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Abstract

Quality education is a multifaceted concept that extends beyond mere academic
success. It encompasses the holistic development of individuals, fostering critical
thinking, creativity, social skills, and preparation for challenges in an ever-chang-
ing world. Although significant progress has been made in certain areas of educa-
tional research, critical gaps that impede the development of comprehensive and
inclusive educational systems remain. This paper analyses various aspects of qual-
ity education by considering diverse perspectives, methodologies, and outcomes
from different regions of the world. It identifies and discusses ten significant bar-

Fiji National University, Suva, Fiji. riers that hinder access to quality education. These include equitable access, qual-

ity teachers, relevant curriculum, infrastructure and resources, parental and com-
munity involvement, inclusive education, life skills development, continuous as-
sessment and feedback, flexibility and adaptability, investment, and policy sup-
port. The paper concludes by suggesting that it is essential to address these com-
plex issues holistically to create inclusive, responsive, and quality-focused educa-
tional systems that empower students on a global scale.
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1. Introduction

Quality education is multifaceted and encompasses more than mere academic success. It involves the holistic development
of individuals, cultivation of critical thinking, creativity, social skills, and preparation for the challenges of an ever-chang-
ing world. Despite progress in certain areas of educational research, critical gaps hinder the development of comprehen-
sive and inclusive education systems.

This review of the literature aims to examine these missing pieces by scrutinising various facets that contribute to the
overall concept of quality education. It evaluates diverse perspectives, methodologies, and findings from scholarly work,
reports, and studies conducted in multiple disciplines and global contexts.

This review seeks to shed light on the complexities that hinder the achievement of effective and equitable educational
systems. Spanning from inadequacies in curriculum design to disparities in access and resources, challenges in teacher
training and professional development, or the considerable impact of technological advancements on education, this re-
view attempts to dissect the myriad of challenges that require attention.

Furthermore, by identifying these deficiencies, this review contributes to ongoing discourse and policymaking, offering
insights and recommendations that can potentially bridge these gaps and pave the way for more inclusive, responsive,
and quality-oriented educational frameworks.
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2. Equitable Access

Equitable access to quality education is a concept that involves ensuring that all individuals, regardless of their socioec-
onomic background, geographic location, gender, ethnicity, or any other characteristic, have equal opportunities to obtain
a high-quality education. This involves the creation of a fair and inclusive educational environment in which everyone
has access to the necessary resources, support, and opportunities to achieve their full potential. Numerous studies have
highlighted the benefits of equitable access to education, including increased economic prospects (GGI Insights, 2023a;
Parveen & Awan, 2019), enhanced social cohesion (Chiong & Menzies, 2016; Khan, 2023), reduced inequalities (GGl
Insights, 2023b), and a more inclusive society (Ainscow, 2020). Chemulwo and Ali (2019) demonstrate that equitable
education empowers marginalised groups, which leads to improved livelihoods and community development. Further-
more, equitable education is vital in breaking the cycle of poverty by providing individuals with the necessary tools to
secure better employment and meaningfully contribute to society (OECD, 2019).

Achieving equitable access to education is a global challenge. Disparities in resources, infrastructure, and educational
opportunities persist, particularly in disadvantaged communities and developing regions (OECD, 2019). To address these
disparities, comprehensive policies focusing on resource allocation, teacher training, curriculum development, and infra-
structural improvements must be implemented (Barrett, 2019). Furthermore, fostering partnerships among governments,
NGOs, and local communities is crucial for creating sustainable solutions that ensure equitable access to quality education
for all individuals, thus promoting a more equitable and prosperous society (Rieckmann, 2018).

3. Quality Teachers

Ensuring quality education through quality teachers emphasises the essential role teachers play in maintaining high stand-
ards in education. Aldrup et al. (2020) and Kunter et al. (2013) highlight the multidimensional nature of teacher quality,
encompassing pedagogical skills, content knowledge, instructional strategies, and socio-emotional competencies. Studies
have consistently demonstrated that teachers' expertise significantly influences students' academic achievement, engage-
ment, and overall learning experience (Fuertes et al., 2023; Zhang, 2007).

Furthermore, research on improving teacher quality often explores preservice and in-service training programmes, pro-
fessional development initiatives, and recruitment strategies. Squires (2019) and Steinert et al. (2016) suggested that
continuous support, mentorship, and ongoing training opportunities are vital in fostering and maintaining teacher effec-
tiveness. The relationship between teacher quality and student success remains a central focus of research, aiming to
uncover the complex dynamics and inform policies that promote an environment conducive to cultivating and retaining
high-quality teachers in educational systems worldwide.

