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  Abstract 
Teachers’ moral ability refers to teachers’ moral autonomy and moral responsi-
bility embedded in their moral actions. Teachers’ moral ability is an important 
dimension for Rousseau to pay attention to teachers’ ability. In Rousseau’s view, 
teachers’ moral ability is the unity of teachers’ contractual action, emotional re-
sponsibility, and conceptual practice. It can conclude a contract with children 
and promise to learn and nurture their body and mind, to care for children and 
consolidate their social responsibility, and to observe children and participate in 
the study of children. Rousseau’s insight into teachers’ moral ability inspires 
people that reconstruct teachers’ moral education needs to consolidate teachers’ 
concept of contract based on justice and establish teachers’ consciousness of 
moral autonomy; cultivate teachers’ fraternity quality based on caring and en-
hance teachers’ sense of moral responsibility; promote teachers’ action spirit 
based on research and improve teachers’ ability of moral practice. 
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1. Introduction 
Teachers’ moral ability refers to teachers’ moral autonomy and moral responsibility embedded in their moral actions 

(Cai Zhiliang & Cai Yingmei, 2008). Teachers’ moral ability is an important dimension of Rousseau’s concern for teach-
ers’ abilities. In Rousseau’s view, teachers’ moral ability is the ethical dimension of teachers’ ability, which is related to 
the cultivation of children’s quality and the key ability for teachers to carry out natural education. Whereas, at present, 
some teachers have moral amnesia when making moral choices, which hinders the development of teachers’ moral abil-
ities. Thus, reconstructing teachers’ moral education is very important for teachers’ ability development. Accordingly, 
the questions to be discussed in this article are: What is Rousseau’s view of teachers’ moral ability? What insight does 
Rousseau’s view of teachers’ moral ability have on reconstructing teachers’ moral education? 

2. The Connotation and Characterization of Rousseau’s View of Moral Ability 
Rousseau’s view of moral ability is child-oriented, which is to spy on the improvement of teachers’ moral ability from 

the perspective of protecting children’s interests. From Rousseau’s view of moral ability, teachers’ moral abilities are the 
abilities of contractual action, emotional responsibility, and conceptual practice. 

2.1 Teachers’ Moral Ability is the Ability of Contractual Action 

2.1.1 Ability to Enter into Contracts with Children 
The sociality of human beings shows that people have the characteristics of clusters, and the performance of action 
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conditions is the conclusion of contracts. In Rousseau’s view, if children are stubborn by nature, they might as well 
conclude a treaty with them and put forward their contents. Once he has made a treaty, he must always feel that the real 
benefits are great to honor. In case he fails to honor his promise, he must also feel that the pain caused by this kind of 
lying is not from teachers’ revenge, but because the development of things has certain results (Jean-Jacques Rousseau, 
2016). Thus, Rousseau believes that a promise without a contract is empty and difficult to achieve. If teachers want 
children to obey what they say, they need to make demands carefully and sign a contract with children. Teachers can 
establish contracts. Rousseau’s concept of contract comes from a profound insight into people living in an oppressed and 
enslaved environment, which reveals social inequality. Rousseau mentioned in his book On the Origin and Foundation of 
Human Inequality that the emergence of private ownership is the origin of human inequality, which leads to the inequality 
of human social life, people are enslaved and poor in social life, and they are all shackled. Rousseau believes that if people 
want to remove the shackles of inequality and establish an equal and free society, they need to establish a contract between 
people and combine the strength of all people to establish a democratic country. Rousseau’s thought of social contract is 
characterized by: if freedom and equality between people are to be realized, people should hand over their rights when 
concluding a contract, to ensure the absolute obedience of individual will to all will (Wu Qi, 1994). In Rousseau’s view, 
the contract contains the idea of obedience to the will, and it is a good way to conclude a contract between teachers and 
children to achieve equality and freedom. Therefore, teachers should have the concept of contract and the consciousness 
of equality. Namely, teachers should have the spirit of concluding contracts with children. As far as practical actions are 
concerned, teachers should give their children a contractual commitment, so that children can feel from the bottom of 
their hearts that they have enjoyed equal treatment; Teachers should also stick to their promises in practical actions and 
constantly improve their abilities in contractual commitments. 

