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  Abstract 

Teachers' professional development has been extensively studied from an internal 

perspective, while external factors have been largely neglected. Given that a teach-

er's professional development is best achieved through a combination of internal 

and external factors, this study explores the impact of training and school support 

on the professional development of English as a Foreign Language (EFL) teachers. 

Using a descriptive and quantitative research design, data was collected from 244 

Chinese university EFL teachers to explore challenges encountered in furthering 

their professional development, focusing on the availability of training and school 

support. The findings reveal that EFL teachers face moderate challenges related to 

the availability of training and school support for professional development. Rec-

ommendations are made based on the findings of research, including the design 

and implementation of tailored professional development programs, fostering 

open communication and providing various forms of support in educational insti-

tutions, and establishing a comprehensive professional development plan for EFL 

teachers. 
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1. Introduction 

The professional development remains to be a constant concern and research focus in language education. Professional 

development is seen as a path leading to success for EFL teachers because it is considered as the most important way to 

maintain professional growth and improve the quality of teaching for teachers (Wichadee, S., 2011). Continuing profes-

sional development (CPD) suggests that language teachers should continuously keep updated with their expertise and 

competencies throughout their professional paths. (Andrzej Cirocki & Thomas S.C. Farrell, 2019). Professional growth 

is not a single, universally applicable event; instead, it represents an ongoing journey characterized by professional re-

ceptivity, introspection, and advancement. The most favorable outcomes arise when this process is sustained over time 

within collaborative groups and when it concentrates on duties directly related to the job (Naghmeh Nazari et al., 2019). 

Given that English is taught and acquired as a foreign language in China, English as a Foreign Language (EFL) teachers 

can, in certain instances, be viewed as the primary and most significant providers of language input for students. Based 

on this, EFL teachers must seek an ongoing and sustainable professional development to assure they stay updated on 

foreign language pedagogical and research trend, and improve students’ language learning effectiveness finally. 

So far, there are abundant researches concerning the influence of intrinsic reasons such as self-efficacy, commitment 

etc. on EFL teachers’ professional development given the fact that professor development is more of a self-driven activity, 

leaving some extrinsic factors unattended. Given to the self-explanatory fact of the significance of positive professional 
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development in both teacher’s professional growth and students’ academic achievements, less is clear is that, what role 

does universities have to play in promoting teachers’ professional development? The filling of this research gap will 

benefit the EFL teacher community by providing a model for professional identity development, the school policymakers 

planning and offering a sustainable professional development path for EFL teachers. 

Specifically, this research aims to answer the three research questions: 

Q1: What is EFL teachers’ assessment on the availability of training? 

Q2: What is EFL teachers’ assessment on the support they receive from school? 

Q3: What enhancement program can be proposed to facilitate EFL teachers’ professional development based on the 

findings. 

2. Literature Review 

2.1 Teachers’ Professional Development 

Continuing professional development (CPD) implies that language educators must continually improve their knowledge 

and skills as they progress in their professional careers (Andrzej Cirocki & Thomas S.C. Farrell, 2019). Teachers’ pro-

fessional development are usually investigated from two aspects, the teacher’s personal attributes in forming their pro-

fessional path and also the institutional factors that may hinder or facilitate the process of constructing positive profes-

sional development plan. 

Enhancing and advancing the professional attributes, skills, and proficiency of English as a Foreign Language (EFL) 

instructors at the college level necessitates backing from government policies and administrative agencies, alongside the 

teachers' own commitment and diligence (Zhiyong, S. et al., 2020). The most formal avenues for professional growth 

arise within educational institutions and are typically denoted as in-service training (Andrzej Cirocki & Thomas S.C. 

Farrell, 2019). 

2.2 Availability of Training 

Teachers’ training is a prerequisite for the enhancement of the quality of higher education and directly represents the 

university teachers’ career development and growth (Ma Li, 2019). However, there are still some serious issues remaining 

unresolved in terms of teacher’s training. For example, from a macro perspective, because the training of university 

teachers in China has not been incorporated into the lifelong education system, the role of teacher training in promoting 

teachers' professional development has been overlooked (Chen Li, 2016). Except for the problem of dated training ideas, 

there also lacks a systemic training plans in most of universities in China for in-service teachers and also an evaluation 

system to decide whether a few professional training opportunities teachers receive really served its purpose or not. Ac-

cording to (Wu Junqi et al., 2020), the key to improve the effectiveness of teachers’ training is to develop a scientific 

evaluation index from the four aspects, namely, the selection of trainers, the training support, the training administration 

and the training objectives. 