4. Relevant Curriculum

A curriculum aimed at providing quality education must be designed to meet the present and future needs of students,
society, and the workforce. It is critical to develop a curriculum that is responsive to the complexities and challenges of
the contemporary world (Okorafor & Uchechi, 2011; Pene et al., 2021). Scholars such as Ladson-Billings (1995), Nayasi
et al. (2022), and Tulomana et al. (2023) emphasise the importance of incorporating culturally responsive teaching prac-
tices into a relevant curriculum. These practices recognise the significance of incorporating students' cultural backgrounds
and lived experiences into their learning process. Research highlights the potential of a curriculum that reflects societal
diversity to promote critical thinking and foster connections between classroom content and real-world contexts (Mpu-
angnan & Ntombela, 2023; Nayasi et al., 2022).

Additionally, the construction of a relevant curriculum requires a dynamic approach that responds to changing educa-
tional landscapes. Wiggins and McTighe (2012) emphasise the importance of a backward design approach, where teachers
identify desired learning outcomes and then design curriculum content and activities to achieve these objectives. The
literature highlights the value of a flexible and interdisciplinary curriculum that not only addresses core academic stand-
ards, but also resonates with students' interests, experiences, and societal needs to enhance engagement and promote
meaningful learning experiences (Abas, 2015; Trowler, 2010; Zhu et al., 2016).

5. Infrastructure and Resources

The infrastructure and resources for quality education include physical, technological, and support systems that create
conducive learning environments to facilitate effective teaching and learning experiences. Research indicates that well-
equipped classrooms, libraries, technological resources, and safe learning environments are essential to promote condu-
cive settings for effective teaching and learning (Jhurree, 2005; Hanaysha et al., 2023; Ullah & Usman, 2023; Vandiver,
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2011). Studies by Barrett et al. (2019); Haleem et al. (2022) and UNESCO (2015) emphasise the crucial role of infra-
structure in promoting educational access, particularly in disadvantaged areas where deficiencies in basic amenities hinder
students' ability to learn and teachers’ ability to teach effectively.

In addition, investigations into the allocation and utilisation of resources in education reveal disparities in resource
distribution between different regions and socioeconomic groups. Scholars, such as Herndndez (2020) and van Niekerk
(2020), highlight systemic inequalities, where marginalised communities often face inequitable access to essential re-
sources, exacerbating educational disparities. The literature advocates for equitable resource allocation, strategic invest-
ment in infrastructure development, and the integration of technology to bridge these gaps, ultimately striving to create
an inclusive learning environment that empowers all students and facilitates better educational outcomes (Bandyopadhyay
et al., 2021; Blatz, 2022; Kilag et al., 2023).

6. Parental and Community Involvement

Parental and community involvement in quality education refers to the active participation, collaboration, and engagement
of parents, families, caregivers, community members, and local organisations in the educational process to support and
enhance students’ learning experiences. Research indicates that parental involvement in the education of their children is
positively correlated with improved academic performance, increased motivation, and improved socio-emotional devel-
opment (Purisi¢ & Bunijevac, 2017; Naite, 2021; Raj & Chand, 2023). Studies by Jaiswal (2017), Kimaro and Machumu
(2015), and LaRocque et al. (2011) highlight the multifaceted nature of parental involvement, encompassing various
forms such as communication with teachers, participation in school activities, and support for learning at home, high-
lighting its significance across different stages of a child's educational journey.

In addition, investigations into community involvement emphasise the broader societal impact on educational outcomes.
Mapp and Kuttner (2013) emphasise the importance of collaborative partnerships between schools, communities, and
various stakeholders in fostering a supportive educational environment. The literature advocates inclusive practices that
acknowledge the diverse cultural backgrounds and perspectives within communities with the aim of bridging the gap
between home, school, and society (Hargraves, 2018; Robinson & Jones-Diaz, 2017). Strategies that focus on building
strong relationships, fostering mutual trust, and leveraging community resources are highlighted as essential elements for
creating a more comprehensive and effective educational experience for students (FitzGerald & Quifbnes, 2018; Skoog-
Hoffman et al., 2023).

7. Inclusive Education

Inclusive education, a key component of quality education, involves a learning approach that seeks to provide equitable
opportunities for all students regardless of their diverse backgrounds, abilities, disabilities, socioeconomic status, ethnicity,
language, or other differences. The literature highlights the moral and ethical imperatives of inclusive education, aiming
to establish supportive and welcoming learning environments in which every student feels valued, respected, and involved
in the educational process. Darling-Hammond and Cook-Harvey (2018), Florian (2013), and Juvonen et al. (2019) high-
light the transformative potential of inclusive practices, which not only promote academic achievement but also foster
social cohesion and reduce discrimination by creating environments in which every student feels valued and supported.