2.1.2 Commitment to the Ability to Learn and Nurture Children’s Body and Mind 
As a professional engaged in education and teaching, teachers are both educators and learners, and their identity and 

status are unique. When it comes to teacher teaching, Tao Xingzhi believes that teachers should learn while teaching, 
rather than teaching old knowledge to students (Tao Xingzhi, 1984). It can be seen that in Mr. Tao Xingzhi’s view, 
teachers must study knowledge while guiding children when teaching middle school and teaching in school. In Rousseau’s 
view, teachers should strengthen self-study while guiding children to learn. He pointed out that it is necessary to teach 
children some tools that can be used to acquire knowledge, not just to teach children to learn. Rousseau particularly 
emphasized that teachers should examine and modify the content to be learned to guide children’s learning, to make it 
conform to the law of children’s cognitive development and the starting level. Thus, teachers have three identities: edu-
cator, learner, and practitioner. Teachers are actors in learning. In the current educational life, how to guide children’s 
learning and action is an important problem for teachers, and teachers need to constantly improve their learning and action 
ability in the process of problem-solving. 

Teachers are educators, among them, caring for and maintaining children’s bodies is an important duty of teachers, and 
teachers should have the ability to maintain children’s bodies. In Rousseau’s view, to learn thinking, you must refine your 
limbs, feelings, and organs, because it is a wise instrument; To make the body that provides these tools very strong, we 
can use these tools as much as possible (Jean-Jacques Rousseau, 2016). In other words, Rousseau believes that fitness 
can make full use of people’s limbs, senses, and organs, and a good physique can make people’s thinking sharp and 
correct. On the issue of fitness, Rousseau’s views are consistent with Montaigne’s, and they all think that if a child wants 
to have a tough heart, he must have a strong muscle; Let children have a quality of loving labor; Let children have a 
quality that is not afraid of hardship; Let children experience the hardships of physical exercise itself. In Rousseau’s view, 
to exercise children’s strong physique, we should make them stand the cold, and when children can resist the cold, they 
should also get used to basking in the sun to endure the heat. Simultaneously, Rousseau also pointed out that it is necessary 
to use sensory verification first, and then use certain methods to predict children’s movements so that their physical 
strength can be exerted. In this way, the more instantaneous children’s sensory and physical activities are, the more they 
can stimulate children’s intelligence. As Dewey thinks, the problem for educators is to let students engage in such activ-
ities: let them learn manual skills and skill efficiency at work, find instant satisfaction, and prepare for later use. At the 
same time, all these effects should be subject to education (John Dewey,1990). It can be seen that Dewey emphasized 
that teachers should guide children to be active, master experience, and apply what they have learned. Once this experi-
ence enters the children’s minds and goes deep into the memory area, it will be stored for a long time and is not easy to 
forget. If teachers can accompany their children in action training, they can not only make their bodies and minds active 
but also relax their bodies and minds so that teachers can constantly enrich their physical maintenance ability and also 
maintain their bodies. 
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2.2 Teachers’ moral ability is the ability of emotional responsibility 

2.2.1 Ability to Care for Children 
Children are the hope of the country and the future of the nation. At the same time, children are innocent, romantic, 

and lovely. Whereas, children are fragile because of their small bodies. Thus, children need to be accompanied and 
guarded. In Rousseau’s view, if women show too much concern for their children, it is a departure from nature against 
the clock, which makes children delicate (Jean-Jacques Rousseau, 2016). It can be seen that Rousseau believes that alt-
hough children are inherently fragile, as parents, they should not care too much about their children, or even spoil them 
too much, otherwise they will always be spoiled and grow up. The reason may be related to parents’ lack of knowledge 
about prenatal and postnatal care. Rousseau pointed out the differences between parents and teachers in nurturing chil-
dren’s development. Parents only rely on personal habits and preferences, the experience of elders, and fragmented 
knowledge to raise their children (Ye Lan, 1986), and they do not know the importance of knowledge for children’s 
development. Teachers are the inheritors of knowledge. They influence the development of children’s early behavior 
habits and contribute to children’s ability to judge right and wrong. Rousseau agrees that teachers are the guardians of 
children’s minds. He points out that teachers need to protect children and guide them to play games if they want to release 
their lovely instincts. 

