the Depth and Impact of Post-Simulation Reflections and Evaluations

The time-constrained, post-simulation reflections serve as a crucible for profound introspection into teaching methods,
theoretical underpinnings, and overall vision. As the time limit is about 5 minutes, this means that the speaking should be
focused, which reflects the vision of the teaching, the teaching methods used, and the theoretical basis for why this was
done. When taking students to the kindergarten to observe teaching activities, students should also pay attention to the
teacher's lecture, and analyze, communicate, and discuss the teacher's lecture with students in a timely manner.

During the evaluation of the simulation of classroom teaching, students usually give assessments based on experience
in the class, the teaching preparation, the teaching style, and so on. It is easy to skim the surface of the lesson, and it is
easy to be superficial. Therefore, we advocate that students should be able to carry out thematic and reconstructive eval-
uations of lessons. For example, in kindergarten art teaching, students can be guided to make an in-depth review of the
teaching around the point of "What are the ways in which the teacher enables the children to have an experience" (Yu,
2018). Although there is only one aspect, this in-depth review is more rewarding to the evaluators, the listeners, and the
lecturer. Reconstructive evaluation refers to a systematic sorting and analysis based on the classroom information col-
lected, from which deficiencies are found and then reconstructed around the content of the teaching, teaching objectives,
and less appropriate teaching links (Liu & Yue, 2019). Therefore, when students suggest that a certain teaching link is
not quite appropriate during the evaluation, teachers can follow up with the question, "If you were the lecturer, how would
you design and improve this link? And tell us the reasons." By doing so, students can be triggered to think further about
teaching.

3.5 Fostering a More Authentic Simulated Environment through Child Observations

To maximize the realism and thus the effectiveness of simulated teaching environments, it's essential to accurately portray
the behaviors and interactions of young children in the classroom (Liu & Yue, 2019). Given that student teachers may
not be intimately familiar with the age-specific behaviors of young children, pre-simulation briefings should prepare them
to emulate these behaviors closely. Real-world observations, supported by detailed record-keeping and analysis, can en-
rich students' perceptual understanding of children, thereby enhancing the authenticity of simulated classroom experiences.
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