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  Abstract 
In recent years, there has been an increasing phenomenon of teachers leaving and 
resigning from the profession, indicating a decline in their sense of professional 
identity and achievement. A stable and promising team of teachers plays a signifi-
cant role in primary education in China. In addition, educational justice requires 
reallocating educational resources so that precise help and support can be provided. 
This literature review thematically outlines the factors that influence teacher resili-
ence from emotional, social, and professional perspectives. Moreover, the author 
discusses the strengths and weaknesses of the previous literature and identifies gaps 
in the research. It is important to note that the author aims to investigate the psy-
chological well-being of rural teachers, including how they adapt and develop in 
challenging and relatively unproductive rural teaching environments, in order to 
establish themselves in rural primary schools. In the final section of the article, I 
will use a case study to examine how dealing with a student family issue affected 
my resilience in relation to the risk and protective factors. 
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1. Introduction 

Over the past ten years, the social focus on wellness and the mental health issues of teacher quality and retention 
have contributed to a growing interest in resilience in educational environments (Beltman & Mansfield, 2018). There 
has been an evolution from a single to a comprehensive definition of resilience. In the early 20th century, resilience 
was defined by Connor and Davidson (2003) as a personal characteristic that helps one thrive in the face of difficulty. 
After that, the potential for a new contextualised, social theory of resilience to expand the field of study into the 
working lives of teachers was emphasised by Johnson et al. (2014) from the social, cultural, and political perspectives. 
In the latest research, Chen and Lee (2022) also reaffirmed the importance of teacher resilience, as it can help teachers 
withstand challenging job demands, capitalise on advantageous employment resources, and improve their perfor-
mance and well-being in a particular social and educational setting. In reaction, after resource searching, this literature 
review thematically outlines the factors influencing teacher resilience from emotional, social, and professional as-
pects. In the final section of the article, the author describes the strengths and weaknesses of the previous literature 
and the gaps in the research.  

2. Key Themes in the Literature  

Based on the previous literature, the factors influencing the resilience of teachers in China can be divided into three 
different aspects: emotional factors, professional factors, and social factors.  

https://www.hillpublisher.com/journals/jhass/


Xiaoyi Xu 
 

 

DOI: 10.26855/jhass.2023.11.016 2238 Journal of Humanities, Arts and Social Science 
 

2.1 Emotional Factors 

Much of the research has shown that emotional factors play important roles in teacher resilience. Hong (2012) 
suggested that the high attrition rate of teachers leaving the profession can be attributed to the lack of teacher resili-
ence. He discovered that important psychological elements like value, self-efficacy, and beliefs can affect how teach-
ers negotiate and perceive their external surroundings. People who have an intrinsic interest in working as a teacher 
can maintain positive emotions in daily work. To refine the theory, other scholars such as Chen (2017) employed 
content analysis to analyse the data. In addition to offering solid references for teacher education, teaching, and 
teacher’s lives, this may aid instructors in understanding how to control their emotions and improve their resilience. 

However, in contrast to positive emotions, negative emotions have a particularly strong impact on teacher resili-
ence. Burić et al. (2019) took advantage of structural equation modelling and discovered the interactions between 
teacher burnout, psychopathological disorders, and unfavourable feelings toward students. Their vivid results em-
phasised how exhaustion has a negative impact on teachers’ emotions and future psychopathological symptoms. Chen 
(2021) summarised four systematic evaluations of teacher emotions in a search of the history of teacher emotion 
research, which can improve the relevant theory. There has been a lot of research in this area in 2015. For example, 
Fried et al. (2015) conducted a study on teacher emotion from a dynamic theoretical stance. However, this was just 
a brief summary of previous studies, without any innovation. 

In sum, resilience, like well-being, is a multidimensional concept that involves the use of numerous personal and 
environmental resources. However, most studies on teacher resilience have only focused on influential drivers such 
as self-efficacy, and working conditions (Chen & Lee, 2022). The validity of the multidimensional teacher resilience 
model is still to be proven by Chinese data sets, which results in a research gap. 

2.2 Professional factors  

In addition to subjective and volatile emotional factors, researchers have drawn attention to stable and trainable 
professional factors that can influence teacher resilience. 

Through quantitative research, Hong (2012) compared the professional ability and resilience of leavers and stayers 
and speculated on the causes. Although both groups encountered challenges in classroom management and efficient 
lesson delivery, stayers showed stronger self-efficacy beliefs than leavers. It can be seen that stayers frequently re-
flected on their professional competence and sought out colleagues to share teaching strategies. Meanwhile, they 
actively communicated with their students to receive positive feedback, which prevented burnout in their work. Over 
time, their professionalism improved, their problem-solving skills were strengthened, and their professional resilience 
increased. Meanwhile, Mansfield et al. (2020) suggested that one duty of teacher training is to give pre-service teach-
ers the chance to gain the knowledge and skills necessary to overcome obstacles and increase their professional 
resilience. This study offers a new insight into the teaching profession; only when they grasped coping strategies and 
communicating skills can they develop self-awareness and strengthen their confidence during their work.  

In sum, studying the professional factors influencing teacher resilience is an area of breakthrough in this subject 
because it can effectively activate teachers’ professional vitality and help them to experience their professional value 
during their working life. In addition, through resilience, teachers’ professional commitment can be enhanced and 
passed on throughout the field of education, so that students can receive better quality education and faster develop-
ment.  