Rousseau believes that if teachers want to protect children’s minds, they need to understand their personality charac-
teristics and respect them in their choices and hobbies. Generally, in the choice of game partners, children will choose to 
stay at a respectful distance from others once they find that some people do not understand them or have objections to 
them. Rousseau emphasized that when faced with a certain behavior of children, we should respect them, do not rush to 
make judgments on them, but adopt certain methods and make judgments only after the proof of time. In addition, teachers, 
as guardians of children’s lives, are also reflected in their physical training from an early age, so that they can adapt to 
changes in the external environment and bear various pressures in their lives. At present, children’s living environment 
is facing various threats, and they are often abused and neglected. Accordingly, teachers should not only teach children 
the knowledge of purifying their minds but also try to be friends with them to enter their life world. For the sake of 
children’s development, teachers should always care for children, give them emotional care, and constantly highlight their 
guardian abilities. 

Rousseau mentioned the lover of youth in his book Emile. He believes that the premise of love is to cultivate and study 
the nature and emotions of young people. When young people can love others, they can also feel the love from others. 
Accordingly, teachers should have the spirit of loving, which is more reflected in their love for children. However, teach-
ers have tied a lot of chains to children, so that they can’t find traces of love. In this regard, Rousseau pointed out that 
teachers can’t force children to do their bidding. Because once coercion happens, it will make children realize that they 
are bound, thus breeding a kind of resistance. Therefore, teachers should set children free and inject the spirit of loving 
others into their hearts. Because children’s hearts only obey themselves, the more they try to bind them, the more coun-
terproductive it is. In Rousseau’s view, the spirit of loving people shows positive charity, resolving disharmony among 
peers, sharing anguish for people, relieving the suffering of the poor oppressed, and so on. As far as the expression of 
love is concerned, Rousseau pointed out that teaching children by example is more effective than teaching children by 
words, and it is absurd to insist on teaching children by words. Rousseau insisted that teachers should educate their chil-
dren with actions and express their love for them with experience. As long as the heart of self-love is extended to love 
others, self-love can be turned into a virtue in anyone’s heart, and this virtue can be traced back to its roots (Jean-Jacques 
Rousseau,2016). In other words, teachers’ love spirit is firstly manifested in teachers’ self-love, secondly in guiding chil-
dren to love themselves, and then helping them to love others based on self-love. The spirit of teachers’ love is a kind of 
teacher's ability, which should contain the legitimacy and priority of a kind of love, just as Chu Hongqi said: In order not 
to delay giving classes to students, even his children are seriously ill, such “love” is a kind of morbid “love” (Chu Hongqi, 
2006). 

2.2.2 Ability to Consolidate Social Responsibility 
Teachers are professionals, engaged in education and teaching, and they have social responsibilities for children. Rous-

seau believes that for people in society, labor is their unshirkable responsibility. Any citizen, rich or poor, strong or weak, 
who does not work is a hooligan (Jean-Jacques Rousseau, 2016). It can be seen that in Rousseau’s view, labor is every-
one’s social responsibility. People should bear the labor responsibility, no matter the status or the ability. Based on this, 
teachers bear the labor responsibility and cultivate children. Rousseau pointed out that the labor responsibility of teachers 
to cultivate children first falls on cultivating children's views on life, because children are born, and teachers’ concern and 
research on them is in accordance with the requirements of nature (Jean-Jacques Rousseau, 2016). Rousseau believes that 
teachers should care for children’s lives. What he advocates is to exercise children’s bodies and cultivate their healthy 
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hearts, which is precisely to cast a caring eye on their lives. Children are in life, and the possibility of life accompanies 
children’s development (Ye Lan, 1998). Thus, teachers should care about children’s growth process and help them estab-
lish an understanding, respect, and love for life. 

