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  Abstract 
The process of inclusion in the paralympic movement is examined from an inclu-
sive pedagogical perspective. At least 100 million disabled people live in Europe 
alone. A useful definition of the inclusion process is the idea that everyone should 
be able to use the same facilities, take part in the same activities, and enjoy the 
same experiences, including people with disabilities or other disadvantages. Inclu-
sion moves in multiple directions involving all people and every aspect of the hu-
man condition. Thanks to the great media exposure given to the London Paralym-
pic Games of 2012, the mainstream public came face to face for the first time with 
athletes with disabilities. This review explores the literature to determine whether 
inclusion is a regular feature of the paralympic movement, and how it is applied to 
this specific population; some suggestions for future research in this field will also 
be provided. The review covered all available research relating to paralympic ath-
letes with special attention to the bio-psycho-social approach, according to the In-
ternational Classification of Functioning, Disability and Health. This document 
modifies the concept of health and disability, highlighting the role of context in the 
process of the individual life. A context that is fraught with barriers places the in-
dividual at a disadvantage, while one that is rich in facilitations will help the indi-
vidual to function in relation to his or her duties and goals, and to participate fully 
in the social life. The review excludes research projects with a purely medical or 
clinical approach or with a focus only on performance in paralympic sports. The 
databases used for the research are Science Direct, Web of Science, ERIC, BASE, 
DOAJ and they were searched from 2010 until the end of 2021. Rayyan was used 
to manage the studies. Two independent reviewers screened the records and re-
trieved 57 articles. The studies included used mixed methods to explore inclusion: 
on the one hand, they photographed the current situation with questionnaires, sur-
veys or focus groups and, on the other hand, they evaluated inclusive programs, 
especially with school-age populations. A total of 10,387 participants were in-
volved in the studies included in this review, with a mean of 182.2 and SD of 
381.7. Studies suggest that paralympic sports are an excellent tool for inclusion. 
This review suggests the need to examine the subject more in depth, with experi-
mental studies aimed at investigating inclusion in paralympic sports at the national 
and international level. 
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1. Introduction1

According to the World Report on Disability of 2011, “about 15% of the world’s population lives with some form of 
disability, with about 2-4% experiencing significant difficulties in functioning. This global estimate of disability is on 
the rise due to population ageing and the rapid spread of chronic diseases, as well as improvements in the methods used 
to measure disability. People with disabilities generally have poorer health, lower educational achievements, fewer 
economic opportunities and higher rates of poverty than people without disabilities. This is largely due to the lack of 
services available to them and the many obstacles they face in their everyday lives”

 
The introduction to this paper will focus on some highlights of the concepts addressed in the review, especially how 

inclusion is understood in modern documents. 
The first part analyses the relationship between disability and inclusion, providing some statistical data. We will ex-

amine how the definition of disability is far from finding its own internalisation, especially in the European context, 
where it relies heavily on the UNCRPD. Inclusion is formally recognized, but also applied in a sectoral way to the dif-
ferent contexts that people with disabilities face. 

In the central and final part, we will discuss the concept of inclusion in sports, a process borrowed from the school 
context that aims to ensure full participation. Its significance in the sports context has followed the more general one 
related to its evolution in the social context and the passage of the three stages of segregation, integration and inclusion. 

2. Disability and Inclusion 
The ICF and the United Nations Convention on the Rights of Persons with Disabilities (UNCRPD), enacted in 2006, 

adopted a very broad definition of disability: 
‘Persons with disabilities include those who have long-term physical, mental, intellectual or sensory impairments 

which in interaction with various barriers may hinder their full and effective participation in society on an equal basis 
with others’ (Article 1). International policies concerning disability differ widely, but thanks to the Convention and 
2030 Agenda promulgated by the U.N., efforts are being made to encourage commitment everywhere to equal rights 
and shared practices of inclusiveness, focused on the need to educate the public to the importance of inclusion for all 
people. 

2

At least 87 million disabled people live in Europe alone
. 