2.3 Social factors  

Aside from the teachers’ own emotional and professional levels, the influence of external social interventions on 
their resilience cannot be overlooked. When education administrators and community workers give teachers closer 
social ties and more social support, teacher welfare is improved, leading to increased teacher resilience. In the same 
year, Mansfield et al. (2014) offered a comparable model of early career teacher resilience, where resilience is re-
garded as a process occurring at the intersection of individual and social resources and challenges. It is usual for 
novice teachers to meet different kinds of obstacles in their beginning of teaching but how they overcome difficulties 
can predict their later teaching career. One of the most innovative findings is that both personal and contextual re-
sources are crucial to teachers’ survival and place a strong emphasis on their vital roles.  

In addition to the novice teachers mentioned above, who may leave the profession due to a lack of teacher resilience, 
teachers in some economically developed areas may also lose staff for social reasons (Arnup & Bowles, 2016). 
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Considering the negative impact of teacher attrition on student achievement and schools, society should take measures 
such as improving teacher salaries and benefits to prevent staff attrition. As can be seen in the research, after adjusting 
for work satisfaction and demographic factors, lower levels of resilience are strongly associated with a higher desire 
to quit the teaching field. In terms of the framework of social demographics, Brouskeli et al. (2018) also detected a 
relationship between schools’ characteristics and teacher resilience. This is demonstrated by the fact that teachers 
have a richer off-duty life in cities with more recreational facilities and better transport links, which relieves them of 
work-related stress and encourages them to tackle difficulties, which in turn increases their professional resilience. 

However, there is one aspect of the research that needs to be explored further. Because of the urban-rural divide, 
researchers cannot focus too much on urban education and lack analysis of rural education. If the resilience of rural 
teachers could be explored in more depth and new approaches proposed, it would help to promote the balanced 
development of urban and rural education. A positive teaching attitude can effectively improve the quality of teaching, 
thus raising the standard of rural education as a whole, narrowing the gap between urban and rural education, and 
promoting the balanced development of urban and rural education.  

3. Analysis 

3.1 Risk factors 

Relationships with students’ parents 
Relationships with students’ parents are one of the factors that threaten a teacher’s resilience. Beltman et al. (2011) 

conducted a thorough analysis of the literature on the complex contextual challenges that teachers face in their lives 
and at work. Among these challenges, relationships with the parents of their students were identified as a significant 
factor that can undermine a teacher’s resilience.  

In my experience, there are two reasons why it is difficult to handle relationships with students’ parents: lack of 
interpersonal experience and lack of self-confidence. When I was attending an undergraduate normal university, I 
did not communication with parents. Therefore, when I first faced the disrespect of Daisy’s parents, I felt confused, 
and my resilience was hit. According to Mansfield et al. (2020), one responsibility of teacher preparation is to give 
future educators the chance to develop the knowledge and abilities needed to overcome challenges and boost their 
professional resilience. If the training of teachers in China did not just confine to the classroom, I would have been 
able to adapt better in my relationships with the parents. Besides, when Daisy’s parents questioned why an intern 
teacher like me was qualified to meet students’ families, this lack of recognition made me feel insecure. Resilient 
instructors have a sense of self-efficacy, a feeling of competence and confidence, and take pride in their successes. 
Therefore, I should realise that Daisy, my leaders and colleagues all trust and support me. These encouragements of 
my achievements can enhance my resilience. 

3.2 Protective factors 

The key protective factors for teacher resilience can be divided into individual and contextual protective factors 
(Beltman et al., 2011). I will analyse one of the factors in relation to my case. 

Mutual helpful personal, professional, and peer relationships 
The motivational component and social dimension of teacher resilience can be impacted by task overload (in a 

negative way) and role demand (in a good way), combined with school support, respectively (Chen & Lee, 2022). 
Therefore, it is impossible to analyse teacher resilience without also considering the socio-ecological perspectives. 
In this case, mutually helpful personal, professional, and peer relationships could be witnessed in two aspects. On the 
one hand, teachers’ well-being is improved, which boosts their resilience, when school administrators and community 
volunteers provide them with stronger social links and greater social support (Johnson et al., 2014). Although I could 
not do anything about Daisy’s domineering parents at first, the school administrators and community volunteers 
helped me to find a solution and accompanied me during subsequent home visits. They trusted me completely and 
gave me convenience and emotional support at work. On the other hand, Daisy and I established the antecedents of 
trust (Russell et al., 2016) by our actions of showing concern, being dependable and consistent, connecting with 
others personally, and acting in a helpful manner. She demonstrated how important it is for pre-service teachers with 
high resilience like me to adhere to social standards and behave in an honest, responsible manner by showing me 
trust and respect. It is also worth mentioning that Daisy has now escaped from her family situation and has a bright 
future. She keeps in touch with me online, which makes me feel very gratified as her former teacher. 
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4. Conclusion 

In conclusion, emotional, professional, and social aspects can have an impact on a teacher’s resilience (Mansfield 
et al., 2016). To be more specific, the primary factors are the positive, negative, or other dynamic emotions teachers 
experience while at work, as well as their professional competence and instructional methods, the quantity and calibre 
of educational opportunities, the level of social support, and interpersonal relationships. In addition, as a pre-service 
teacher in a rural school for a short period, I encountered significant difficulties in dealing with the relationships with 
students’ parents. It is easy to imagine how difficult it would be for a formal teacher who has worked there for a long 
time. Therefore, research on teacher resilience in rural regions is important for completing and enhancing empirical 
and theoretical studies. 
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