Furthermore, research on inclusive education emphasises the importance of policy frameworks and pedagogical ap-
proaches that prioritise differentiation, individualisation, and support mechanisms within mainstream classrooms. Schol-
ars such as Panti¢ and Florian (2015) have stressed the necessity of teacher training, curriculum adaptations, and structural
adjustments to create inclusive ethos within educational institutions. The literature emphasises the shift from segregated
models to inclusive practices and collaboration between teachers, families, and communities to foster a culture of ac-
ceptance, respect, and support for diverse learners within educational settings (Ainscow, 2020).

8. Life Skills Development

The development of life skills for quality education involves the purposeful cultivation and instruction of a set of essential
abilities that are vital for individuals to navigate various obstacles, make informed decisions, and engage effectively with
others, which lead to a successful and fulfilling existence. These skills encompass a broad range of competencies relevant
to personal development, interpersonal relationships, and professional pursuit. Research highlights the importance of
incorporating life skills, including critical thinking, communication, problem-solving, and resilience, into educational
curricula (Saravanakumar, 2020). Studies by Egan et al. (2021) and the OECD (2023) demonstrate a correlation between
the development of life skills and favourable outcomes, such as improved academic performance, increased employability,
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and greater well-being. Scholars emphasise the necessity of intentional and systematic approaches within educational
frameworks to nurture these skills and equip students with the competence to navigate the complexities of the contempo-
rary world (Prajapati et al., 2017).

In addition, investigations into life skill development highlight the importance of experiential learning, practical appli-
cations, and holistic approaches in fostering these competencies. Jones and Bouffard (2012) emphasised the interconnect-
edness of cognitive, social, and emotional skills, advocating for comprehensive strategies that integrate these dimensions
into educational practices. Literature highlights the role of teachers in providing opportunities for skill development and
cultivating environments that encourage collaboration, creativity, and adaptability, thereby empowering students to thrive
in diverse contexts and become active contributors to society (Lépez-Alcarria et al., 2019).

9. Continuous Assessment and Feedback

Continuous assessment and feedback, which entail ongoing evaluation and timely feedback throughout the learning pro-
cess, are crucial components of quality education. This approach involves a systematic collection of information on stu-
dent progress, understanding, and performance in teaching, learning, and improving educational practices. The literature
highlights the importance of formative assessment practices that provide timely and specific feedback that guides student
learning. According to Black and Wiliam (2010), formative assessment can have a transformative impact on student
achievement by identifying learning gaps, promoting metacognition, and enabling teachers to tailor their instruction to
meet individual student needs.

Furthermore, continuous assessment and feedback highlight the dynamic nature of learning, advocating for assessment
practices that go beyond traditional summative evaluations. Hattie and Timperley (2007) emphasise the significance of
feedback in driving student progress, stressing the need for feedback to be constructive, actionable, and focused on pro-
moting a growth mindset. The literature recommends a balanced assessment approach that integrates various assessment
methods, including self-assessment and peer feedback, to create a comprehensive feedback loop and foster a supportive
learning environment in which students are actively engaged in their own learning journeys (OECD, 2008; Heritage, 2010;
Ndoye, 2017).

10. Flexibility and Adaptability

Flexibility and adaptability in quality education pertain to the ability of educational systems, institutions, curricula, and
teaching methodologies to adapt, evolve, and respond effectively to changing needs, challenges, and diverse learning
contexts. Scholars such as Schleicher (2018) emphasise the significance of adaptability in education, highlighting its
correlation with future employability and success. Educational systems have been suggested to prioritise flexibility and
encourage innovation, creativity, and resilience among students to adapt to evolving circumstances (OECD, 2016; Wang,
2012).

To cultivate flexibility and adaptability in students, the literature highlights the need for pedagogical approaches that
incorporate experiential learning, problem-solving activities, and interdisciplinary approaches within educational curric-
ula (Culhane et al., 2018; Ryan & Tilbury, 2013). Researchers such as Ra et al. (2021) and Trilling and Fadel (2009)
highlight the role of teachers in promoting adaptability through diverse teaching strategies that encourage critical thinking,
collaboration, and the ability to learn and unlearn. Educational frameworks should foster a growth mindset, preparing
students not only for current challenges but also equipping them with the skills necessary to thrive amidst future uncer-
tainties (Ryan & Tilbury, 2013; Whittemore, 2018).