3, but the European institutions have not created their own 
definition of disability. They rely heavily on the UNCRPD and the legislation of the individual national states. The lat-
ter oscillate between a medical or social approach to disability4. When it comes to defining disability, therefore, some 
Member States adopt an entirely social approach, some a mixed social and medical approach, and others focus primarily 
or entirely on the medical aspect of disability5

a) To encourage and promote the participation, to the fullest extent possible, of persons with disabilities in 
mainstream sports activities at all levels; 

. Few European Member States have any general legal framework for the 
definition of disability. 

In some member states, the definition of disability differs in relation to the context of application. There are, for ex-
ample, several definitions for social and professional disability, educational inclusion, compensatory aid or situations of 
fragility. To prevent misidentification of disability among member states, the EU adopted the United Nations Conven-
tion on the Rights of Persons with Disabilities at the end of 2010. Although it has not made this definition mandatory in 
the national regulatory systems, the EU has verified that the member states comply with the predominant idea. 

Participation in cultural life, recreation, leisure and sports is guaranteed by the 30th article of the Convention on the 
Rights of Persons with Disabilities, that says: 

“With a view to enabling persons with disabilities to participate on an equal basis with others in recreational, leisure 
and sports activities, Member States shall take appropriate measures: 

b) To ensure that persons with disabilities have an opportunity to organise, develop and participate in disabil-
ity-specific sports and recreational activities and, to this end, encourage the provision, on an equal basis with 
others, of appropriate instruction, training and resources; 

                                                           
1Both authors developed the text jointly, specifically: paragraphs 1, 2, 3, 9 are written by Angela Magnanini; 4, 5, 6, 7, 8 by Giulio Morelli 
2World Health Organization and The World Bank (2011). Summary World report on disability, WHO Press, Geneve. 
3European Commission – Speech (2021). Opening remarks by Commissioner Dalli on the Strategy for the Rights of Persons with Disabilities 
2021-2030. European Commision, Brusselles.   
4European Parliamanentary Research Service (Marie Lecerf), (2017), European disability policy - From defining disability to adopting a strategy, 
European Union, Bruxelles. 
5Social security and social integration, European Commission, (2004) Definition of Disability in Europe: A Comparative Analysis, Brunel University. 
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c) To ensure that persons with disabilities have access to sports, recreational and tourism venues; 
d) To ensure that children with disabilities have equal access with other children to participation in play, recrea-

tion and leisure and sports activities, including those activities in the school system; 
e) To ensure that persons with disabilities have access to the services provided by those involved in the organi-

sation of recreational, tourism, leisure and sports activities. 
Sports are thus fully recognised as a fundamental right for people with disabilities around the world. However, par-

ticipation and access to sports has not always been guaranteed for fragile individuals. In this context, it becomes crucial 
to apply the process of inclusion. 

The inclusion process has developed over the years to prevent the marginalisation of the most fragile individuals in 
society. From its first conception until today, inclusive practices are present in different sectors of our daily life, widen-
ing more and more the circle of recipients. It is a multi-directional process whose goal is to ensure access and participa-
tion. As for the definition of inclusion, two definitions can be used. 

The first seeks to focus on inclusion as a means of physical or cultural access to the external reality of any person.  
The second insists on the needs and coexistence of individuals with different needs. “Inclusion is a process that aims 

to respond to the needs of social diversity, teaching people how to live with differently-abled individuals” (Aiscon & 
Miles, 2008). 

In international legislation, The Convention on the Rights of Persons with Disabilities is an absolute reference docu-
ment for inclusion. “States adhering to the present Convention recognise the equal right of all persons with disabilities 
to live in the community, with choices equal to others, and shall take effective and appropriate measures to facilitate full 
enjoyment by persons with disabilities of this right and their full inclusion and participation in the community, also by 
ensuring that: 

a) b) Persons with disabilities have access to a range of in-home, residential and other community support ser-
vices, including personal assistance necessary to support living and inclusion in the community, and to pre-
vent isolation or segregation from the community; 

b) Community services and facilities for the general population are available on an equal basis to persons with 
disabilities and are responsive to their needs.” 