Teachers’ social responsibility is also reflected in helping children learn a craft. Rousseau spoke highly of craftsman-
ship. He believed that craftsmanship is the closest to nature, and it is the reliance of craftsmen, which makes them free 
(Jean-Jacques Rousseau, 2016). It can be seen that Rousseau encourages teachers to help children master a craft, help 
them adapt to their future lives, and cultivate their social responsibility to participate in labor. The important way for 
teachers to cultivate children’s social responsibility is to guide children to engage in healthy occupations, just as Rousseau 
said: I don’t allow my students to choose unhealthy occupations, but I don’t forbid him to engage in hard occupations, 
nor do I forbid him to engage in dangerous occupations (Jean-Jacques Rousseau, 2016). Accordingly, on the road to 
promoting children’s development, teachers’ social responsibility is arduous and complicated. Teachers should be clear 
about the characteristics and main tasks of their times, whether as citizens or educators, they should bravely shoulder the 
responsibility of promoting social progress (Tu Shiwan, 2017). The social responsibility of teachers includes not only the 
teaching tasks that teachers should complete within their responsibilities, the positive educational influence they exert on 
students, but also the adverse consequences that teachers should bear when they fail to achieve the aforementioned work 
content (Sun Qi, 2023). Therefore, teachers need to practice and take social responsibility, to awaken children’s awareness 
of social responsibility. 

2.3 Teachers’ Moral Ability is the Ability of Conceptual Practice 

2.3.1 Ability to Observe Children 
Teachers are children’s teachers. Teachers should not only have the observation consciousness of children but also 

have the observation ability. Teachers’ observation is embodied in teachers’ awareness of children’s concepts. In Rous-
seau’s view, teachers’ awareness of children’s concepts is first reflected in paying attention to children’s imitation nature. 
Children’s imitation urges them to develop habitual behavior through their judgment and love for goodness, to practice 
their behavior. Teachers play a vital role in the process of children’s spiritual growth. Specifically, teachers’ behavior 
first affects children’s habits. Rousseau pointed out that habits can be divided into hand habits and mind habits. Children 
in adolescence are more emotionally depressed because teachers only pay attention to the cultivation of opponents’ habits 
and ignore the cultivation of mind habits (Jean-Jacques Rousseau, 2016). Rousseau believes that teachers should be fair 
and kind, teach students by example and set a good example for them (Jean-Jacques Rousseau, 2016). It can be seen that, 
in Rousseau’s view, teachers are virtuous. Once this quality of teachers permeates children’s minds, it will promote the 
cultivation of children’s mental habits. 

Secondly, teachers’ awareness of children’s concepts is also reflected in the fact that teachers should pay attention to 
the influence of their behavior on children. In Rousseau’s view, some teachers’ behaviors can have positive effects on 
children, and children tend to imitate teachers’ positive behaviors to gain spiritual growth. Students’ minds need teachers 
to infect, edify, and shape with their thoughts, feelings, will, and wisdom (Zhang Yuekai, 1991). However, Rousseau 
pointed out the negative impact of human imitation, and he cited examples of comparing monkeys with humans and 
argued that monkeys imitate people who are superior to them, while human imitation is to belittle and uglify the same 
kind, to expect themselves to be in the same position as the same kind (Jean-Jacques Rousseau, 2016). It can be seen that 
Rousseau saw that human imitation has the danger of lowering his personality. Teachers should pay attention to and 
discover children’s learning needs, help children eliminate this danger, lead children to the right path of love, and con-
stantly improve their children’s concept consciousness. Thus, teachers’ ability to observe children reflects that teachers 
accurately understand children’s development foundation and needs through observation, provide appropriate and tar-
geted assistance and guidance, and promote children’s development from their current level to a higher level (Jie Jinfeng, 
2023). 

