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Abstract

Behavior among High School Students.

High school students are in the critical period of the college entrance examina-
tion. Not only the academic pressure increases, but also the physical and mental
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817-822. development of students at this stage has entered a rapid period. With the inno-
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tionship between self-esteem and academic help-seeking, we concluded that:
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(1) High school students' self-esteem and academic help are generally at a good
level. There was no significant difference in self-esteem in grade and gender, and
there was no significant difference in gender, but not in grade and only child.
(2) High school students' self-esteem is related to academic help. Self-esteem can
positively predict adaptive academic help and negatively predict non-adaptive
help.
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1. Introduction

As the most important way to realize the transition of social class, the college entrance examination is the most im-
portant way out for most young people in their early life. Therefore, people attach great importance to the academic
performance of high school students. An important factor affecting academic performance is the academic help beha-
vior. Academic help behavior is a way for individuals to seek support from the outside world when they encounter
problems in the learning situation (Zhang Xueying, 2022). For students, they can learn certain learning methods and
skills through the occurrence of help behavior to help form a good academic adaptation (Liu Shengnan, 2021).
Self-esteem is the attitude of self produced after having a correct understanding of their own ability and expectations
(Zhang Haiyu, 2021). Related studies have shown that self-esteem has an impact on interpersonal relationships (Zhang
Huiji, 2020), academic achievement (Zewdie Kassahun, 2022)) and mental health (Ma Chunhua, 2022), and self-esteem
is closely related to academic help-seeking behavior.

In conclusion, this paper will further explore the relationship between self-esteem and academic help behavior on the
basis of previous research, in order to enrich the relevant research on academic help behavior and provide relevant em-
pirical support for the good academic development of high school students.

DOI: 10.26855/er.2023.06.034 817 The Educational Review, USA


https://www.hillpublisher.com/journals/er/�

Jiafu Wang

2. Research technique
2.1 Subjects

In this study, when students from different grades in two key high schools in Siping City, Jilin Province were taken
as subjects, a total of 600 questionnaires were distributed, with a total recovery of 550, with a recovery rate of 91.67%.
After eliminating the invalid, the remaining 524 valid questionnaires had an effective rate of 95.27%.

2.2 Research tools

(1) The self-esteem questionnaire

The self-esteem scale (RSES) prepared from Rosenberg (1965) had an internal consistency coefficient of 0.882. It
consists of 5 forward scoring questions and 5 reverse scoring questions, and the scale is scored with 4 points.

(2) Academic help-seeking questionnaire

Written by Professor Li Xiaodong and divided into three types, namely, instrumental help, executive help and evasive
help. Use five points to score points.

3. Results of the study

3.1 Analysis of self-esteem and academic help of high school students

Table 1. Descriptive Statistical Analysis of Varivariable (n=524)

variable Min Max M SD
self-respect 16 45 32.87 5.126
Executive help 4 17 7.3 2.359
Avoid asking for help 4 20 8.42 3.492
Tools for help 10 50 32.66 8.778
Total academic help points 38 83 63.96 8.783

The results found that the total score of self-esteem was equal to (32.87 + 5.126).

The total score for academic help was equal (63.96 + 8.783). Both dimensions (7.3 + 2.359); avoidance (8.42 + 3.492)
and instrumental help (32.66 + 8.778).

Overall, high school students have a good self-esteem level and a high school level.

3.2 Differential analysis of self-esteem and academic self-seeking behavior in demographic variables
Table 2. ANOVA on grade

variable divide into groups n M SD F p

Senior One 225 32.61 5.093

self-respect Senior Two 161 33.35 5.365 1.031 0.357
Senior 138 32.75 4.89
Senior One 225 7.13 2.305

Executive help Senior Two 161 7.68 2.392 3.06* 0.048
Senior 138 7.12 2.374
Senior One 225 8.22 3.557

Avoid asking for help Senior Two 161 8.59 3.304 0.675 0.51
Senior 138 8.56 3.603
Senior One 225 33.12 9.146

Tools for help Senior Two 161 33.73 8.265 5.076%* 0.007
Senior 138 30.68 8.485
Senior One 225 64.25 9.433

Total academic help points Senior Two 161 65.4 7.598 6.621%*** 0.001
Senior 138 61.8 8.619

Note: * indicates P <0.05; * * indicates P <0.01; * * * indicates P <0.001.
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According to the results in the above table, there is no significant difference in high school self-esteem. The mean
score of the total score for academic help was significantly different in grade (F=6.621, p=0.001). The dimensional ex-
ecutive help (F=3.06, p=0.048 <0.05) and the instrumental help (F=5.076, p=0.007 <0.01) were significantly different.
Avoidance was not significantly different in grade.