11. Investment and Policy Support

Investment and policy support for quality education involves the allocation of resources, funding, and the development
of frameworks, guidelines, and regulations by governments and institutions to ensure effective, equitable, and high-quality
education. Scholarly works, such as those by Chakrabarti et al. (2020) and Hanushek and Woessmann (2020), emphasise
the critical role of financial investment in fostering quality education by addressing infrastructural needs, providing re-
sources, and supporting educational reforms. These studies highlight the correlation between increased financial invest-
ment and improved educational outcomes, stressing the importance of effectively allocating resources to improve teaching
quality, student learning experience, and overall system performance.

Furthermore, research on education policy highlights the importance of well-designed evidence-based policies in driv-
ing positive changes within educational contexts. Scholars such as Fullan et al. (2015) emphasise the importance of co-
herent and adaptive policies that address diverse needs, promote innovation, and foster collaboration among stakeholders.
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The literature advocates for policy frameworks that prioritise equity, inclusivity, and accountability while considering
societal changes and emerging educational trends, thus creating an enabling environment that supports continuous im-
provement and ensures access to quality education for all learners (OECD, 2019).

12. Conclusion

The pursuit of quality education involves a multifaceted journey that goes beyond academic achievement. This compre-
hensive review of the literature explored critical aspects that shape the quality education landscape, shedding light on
essential elements and persistent challenges in educational systems around the world.

This paper highlighted the pressing need for equitable access to quality education, which continues to be a global
challenge. Addressing disparities in resources, infrastructure, and educational opportunities, particularly in disadvantaged
communities and developing regions, requires comprehensive policies that focus on resource allocation, teacher training,
curriculum development, and infrastructure improvements. Collaboration between governments, NGOs, and local com-
munities is essential for establishing sustainable solutions for equitable access to education, ultimately fostering a more
inclusive and prosperous society.

The pivotal role of quality teachers in maintaining high educational standards is emphasised, highlighting the multidi-
mensional nature of teacher quality. Continuous support, mentorship, and ongoing training opportunities are vital for
cultivating and retaining high-quality teachers within educational systems worldwide, thereby influencing students' aca-
demic achievement and overall learning experiences.

The importance of a curriculum that responds to present and future needs is emphasised by integrating culturally re-
sponsive teaching practices to promote critical thinking and connect classroom content with real-world contexts. This
dynamic approach aims to resonate with students' interests, experiences, and social needs, enhancing engagement and
facilitating meaningful learning experiences.

Furthermore, the review emphasised the significance of adequate infrastructure and resources and their role in creating
conducive learning environments. Bridging systemic inequalities through equitable resource allocation, strategic infra-
structure development, and technological integration is crucial to empowering students and ensuring better educational
outcomes.

The participation of parents, families, communities, and stakeholders has emerged as a vital element of the educational
process. Establishing collaborative partnerships among schools, communities, and stakeholders, which promote inclusive
practices that recognise diverse cultural backgrounds and perspectives, is essential to bridge the gap between home, school,
and society, thus creating a more comprehensive and effective educational experience for students.

Inclusive education, which focuses on creating supportive and welcoming environments for diverse learners, is seen as
an ethical imperative that fosters academic achievement and social cohesion and reduces discrimination. To realise this
shift towards inclusive practices, policy frameworks, teacher training, and structural adjustments that support diverse
learners within educational settings are required.

The development of essential life skills, such as critical thinking, communication, and problem-solving, is crucial for
navigating contemporary challenges. Incorporating these skills into educational curricula through experiential learning
and holistic approaches allows students to flourish in diverse contexts and meaningfully contribute to society.

Continuous assessment and feedback mechanisms are essential for effective learning. Formative assessment practices
that identify learning gaps and promote a growth mindset are vital for creating a supportive learning environment.

Flexibility and adaptability within educational systems are necessary to prepare students for future challenges. Encour-
aging innovation, creativity, and resilience among students through diverse teaching strategies is crucial for fostering
adaptability and preparing students for an ever-changing world.

Finally, the literature highlights the critical roles of investment and policy support in promoting quality education.
Increased financial investment, coupled with evidence-based policies that prioritise equity, inclusivity, and accountability,
are instrumental in ensuring access to quality education for all learners, while driving positive changes within educational
contexts.

Addressing these aspects in detail is crucial for developing a more inclusive, responsive, and quality-focused educa-
tional structure that empowers students to prosper in the ever-changing global environment.

References

Abas, Z. W. (2015). Fostering Learning in the 21st Century through Student Engagement. International Journal for Educational Media
and Technology, 9(1), 3-15. https://ijemt.org/index.php/journal/article/view/241.