2.3.2 Ability to Participate in the Study of Children 
Children are teachers’ important partners. Teachers need not only children’s concept consciousness but also children’s 

observation ability. Rousseau believes that children from birth to twelve years old are in the most dangerous growth stage. 
At this stage, if all kinds of wrong habits are not destroyed, they will sprout and grow, which is impregnable and difficult 
to get rid of. To get rid of all kinds of bad habits in children, the first thing a teacher should do is to learn to know children 
and let them express their personality freely, to observe children better (Jean-Jacques Rousseau, 2016). It can be seen that 
observing children is a window to understanding children, and it is also an understanding of children. Namely, teachers 
observe children to understand and know them. In Rousseau’s view, vision is a feeling, which is closely related to the 
judgment of the soul. Thus, when teachers watch children, they should not let them find themselves observed to affect 
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their judgment. 
Teachers need to have the ability to guide children’s observation while improving their observation ability. In Rous-

seau’s view, children have the gift of imitation, and teachers should guide children to learn the art of painting to cultivate 
children’s correct observation and dexterity (Jean-Jacques Rousseau, 2016). However, Rousseau refused to allow children 
to paint out of thin air. He believed that children should observe objects many times, but if they engraved the observed 
images in their hearts, they would learn to grasp the proportions and appreciate beauty. Therefore, it is very significant to 
cultivate children’s observation ability for their aesthetic development. Teachers need to observe the children’s various 
situations every day and observe the differences. It is in the living situation of dealing with a series of challenges to 
teachers’ wisdom and ability that teachers’ creative talents and leading talents are brought into play (Ye Lan, 1997). It 
can be seen that observing children is an arduous and long-term task for teachers, and it is also a necessary way for 
teachers to know children. Observing children and entering their inner world requires teachers to have enough patience 
and perseverance. 

Children are the objects of teachers’ educational work. The fundamental goal of teachers’ work is to promote children’s 
free and all-round development. For children’s understanding, teachers should not only have children in their hearts but 
also have children’s research skills. Rousseau believes that if children occupy all the activity time at the expense of 
sleeping time, it is a sign of death, and teachers should realize that childhood is a rational bedtime (Jean-Jacques Rousseau, 
2016). Obviously, in Rousseau’s view, teachers should not worry about children’s lazy state and fear. As a teacher, we 
should have a full understanding of children, knowing that children can’t remember because they have no judgment ability. 
They remember sounds, shapes, and feelings, but rarely remember concepts, let alone the relationship between concepts 
(Jean-Jacques Rousseau, 2016). Whereas, Rousseau pointed out that children are understanding, and they understand 
everything they can feel well, while adults always want children to care about interests or talents that have nothing to do 
with them, which is worthless (Jean-Jacques Rousseau, 2016). 

Rousseau emphasized that children’s understanding is not limited to books. Even if a child doesn’t read books, it won’t 
be useless. What he sees and hears will have an impact on him (Jean-Jacques Rousseau, 2016). Children are not enough 
to understand the fable, because the fable adds something that children can easily recite but is beyond their cognition 
(Jean-Jacques Rousseau, 2016). Thus, teachers need to fully study children’s understanding, the degree of their cognitive 
development, and the level of learning starting point before teaching. In other words, what is taught must be within the 
scope of children’s understanding. The outstanding performance of Rousseau’s naturalistic education thought is that chil-
dren are regarded as children, children are treated according to their age, and the growth stages of children are divided 
according to their age, which is regarded as the condition of education (Wang Youliang, 1997). It can be seen that the 
prerequisite for studying children is to understand children and approach their world. Teachers should think more from 
the perspective of young children, pay attention to their thoughts and needs, believe in their decisions, and let them choose, 
operate, and explore independently (Yang Xiaolou, 2023). Namely, teachers should know enough about children, study 
children constantly, and constantly improve their research ability in research. 