From a micro-perspective, the most significant issues for EFL teachers in-service training remain in the following 

aspects. 

The booming of AI (Artificial Intelligence) technology also brought dramatic changes in education. However, to ef-

fectively address the growing use of such technologies in educational settings, EFL teachers must gain proficiency in 

digital and media skills, which are essential components of ongoing professional development. Nevertheless, these skills 

are inadequately addressed in EFL teacher training programs (Francisco Javier Palacios Hidalgo et al., 2020). In the 

meantime, EFL teachers have expressed their concerns about the overemphasis on subject matter and teaching methods 

expertise, along with the lack of chances to apply what they've learned and receive constructive feedback. They also find 

the allocated time for training sessions and task completion to be inadequate (NOURI Malika & KAOUACHE Salah, 

2021). 

2.3 School support 

School support refers to the assistance, resources, and services that educational institutions provide to students, teachers, 

and staff to help them achieve their academic and personal goals (Chat GPT3.5).  It has been discovered that when EFL 

teachers receive support from both their peers and institutions, they tend to be more committed to their job (Singh & 

Billingsley, 1998). How can school create an environment to support EFL teachers’ professional development? According 

to Kathryn Joy (2021), there are six factors involved, including, a culture of trust and respect, fair appraisal, opportunities 

for professional development, to name just a few. Angela Di Michele Lalor and Charles Sperrazza (2022) believed that 
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quality professional development cannot be standardized into a pre-packaged program since every school is distinct in its 

own way, therefore, school leaders need to be involved in the planning process for teachers’ professional development. 

3. Methodology 

By using a quantitative research design, this study explored 244 Chinese university EFL teachers’ perceptions about the 

availability of training and support offered by their universities for their professional development. Grounded in investi-

gation, quantitative research depends on observed or measured data to investigate inquiries related to the chosen sample 

population (Allen, M., 2017). 

3.1 Research Respondents 

The total number of respondents (N=244) consist EFL teachers from five different universities in three provinces in China, 

including Guangxi, Hunan and Yunan province. The respondents are investigated based on their personal information 

first to have a general view of the participants in terms of age, sex, civil status, qualifications, the length of teaching and 

also their professional title. The respondents’ demographic profile is presented in Table 1. 

Table 1. Demographic Profile of Respondents 

Respondents (N=244) 

Gender  Age (in years)     

Male Female 25-30 31-35 36-40 41-45 46-50 

50 194 29 38 75 64 38 

Civil Status  Length of Teaching (in years) 

Married Unmarried 1-5 6-10 11-15 16-20 21-25 

200 44 41 35 68 54 46 

Professional Title Qualifications 

Professor Associate Professor Lecturer No title yet BA MA PhD 

9 83 117 35 37 176 31 

3.2 Data Collection 

The research instrument is a researcher-made questionnaire intended for EFL teacher respondents. The researcher used a 

survey questionnaire that was adapted and modified from another study to come up with a suitable questionnaire for this 

study. 

The first part is the respondents’ demographic profile as to age, sex, civil status, highest education attainment, length 

of service and professional title. 

The second par is the assessment of respondents to further their professional professional in terms of availability of 

training and school support. 

3.3 Sampling Procedure 

Purposive sampling was utilized by researchers to deliberately select specific respondents for this study. Specifically, a 

questionnaire was sent to EFL teachers working in five universities. Respondents were limited to EFL teachers below 50 

years old with at least one year and at most twenty-five years of teaching experience. Based on the total population and 

the sampling technique, the number of samples (respondents) were calculated through a sample size calculator. 

4. Findings 

4.1 Availability of Training 

The overall weighted mean of 2.62 falls within the moderately challenged level, indicating that respondents perceive a 

moderate level of challenges in providing training opportunities for their professional growth. The findings suggest that 
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respondents face moderate challenges in areas such as the comprehensiveness and effectiveness of training plans, budget 

allocation for teacher training, frequency of expert-led seminars, availability of training resources and platforms, and 

training on teaching ethics and professional skills. 