3.3 Difference analysis of each variable in gender

Table 3. Independent sample t-tests for each variable on sex

variable divide into groups n M SD t P

man 271 32.89 5.06

self-respect 0.079 0.937
woman 253 32.85 5.20
man 271 7.01 2.50

Executive help -2.931%* 0.004
woman 253 7.60 2.17
man 271 7.94 3.60

Avoid asking for help -3.267%%* 0.001
woman 253 8.93 3.31
man 271 33.26 9.36

Tools for help 1.629 0.104
woman 253 32.02 8.08
man 271 64.27 9.56

Total academic help points 0.845 0.398
woman 253 63.62 7.88

Note: * indicates P <0.05; * * indicates P <0.01; * * * indicates P <0.001

From the above table, the results show that there is no significant difference in overall self-esteem among high school
students. There was no significant difference in gender for academic help-seeking overall. Their executive help by di-
mension (t=-2.931, p=0.004 <0.01) and help avoidance (t= -3.267, p=0.001) were significantly different by gender. The
ented help-seeking did not significantly differ in sex.

3.4 Difference analysis of each variable on whether it is an only child

Table 4. Independent sample t-test on whether each variable is an only child

variable divide into groups n M SD t P

yes 296 33.54 4.98

self-respect 3.436%** 0.001
deny 228 32.00 5.19
yes 296 7.27 2.44

Executive help -0.319 0.75
deny 228 7.33 2.25
yes 296 8.01 3.37

Avoid asking for help -3.1%* 0.002
deny 228 8.96 3.58
yes 296 33.59 8.77

Tools for help 2.788%* 0.005
deny 228 31.45 8.66
yes 296 64.86 8.71

Total academic help points 2.699** 0.007
deny 228 62.79 8.75

Note: * indicates P <0.05; * * indicates P <0.01; * * * indicates P <0.001

As can be seen from the above table, there is a significant difference in self-esteem as the only child (t=3.436,
p=0.001).

The difference in only child was significant (t=2.699, p=0.007 <0.01). There is no significant difference in the ques-
tion of whether or not she is an only child. The help (t=-3.1, p=0.002 <0.01) (t=2.788, p=0.005 <0.01) was significantly
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different.

3.5 Correlation analysis of self-esteem and academic help-seeking

Table 5. Analysis of self-esteem and academic help

Executive help Avoid asking for help Tools for help Total academic help points
self-respect -0.262%* -0.277%* 0.374** 0.303**

* p <0.05 ** p <0.01

As can be seen from the above table, there is a significant and negative correlation between self-esteem and executive
and evasive help, and a significant positive correlation with overall and instrumental help.

3.6 Regression analysis of self-esteem and academic help for senior high school students

Table 6. Regression analysis of self-esteem to academic help

dependent variable predictive variable R’ AR’ F B t
nodal increment 46.974 19.718"
self-respect 0.092 0.090 52.903 0.303 7.232"

Academic help
total points

% p <0.05 ** p <0.01

The table above shows that self-esteem explains 17.4% of the change in total scores for academic help. F =52.903, p
=0.000, passed the test. The regression coefficient value for self-esteem was 0.303 (t =732, p = <0.01), indicating that
self-esteem can positively predict academic help-seeking.

Table 7. Regression analysis of the dimensions of self-esteem to academic help

dependent variable  predictive variable R’ AR’ F B t
nodal increment 5.024
Tools for help
self-respect 0.140 0.138 84.797 0.374 9.209
Avoid asking for nodal increment 9.482
help self-respect 0.077 0.075 43334 0277 6.583
nodal increment 11.254 17.4™

Executive help -
self-respect 0.068 0.067 38.368 -0.120 -6.194

*p <0.05 ** p <0.01

From the table above, self-esteem can explain 13.8%, 7.5%, and 6.7% of the variation in instrumental, avoidance, and
executive help, respectively. The F values were 84.797, 43.334, and 38.388, respectively, and p <0.05 all passed the test.
Self-esteem can positively predict instrumental help, with significant negative prediction effect on avoidance and ex-
ecutive help.

4. Discussion

4.1 Overall situation analysis

The overall self-esteem level of high school students is above the middle level, which indicates that most high school
students hold a positive evaluation of themselves, can look at themselves objectively and believe in their ability. Al-
though test time in a special period, but can be seen from this seal control policy for high school students self evaluation
influence is not big, this is probably because the high school students life relatively closed, feel the outside stress is not
big, on the other hand, effective parent-child communication, and regular physical exercise can improve the level of
self-esteem of high school students. While high school students ask for help is generally better. Executive help and
avoidance help serve as reverse scoring. The higher the score is, the more the students reject the help. It can be seen that
most students choose to seek to teachers and classmates for some ideas and tips to solve the problem when they en-
counter learning difficulties, rather than directly seeking answers. This is likely to be the renewal of the current educa-
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tional concept, and the guidance of parents and teachers makes students pay more attention to their own growth. And
self-esteem, as a protective factor, can also effectively improve high school students' satisfaction with study and life,
resist stressful events,

4.2 Analysis of demographic variables

High school students academic help behavior has significant differences in grade, the reason, is that the sophomore
students after a year of high school life more adapt to high school academic mode, due to high one more close to the
university entrance exam, school students have more clear goals and upward sprint power, so more serious in learning,
more strict to oneself, will take good help behavior help yourself make progress.