3. Educational Insight of Rousseau’s View of Teachers’ Moral Ability on Teachers’ Moral Ed-
ucation 

As shown above, Rousseau’s view of teachers’ moral ability is not only the basic requirement for teachers’ moral 
viability, but also a strong appeal for teachers to live a moral life, and more importantly, the fundamental guidance for 
teachers’ moral education. Therefore, this paper explores the educational insight on teachers’ moral education based on 
Rousseau’s view of teachers’ moral ability. 

3.1 To Consolidate Teachers’ Concept of Contract Based on Justice, and Establish Teachers’ Conscious-
ness of Moral Autonomy 

In Rousseau’s view, teachers should have the concept of a contract, that is to say, teachers should guide children to 
carry out educational life in the form of a contract. Children’s life is immature and emotional, while teachers’ life is 
mature and rational. Children’s awareness of equality and the concept of rights and obligations are vague, and the process 
of clarifying this concept needs teachers’ guidance and help. In other words, teachers need to have a clear conceptual 
schema of equality rights and obligations, that is, teachers should have a just contractual picture. As an important profes-
sional ethics quality of teachers, justice is internalized in the moral structure of teachers and externalized in teachers’ 
behavioral practice (Hu Kaiying, 2020). Education should consolidate teachers’ concept of contract based on justice. On 
the one hand, education should guide teachers to establish a sense of rules. Knowing and abiding by the rules is of great 
significance for improving the order of teachers’ lives. The prerequisite for promoting teachers’ professional development 



Yajun Fang, Hang Zheng, Jiong Niu 
 

 

DOI: 10.26855/er.2023.09.041 1468 The Educational Review, USA 
 

is to help teachers form the habit of obeying rules through education. On the other hand, education should establish a fair 
and reasonable teacher evaluation mechanism. The equality of teachers is related to their dignity. When evaluating teach-
ers’ contributions, education should be based on objective and reasonable principles. In this way, teachers’ concept of 
contract can be just and solid. Once teachers acquire a firm concept of contract, they will further strengthen their subjective 
consciousness and their consciousness of moral autonomy. Education should build up teachers’ consciousness of moral 
autonomy. In school life, education can give teachers more autonomy, such as the autonomy of class management. Once 
teachers have more management power, they can boldly manage some bad phenomena, so that the class ecology can be 
better maintained. Teachers’ autonomy means their autonomy in the process of education, and the source of this autonomy 
depends on the importance given to teachers by social justice. As Durkheim, a French sociologist, said: “The basis of 
individual rights is not the idea that an individual is what he is, but how society practices, views and estimates this right” 
(Durkheim, 2015). 

3.2 Cultivate Teachers’ Fraternity Quality Based on Caring, and Enhance Teachers’ Sense of Moral 
Responsibility 

Teachers’ quality is an important aspect of teachers’ behavior, which is manifested in teachers’ stable moral tendencies 
and characteristics. Teachers’ quality affects teachers’ ethical spirit, and at the same time, “teachers’ quality or attitude, 
whether expressed in subtle or obvious ways in class, can profoundly affect students” (Kembel, 2010). Teachers’ fair 
treatment and care for every child is an outstanding performance of teachers’ caring and fraternity quality. The quality of 
the teachers’ fraternity is not only related to the moral development of teachers themselves but also of great significance 
to promoting the growth of children’s love ability. Whereas, in the educational field, there are still some teachers who 
treat children differently, and they lack the quality of caring for children. In recent years, incidents of child abuse in 
kindergartens and child punishment in primary and secondary schools have appeared many times, which reflects the low 
quality of teachers. Education needs to promote children’s development from good to good. Thus, education should cul-
tivate teachers’ fraternity quality based on care. From one aspect, education needs to strengthen the cultivation of teachers’ 
concept of justice, help teachers establish a sense of justice, and then make them more deeply understand the connotation 
of justice and its significance to their own and their children’s development. From other aspects, education needs to 
strengthen the construction of teachers’ morality and style and rectify the bad phenomenon of teachers’ morality and style 
according to laws and regulations, to improve teachers’ moral responsibility. In contrast to moral events, some teachers’ 
attitude toward moral life often shows indifference rather than enthusiasm, and their sense of moral responsibility is low. 
Teachers’ sense of moral responsibility is the expression of teachers’ moral ability, and it is also the principle for teachers 
to deal with people. As Adam Smith said, a sense of responsibility should be a guiding and decisive principle (Adam 
Smith, 1997). The strength of teachers’ moral responsibility affects the moral development of caring for children. There-
fore, education should strengthen teachers’ moral responsibility based on care, strengthen teachers’ moral theoretical 
knowledge learning, publicize the moral example deeds of “good teachers”, guide teachers to actively participate in moral 
life practice, and continuously implement the cultivation of teachers’ moral responsibility from theory to practice. 