Table 2. EFL teachers’ assessment on the availability of training 

Indicators 
Weighted 

Mean* 
Verbal Description* 

1. My school makes teachers’ training plans and offers many opportunities for training. 2.63 
Moderately Chal-

lenged 

2. My school has enough budget on teacher’s training annually. 2.47 Highly Challenged 

3. My school often invites expert teachers inside and outside school to hold seminars. 2.51 
Moderately Chal-

lenged 

4. My school provides various training resources and platforms for teachers’ professional 

growth. 
2.67 

Moderately Chal-

lenged 

5. My school provides training on teaching ethnics and professional skills 2.82 
Moderately Chal-

lenged 

Over-all Weighted Mean 2.62 
Moderately Chal-

lenged 

*Legend: Rating Scale Range Verbal Description 

4 3.26 – 4.00 Slightly Challenged 

3 2.51 – 3.25 Moderately Challenged 

2 1.76 – 2.50 Highly Challenged 

1 1.00 – 1.75 Strongly Challenged 

4.2 School Support 

Table 3. EFL teachers’ assessment on the school support 

Indicators 
Weighted 

Mean* 

Verbal Descrip-

tion* 

1. My school supports EFL teacher’s furtherance of education financially. 2.60 
Moderately Chal-

lenged 

2. My school seeks to cooperate with other universities to offer more opportunities for 

teacher’s professional growth. 
2.64 

Moderately Chal-

lenged 

3. My school has systemic and scientific program for teachers’ professional development. 2.49 Highly Challenged 

4. My school pays attention to pre-service and in-service training for teachers. 2.73 
Moderately Chal-

lenged 

5. My school arranges mentors for young teachers to grow professionally 2.90 
Moderately Chal-

lenged 

Over-all Weighted Mean 2.67 
Moderately Chal-

lenged 

*Legend: Rating Scale Range Verbal Description 

4 3.26 – 4.00 Slightly Challenged 

3 2.51 – 3.25 Moderately Challenged 

2 1.76 – 2.50 Highly Challenged 

1 1.00 – 1.75 Strongly Challenged 

The overall weighted mean of 2.67 falls within the moderately challenged level, indicating that respondents perceive 

moderate challenges regarding school support for their professional growth. The findings suggest that respondents face 

moderate to high challenges in school support, such as financial support for further education, collaboration with other 

universities, a systematic and scientific professional development program, and mentorship arrangements for young 

teachers. 
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4.3 An enhancement Program for EFL Teachers’ professional development 

Based on the EFL teachers’ assessment on the availability of training and school support, the following enhancement 

program can be proposed to benefit EFL teacher’s professional development from the perspectives of institutions. 

(1) Professional Development Opportunities 

Provide a range of professional development opportunities to enhance personal attributes and address the identified 

challenges. These opportunities can include workshops, seminars, conferences, online courses, and collaborative learning 

communities. Focus on areas such as building self-efficacy, fostering resilience, developing intercultural competence, and 

enhancing adaptability. 

(2) Mentoring and Peer Support 

Establish mentoring programs where experienced EFL teachers can guide and support novice teachers. Peer support 

networks can also be created to foster collaboration and the sharing of experiences and strategies. Mentoring and peer 

support can contribute to the development of personal attributes and help navigate challenges more effectively. 

(3) Continuous Learning and Research 

Promote a culture of continuous learning and research among EFL teachers. Encourage them to stay updated with the 

latest developments in language teaching, educational research, and pedagogical approaches. Engaging in research activ-

ities, attending conferences, and publishing scholarly work can contribute to their professional identity and growth. 

(4) Professional Networks and Associations: 

Encourage EFL teachers to join professional networks and associations related to English language teaching. These 

networks provide opportunities for networking, sharing best practices, and accessing resources. Participation in such 

communities can enhance personal attributes, broaden perspectives, and promote professional advancement. 

5. Conclusion 

The demographic profile of the respondents in this study reveals that the majority fall within the age brackets of 36-40 

and 41-45 years. The sample predominantly comprises female respondents, with married individuals representing the 

highest proportion. Most respondents hold a master's degree, and the highest percentage have a length of service in the 

11-15 years range. The professional titles of lecturer and associate professor are the most common among the respondents. 

The challenges primarily revolve around availability of training and school support. Respondents face moderate chal-

lenges related to access to comprehensive and effective training opportunities, and adequate support from the school. 

6. Recommendations 

Based on the challenges identified in availability of training, and school support, it is recommended to establish compre-

hensive career development roadmaps for EFL teachers. These roadmaps should provide clear guidelines and support for 

teachers seeking further education, facilitate a fair and transparent promotion system, offer regular and relevant training 

opportunities, and ensure adequate school support for professional growth. Collaborations with external organizations 

and stakeholders can also help address teachers' financial and family support challenges in pursuing further education. 

To address the expressed dissatisfaction with school policies and administration, educational institutions should foster 

a culture of open communication and transparency. Creating opportunities for teachers to voice their concerns and actively 

involving them in decision-making processes can help improve job satisfaction. Furthermore, continuous professional 

development programs should be offered to enhance teachers' expertise, focusing on effective pedagogical strategies, 

classroom management techniques, and intercultural communication skills. 
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