DOI: 10.26855/er.2024.02.001 206 The Educational Review, USA



Satish Prakash Chand

Ahmad, M. S., & Abu Talib, N. Bt. (2014). Empowering local communities: decentralization, empowerment and community driven
development. Quality & Quantity, 49(2), 827-838. https://doi.org/10.1007/s11135-014-0025-8.

Ainscow, M. (2020). Promoting inclusion and equity in education: Lessons from international experiences. Nordic Journal of Studies
in Educational Policy, 6(1), 7-16. https://doi.org/10.1080/20020317.2020.1729587.

Aldrup, K., Carstensen, B., Koller, M. M., & Klusmann, U. (2020). Measuring Teachers’ Social-Emotional Competence: Development
and Validation of a Situational Judgment Test. Frontiers in Psychology, 11. https://doi.org/10.3389/fpsyg.2020.00892.

Bandyopadhyay, S., Bardhan, A., Dey, P., & Bhattacharyya, S. (2021). Bridging the Education Divide Using Social Technologies.
Springer Singapore. https://doi.org/10.1007/978-981-33-6738-8.

Barrett, P. (2019). The Impact of School Infrastructure on Learning A Synthesis of the Evidence.
https://files.eric.ed.gov/fulltext/ED604388.pdf.

Barrett, P., Treves, A., Shmis, T., & Ambasz, D. (2019). The impact of school infrastructure on learning: A synthesis of the evidence.
World Bank Publications.

Black, P., & Wiliam, D. (2010). Inside the Black Box: Raising Standards through Classroom Assessment. Phi Delta Kappan, 92(1),
81-90. https://doi.org/10.1177/003172171009200119.

Blatz, D. (2022). Empowering education: a systematic review of literature which encourages student learning through inclusive praxis.
https://www.twu.ca/sites/default/files/2022-10/D%20Blatz%20K T%20Project_Final.pdf.

Chakrabarti, R., Gorton, N., & Lovenheim, M. F. (2020, October 1). State Investment in Higher Education: Effects on Human Capital
Formation, Student Debt, and Long-term Financial Outcomes of Students. National Bureau of Economic Research.
https://www.nber.org/papers/w27885.

Chemulwo, M. J., & Ali, M. F. (2019). Equitable access to education and development in a knowledgeable society as advocated by
UNESCO. Educational Research and Reviews, 14(6), 200-205. https://doi.org/10.5897/err2018.3647.

Chiong, C., & Menzies, L. (2016). Can Schools Make Our Society More Cohesive? [Review of Can Schools Make Our Society More
Cohesive?]
https://cfey.org/wp-content/uploads/2016/11/Can-Schools-Make-Our-Society-More-Cohesive.-Chiong-and-Menzies-2016.pdf.

Culhane, J., Niewolny, K., Clark, S., & Misyak, S. (2018). Exploring the Intersections of Interdisciplinary Teaching, Experiential
Learning, and Community Engagement: A Case Study of Service Learning in Practice. International Journal of Teaching and
Learning in Higher Education, 30(3), 412-422. https://eric.ed.gov/?id=EJ1199419.

Darling-Hammond, L., & Cook-Harvey, C. M. (2018). Educating the Whole Child: Improving School Climate to Support Student
Success. In ERIC. Learning Policy Institute. https://eric.ed.gov/?id=ED606462.

Durisi¢, M., & Bunijevac, M. (2017). Parental Involvement as a Important Factor for Successful Education. Parental Involvement as
a Important Factor for Successful Education, 7(3), 137-153. https:/files.eric.ed.gov/fulltext/EJ1156936.pdf.

Egan, H., O’Hara, M., Cook, A., & Mantzios, M. (2021). Mindfulness, self-compassion, resiliency and wellbeing in higher education:
A recipe to increase academic performance. Journal of Further and Higher Education, 46(3), 1-11.
https://doi.org/10.1080/0309877x.2021.1912306.

FasterCapital. (2023). Inequality and Social. FasterCapital. https://fastercapital.com/startup-topic/Inequality-and-Social.html.

FitzGerald, A. M., & Quifbnes, S. (2018). Working in and With Community: Leading for Partnerships in a Community School. Lead-
ership and Policy in Schools, 18(4), 1-22. https://doi.org/10.1080/15700763.2018.1453938.

Florian, L. (2013). The SAGE Handbook of Special Education. In The SAGE Handbook of Special Education (pp. 1-1040).
https://www.torrossa.com/en/resources/an/5018795#page=190.

Fuertes, H. G., Evangelista, I. A., Jay, |., & Bacatan, J. R. (2023). Student engagement, academic motivation, and academic perfor-
mance of intermediate level students. International Journal of Novel Research in Education and Learning, 10(3), 133-149.
https://doi.org/10.5281/zen0do.8037103.