3.3 Promote Teachers’ Action Spirit Based on Research and Improve Teachers’ Ability of Moral Prac-
tice 

Teachers’ action is a kind of practice of teachers, which is manifested in teachers’ specific behavior. There are two 
kinds of behaviors, one is out of will, the other is against will, and the other is out of will (Aristotle, 2003). Teachers’ 
willing behavior reflects teachers’ spirit of action, which affects teachers’ moral practice. At the same time, teachers’ 
spirit of action plays an exemplary role in children’s moral practice. Therefore, the important prerequisite for confirming 
children’s moral practice needs is to study children and their actions. Education should carry forward teachers’ action 
spirit based on research. As far as the motive force of action is concerned, teachers’ action spirit covers teachers’ action 
goals and teachers’ action ability. Namely, whether a teacher has the spirit of action depends on two questions: First, what 
is a teacher’s action for? Second, do teachers have the ability to act? Education needs to set clear moral education goals, 
help teachers study the purpose and significance of their moral actions, and encourage, support, and guide teachers to 
carry out research-based moral actions to enhance teachers’ ability to moral practice. However, teachers’ ability to moral 
practice is still weak in real moral life. In the deep moral situation of teachers, teachers’ moral practical ability is influ-
enced by certain moral relations. From the perspective of moral relationships, the relationship between teachers and chil-
dren or others is mutually alert, and this alert relationship is out of fear to some extent. Children are afraid of teachers or 
others in school life. At the same time, “teachers who intimidate students are also intimidated, and they also live in fear 
and suffer from fear and anxiety” (Gao Desheng, 2018). Thus, fear has become the main tone of teachers’ lives, which 
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greatly hinders the development of teachers’ ability to moral practice. To help teachers get rid of the slavery of fear, 
education needs to formulate policies to protect teachers’ rights and interests, protect teachers’ legitimate interests from 
the source, and then help teachers regain the courage of moral action. The courage of teachers’ moral action will help 
teachers to have a dynamic mechanism to improve their ability to moral practice. At the same time, teachers’ ability to 
moral practice is also reflected in teachers’ moral practice achievements. Education needs to recognize teachers’ moral 
practice achievements, urge them to actively participate in moral practice activities, and continuously improve their ability 
to moral practice. 

4. Conclusion 
In summary, Rousseau’s view of teachers’ moral ability refers to the unity of teachers’ contractual action, emotional 

responsibility, and conceptual practice, which is embodied in teachers’ spirit of children’s caring. It is not only the basic 
requirement for teachers’ ability to moral life but also the fundamental guidance for teachers’ moral education. Rousseau’s 
view of teachers’ moral ability enlightens people that reconstructed teachers’ moral education needs to consolidate teach-
ers’ contract concept based on justice and build up teachers’ consciousness of moral autonomy; Cultivate teachers’ fra-
ternity quality based on caring and enhance teachers’ sense of moral responsibility; Promote teachers’ action spirit based 
on research and improve teachers’ ability of moral practice. 
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