The study found that high school students had significantly higher self-esteem scores than the non-singleton group.
The reason is that there are differences between the parenting methods of only child and non-only child. Due to the un-
iqueness of the only child in the family, parents will give their children more attention to accompany, richer material
conditions and more tolerant growth environment; for non-only child, parents no longer focus on one child, the child is
often difficult to receive more attention.

It is also due to the different family upbringing methods, the only child for help consciousness and reflection is often
better than the non-only child. As the only child receives more attention from parents in the family, the only child is
more inclined to choose instrumental help to relieve the learning pressure of learning difficulties. The non-only child is
more inclined to avoid help, on the one hand, the non-only child is more independent due to less attention from their
parents, and they prefer to solve problems independently; on the other hand, the non-only child tends to be independent
and excellent work in order to get more attention and recognition.

4.3 Analysis of the relationship between self-esteem and academic help

The results found that the higher the self-esteem level of high school students, the more adaptive help-seeking beha-
vior, and the lower the self-esteem level, the more likely they were to take non-adaptive help-seeking behavior, that is,
to choose "broken pot broken" or escape. Therefore, the results of this study support the vulnerability hypothesis. Stu-
dents with low self-esteem may be used to underestimate their abilities and are not confident about themselves. They
think they ask others for help.

5. Suggestions and reflection

5.1 Pay attention to the cultivation of students' self-esteem

The results show that the self-esteem of high school students can positively predict academic help-seeking behavior.
The higher the self-esteem, the more likely they are to adopt adaptive help. Therefore, we need to pay attention to the
cultivation of self-esteem of high school students.

To evaluate the students correctly. Teachers should be careful and targeted to give different evaluations to students at
different levels. For the lower ranking of students, we can appropriately reduce the requirements for them, give more
appreciation and support, fully affirm their efforts in learning, in order to enhance the self-confidence of students. For
the students in the top ranking, teachers should pay attention to their learning state and give appropriate suggestions to
help students understand themselves correctly. At the same time, they can improve the requirements of these students,
criticize and correct their deficiencies, and enhance students' psychological endurance.

Secondly, we should be good at discovering the shining points of students, and give more affirmation and encou-
ragement. Teachers should pay more attention to non-only children, provide them with more opportunities to show
themselves and experience success in daily teaching, and actively discover their progress, appreciate and encourage
them, and help them gain a sense of value, so as to slowly build confidence. In addition, teachers can also organize reg-
ular class meetings, so that everyone can find the best of others, so that every student can realize their own advantages,
see everyone's support and encouragement, so as to enhance confidence and gain the strength to move forward.

5.2 Establish a correct view of academic help for help.

Teachers should actively and properly handle the relationship between teachers and students, consciously respect and
love students, establish a kind and kind image, encourage students to ask in learning, form a good class style of study;
teachers should also set an example for students, teach students how to seek help correctly.

Second, to provide a variety of ways to seek help. Can set up certain situation in the classroom to guide students to
ask questions, many students in learning difficulties due to face to the teacher or classmates, on the one hand, can be in
the class to establish anonymous communication box, students can anonymously understand the problem in the com-
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munication box, the teacher arrange time to explain problem, at the same time give appropriate praise, this can protect
students' self-esteem and can solve the problem of students. On the other hand, teachers should encourage students' in-
strumental help behavior, and edit the questions raised by students into a book for everyone to circulate, which can not
only help the students who do not understand but do not seek help, but also play a good role in demonstration and en-
couragement.

5.3 Reflection

Limited to factors such as personal experience and resources, this study has the following deficiencies:

First, the sample source of this study is too concentrated, and its representativeness needs to be further improved. As
a large group, high school students have no way to draw enough representative sample due to the limitations of objec-
tive conditions. In the later stage, the sample source can be appropriately expanded, and the representative samples from
the whole province or even the whole country can be selected, and the effect will be more ideal.

Second, students are vulnerable to the interference of external factors when completing the questionnaire. As a result,
some students do not pay attention and answer seriously when filling in the questionnaire, which is difficult to fully
reflect the true attitude of students. In addition, the questionnaire selected in this study is written by the students them-
selves. The research method is relatively simple and subjective. In the future, researchers can combine various research
methods, such as experimental method, interview method, and tracking study method, to explore and verify the further
future research.

6. Conclusion

In this study, the students from two key high schools in Siping City, Jilin Province, analyzed the situation and differ-
ences between self-esteem and academic help behavior of high school students in grade, gender, and further analyzed
the relationship between self-esteem and academic help behavior, and drew the following conclusions:

(1) The overall self-esteem level of high school students is in the middle, with no significant difference in grade and
gender, and a significant difference in whether alone.

(2) High school students generally have good academic help, with no significant difference in gender, grade and
whether the only child.

(3) There is a significant correlation between self-esteem and school help, that is, self-esteem and instrumental help,
which can positively predict instrumental help; self-esteem and executive help, which can negatively predict executive
help and avoidance.
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