Fullan, M., Rincén-Gallardo, S., & Hargreaves, A. (2015). Professional Capital as Accountability. Education Policy Analysis Archives,
23(15). https://doi.org/10.14507/epaa.v23.1998.

GGl Insights. (2023a, April 13). Education and Economic Development: Exploring Their Symbiotic Bond. Www.graygroupintl.com.
https://www.graygroupintl.com/blog/education-and-economic-development.

GGl Insights. (2023b, November 7). Reduced Inequalities: Striving for Equity and Access. Www.graygroupintl.com.
https://www.graygroupintl.com/blog/reduced-inequalities.

Haleem, A., Javaid, M., Qadri, M. A., & Suman, R. (2022). Understanding the role of digital technologies in education: A review.
Sustainable Operations and Computers, 3(3), 275-285. Sciencedirect. https://doi.org/10.1016/j.susoc.2022.05.004.

DOI: 10.26855/er.2024.02.001 207 The Educational Review, USA



Satish Prakash Chand

Hanaysha, J. R., Shriedeh, F. B., & In’airat, M. (2023). Impact of classroom environment, teacher competency, information and com-
munication technology resources, and university facilities on student engagement and academic performance. International
Journal of Information Management Data Insights, 3(2), 100188. https://doi.org/10.1016/j.jjimei.2023.100188.

Hanushek, E. A., & Woessmann, L. (2020). A quantitative look at the economic impact of the European Union’s educational goals.
Education Economics, 28(3), 1-20. https://doi.org/10.1080/09645292.2020.1719980.

Hargraves, V. (2018, November 6). What is culturally responsive teaching? THE EDUCATION HUB.
https://theeducationhub.org.nz/what-is-culturally-responsive-teaching/.

Hattie, J., & Timperley, H. (2007). The Power of Feedback. Review of Educational Research, 77(1), 81-112.
https://doi.org/10.3102/003465430298487.

Heritage, M. (2010). Formative Assessment and Next-Generation Assessment Systems: Are We Losing an Opportunity?
https://files.eric.ed.gov/fulltext/ED543063.pdf.

Hern&ndez, L. (2020). The Challenges and Opportunities of Advancing Equity through Education Policy: A Research Overview.
https://spencerfoundation.s3.us-east-2.amazonaws.com/store/5c¢03521f6cadb53faca44c10d770c682.pdf.

Jaiswal, S. K. (2017). Role of parental involvement and some strategies that promote parental involvement. Journal of International
Academic Research for Multidisciplinary, 5(2), 95-104.

Jhurree, V. (2005). Technology Integration in Education in Developing Countries: Guidelines to Policy Makers. International Educa-
tion Journal, 6(4), 467-483. https://eric.ed.gov/?id=EJ855000.

Jones, S. M., & Bouffard, S. M. (2012). Social and Emotional Learning in Schools: From Programs to Strategies and commentaries.
Social Policy Report, 26(4), 1-33. https://doi.org/10.1002/j.2379-3988.2012.tb00073.x.

Juvonen, J., Lessard, L. M., Rastogi, R., Schacter, H. L., & Smith, D. S. (2019). Promoting Social Inclusion in Educational Settings:
Challenges and Opportunities. Educational Psychologist, 54(4), 250-270. https://doi.org/10.1080/00461520.2019.1655645.

Khan, F. (2023, July 3). The Role of Education Policy in Addressing Educational Inequalities. Www.linkedin.com.
https://www.linkedin.com/pulse/role-education-policy-addressing-educational-firdosh-khan/.

Kilag, O. K., Mifbza, J., Comighud, E., Amontos, C., Damos, M., & Abendan, C. F. (2023). Empowering Teachers: Integrating Tech-
nology into Livelihood Education for a Digital Future. Excellencia: International Multi-Disciplinary Journal of Education
(2994-9521), 1(1), 30-41. https://multijournals.org/index.php/excellencia-imje/article/view/3.

Kimaro, A., & Machumu, H. (2015). Impacts of parental involvement in school activities on academic achievement of primary school
children. International Journal of Education and Research, 3(8). https://www.ijern.com/journal/2015/August-2015/40.pdf.

Kunter, M., Klusmann, U., Baumert, J., Richter, D., Voss, T., & Hachfeld, A. (2013). Professional competence of teachers: Effects on
instructional quality and student development. Journal of Educational Psychology, 105(3), 805-820.
https://doi.org/10.1037/a0032583.

Ladson-Billings, G. (1995). But That’s Just Good Teaching! The Case for Culturally Relevant Pedagogy. Theory into Practice, 34(3),
159-165. http://www.jstor.org/stable/1476635?origin=JSTOR-pdf.

LaRocque, M., Kleiman, I., & Darling, S. M. (2011). Parental Involvement: The Missing Link in School Achievement. Preventing
School Failure: Alternative Education for Children and Youth, 55(3), 115-122. https://doi.org/10.1080/10459880903472876.

Ldpez-Alcarria, A., Olivares-Vicente, A., & Poza-Vilches, F. (2019). A Systematic Review of the Use of Agile Methodologies in
Education to Foster Sustainability Competencies. Sustainability, 11(10), 2915. https://doi.org/10.3390/su11102915.

Mapp, K. L., & Kuttner, P. J. (2013). Partners in Education: A Dual Capacity-Building Framework for Family-School Partnerships. In
ERIC. SEDL. https://eric.ed.gov/?id=ED593896.

Mpuangnan, K. N., & Ntombela, S. (2023). Community voices in curriculum development. Curriculum Perspectives.
https://doi.org/10.1007/s41297-023-00223-w.

Naite, 1. (2021). Impact of parental involvement on children’s academic performance at Crescent International School, Bangkok,
Thailand. I0P Publishing.

Nayasi, K., Qabale, I., Tagimaucia, V., & Chand, S. (2022). Readiness to teach for cultural inclusivity and sustainable learning: Views
of preservice primary teachers in Fiji. Issues in Educational Research, 32(3), 2022. https://www.iier.org.au/iier32/nayasi.pdf.

Ndoye, A. (2017). Peer/Self Assessment and Student Learning. International Journal of Teaching, 29(2), 255-269.
https://files.eric.ed.gov/fulltext/EJ1146193.pdf.

OECD. (2008). Assessment for Learning Formative Assessment. https://www.oecd.org/site/educeri21st/40600533.pdf.

OECD. (2016). Innovating Education and Educating for Innovation. The Power of Digital Technologies and Skills. OECD Publishing.
http://dx.doi.org/10.1787/9789264265097-en.

DOI: 10.26855/er.2024.02.001 208 The Educational Review, USA



Satish Prakash Chand

OECD. (2019). Equity and Quality in Education Supporting Disadvantaged Students and Schools. OECD.
https://doi.org/10.1787/9789264130852-en.

OECD. (2023, September 12). Review education policies - Education GPS - OECD. Oecd.org; OECD.
https://gpseducation.oecd.org/revieweducationpolicies/#.

Okorafor, P. N., & Uchechi, O. U. (2011). The responsive curriculum: a tool for functional and self-reliant education in Nigeria. Journal
of Qualitative Education, 7(2), 1-7.
https://www.globalacademicgroup.com/journals/qualitative%20education/ THE%20RESPONSIVE%20CURRICULUM .pdf.

Panti¢, N., & Florian, L. (2015). Developing teachers as agents of inclusion and social justice. Education Inquiry, 6(3), 27311.
https://doi.org/10.3402/edui.v6.27311.

Parveen, I., & Awan, R.-U.-N. (2019). Equitable Higher Education: Students’ Perspective on Access to Resources, Participation, and
Educational Outcomes. Bulletin of Education and Research, 41(1), 185-201. https://files.eric.ed.gov/fulltext/EJ1217921.pdf.

Pene, F., Taufe'ulungaki, A., & Benson, C. (2021). Tree of Opportunity: Re-thinking Pacific Education Selected papers from the 2001
Re-thinking Pacific Education Colloquium.
https://www.usp.ac.fj/institute-of-education/wp-content/uploads/sites/132/2021/11/Tree-of-Opportunity-Re-thinking-Pacific-
Education-FINAL.pdf.

Prajapati, R., Sharma, B., & Sharma, D. (2017). Significance of Life Skills Education. Contemporary Issues in Education Research
(CIER), 10(1), 1-6. https://doi.org/10.19030/cier.v10i1.9875.

Ra, S., Jagannathan, S., Maclean, R., Laureate, N., & Stiglitz, J. (2021). Education in the Asia-Pacific Region: Issues, Concerns and
Prospects 58 Powering a Learning Society During an Age of Disruption.
https://www.adb.org/sites/default/files/publication/704196/powering-learning-society-during-age-disruption.pdf.

Raj, R. P., & Chand, S. P. (2023). Access and Equity: The Relationship Between Parent’s Socioeconomic Status and Secondary School
Student’s Academic Achievement. International Journal of Instruction, 16(3), 1013-1032.
https://doi.org/10.29333/iji.2023.16354a.

Rieckmann, M. (2018). Key themes in Education for Sustainable Development. In Issues and trends in Education for Sustainable
Development (pp. 63-84). United Nations Educational, Scientific and Cultural Organization [UNESCQO].
https://unesdoc.unesco.org/ark:/48223/pf0000261803.

Robinson, K., & Jones-Diaz, C. (2017). EBOOK: Diversity and Difference in Childhood: Issues for Theory and Practice. McGraw-
Hill Education (UK).

Ryan, A., & Tilbury, D. (2013). Flexible Pedagogies: new pedagogical ideas.
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/hea/private/resources/npi_re-
port_1568036616.pdf.

Saravanakumar, A. (2020). Life skill education through lifelong learning. Lulu Publication.

Schleicher, A. (2018). Educating Learners for Their Future, Not Our Past. ECNU Review of Education, 1(1), 58-75.
https://doi.org/10.30926/ecnuroe2018010104.

Skoog-Hoffman, A., Coleman, B., Nwafor, C., & Fantasy Lozada. (2023). Building authentic school-family partnerships through the
lens of social and emotional learning social and emotional learning innovations series.
https://files.eric.ed.gov/fulltext/ED626348.pdf.

Squires, V. (2019). The well-being of the early career teacher: a review of the literature on the pivotal role of mentoring. International
Journal of Mentoring and Coaching in Education, ahead-of-print(ahead-of-print). https://doi.org/10.1108/ijmce-02-2019-0025.

Steinert, Y., Mann, K., Anderson, B., Barnett, B. M., Centeno, A., Naismith, L., Prideaux, D., Spencer, J., Tullo, E., Viggiano, T.,
Ward, H., & Dolmans, D. (2016). A systematic review of faculty development initiatives designed to enhance teaching effec-
tiveness: A 10-year update: BEME Guide No. 40. Medical Teacher, 38(8), 769-786.
https://doi.org/10.1080/0142159x.2016.1181851.

Trilling, B., & Fadel, C. (2009). 21st century skills: Learning for life in our times. John Wiley & Sons.
Trowler, V. (2010). Student engagement literature review. The Higher Education Academy, 11(1), 1-15.

Tulomana, J., Tagimaucia, V., & Chand, S. P. (2023). Assessing the Readiness of Pre-service Teachers to Teach English to ESL
Learners in Fijian Secondary Schools. BELT - Brazilian English Language Teaching Journal, 14(1), e44931-e44931.
https://doi.org/10.15448/2178-3640.2023.1.44931.

Ullah, A., & Usman, M. (2023). Role of Libraries in Ensuring Quality Education at Higher Education Institutions: A Perspective of
Pakistan. Inverge Journal of Social Sciences, 2(4), 13-22. https://invergejournals.com/index.php/ijss/article/view/57.

UNESCO. (2015). Education 2030 Incheon Declaration and Framework for Action Towards inclusive and equitable quality education

DOI: 10.26855/er.2024.02.001 209 The Educational Review, USA



Satish Prakash Chand

and lifelong learning for all.
https://redined.educacion.gob.es/xmlui/bitstream/handle/11162/118764/243278e.pdf?sequence=1&isAllowed=y.

van Niekerk, A. J. (2020). Inclusive Economic Sustainability: SDGs and Global Inequality. Sustainability, 12(13), 5427.
https://doi.org/10.3390/su12135427.

Vandiver, B. (2011). The impact of school facilities on the learning environment - ProQuest. Www.proguest.com.
https://www.proquest.com/openview/06678070672eddb70cba2ch55d0b0e6¢/1?pg-origsite=gscholar&chbl=18750.

Wang, Y. (2012). Education in a changing world: Flexibility, skills, and employability. World Bank.
Whittemore, S. T. (2018). Transversal competencies essential for future proofing the workforce. Civitanova Marche: Skillalibrary.
Wiggins, G. P., & McTighe, J. (2012). The understanding by design guide to advanced concepts in creating and reviewing units. ASCD.

Zhang, D. (2007). The effect of teacher education level, teaching experience, and teaching behaviors on student science achievement -
ProQuest. In www.proguest.com.
https://www.proquest.com/openview/fd0cf5837bc813021b71d93cef5ed43e/1?pg-origsite=gscholar&chl=18750.

Zhu, Z.-T., Yu, M.-H., & Riezebos, P. (2016). A research framework of smart education. Smart Learning Environments, 3(1), 1-17.
https://doi.org/10.1186/s40561-016-0026-2.

DOI: 10.26855/er.2024.02.001 210 The Educational Review, USA