However, it is not enough to focus only on these definitions. Through the review, we can enrich and give a broader 
and more precise meaning to the inclusion process in Paralympic sports. 

3. Sports inclusion: from school to court 
Inclusion in school was one of the first inclusive practices implemented, especially in the Italian context. This prac-

tice was not intended merely to facilitate the coexistence between the able-bodied student and the student with disabili-
ties, but rather to foster real knowledge and interaction among the whole school population.  

“Inclusive education must therefore be understood as the process aimed at guaranteeing the right to education for all, 
regardless of the diversity of each one that may derive from conditions of disability and/or psycho-physical, 
socio-economic and cultural disadvantage” (Magnanini, 2018). 

Inclusion applies to any time in the lives of people with or without disabilities. The concept of inclusion does not stop 
at school, but broadens its horizons to all the activities that the individual encounters in his or her life. Recently, the 
processes of inclusion have expanded to other areas of life for people with disabilities, such as work, cultural activities, 
leisure and sports (Kiuppis, 2016). Inclusion in sports is a particular but always current application of the broader con-
cept of inclusion.  

In sports, as well as at school, we have seen a dual link with this practice. The sports environment can be both a place 
where inclusion is applied, and a place where inclusion can be taught. The values and dynamics of the gym adapt very 
easily to this practice. In addition, the encounter-clash with a group of peers manages to make the athlete with disabili-
ties feel at the centre of a positive path, a safe and healthy environment.  

“The link, therefore, between school inclusion and social inclusion becomes fundamental and, in this direction, a 
possible link can be represented by sports, whose inclusive practice within the school system in full continuity with the 
extra-curricular life can have positive effects on the social inclusion system” (Magnanini, 2018). 

However, simply letting people play together is not enough to ensure the formation of a positive context for the per-
son with disabilities. This concept applies to any sports activity, whether it be Olympic or Paralympic. The sports con-
text has particular characteristics that must be put into practice regardless of the inclusive intent of the discipline. In this 
context, the Paralympic movement plays a decisive role in the success of inclusion in sports. 

In addition, at the international level it is not easy to find an unambiguous definition of the inclusion process because 
it is a new and developing world. The development of sports for people with disabilities has followed the development 
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of the concept of disability (see Table 1 and Table 2). There has been a shift from a tendency toward separation, in 
which the athlete with a disability could only play with his peers, to a movement in favour of integration, where the 
disabled could play with the able-bodied but with special rules, and then arrive at a truly inclusive context, in which the 
rules applied to all players without distinction of disability. 

Table 1. Evolution of sports for people with disabilities through time, the changes were possible because of a different social 
approach to people with disabilities (Magnanini, 2018a; Moliterni, 2013) 

Special Sport Adapted Sport Integrated Sport 

This sport is designed in rules, in 
spaces and equipment exclusively for 
certain types of disabilities 
(e.g. Torball for the blind) 

Existing sport adapts to 
impairments of specific groups 
specific groups of people with 
disabilities.  
(e.g. wheelchair basketball) 

A sport is designed in the rules, spaces 
and equipment to enable people to par-
ticipate together and in an active way, 
with and without disabilities by enhanc-
ing the skills and potential of everyone. 
(e.g. Baskin) 

Separation Separation Inclusion 

Table 2. Evolution of sports for people with disabilities through time, the changes were possible because of a different social 
approach to people with disabilities (Magnanini, 2018; Magnanini, 2018a; Moliterni, 2013) 

Unified Sport Mixed Ability Sport Integrated Sport 

These are sports with rules very similar 
to those of sports federations in which 
people with and without intellectual 
disability, of similar age and similar 
abilities (in the case of the “competitive 
model”), play together on the same 
team. 
People with intellectual disabilities are 
called “athletes” while those without 
disabilities are called “partners”. 

These are sports in which people with 
and without disabilities play together. 
They follow the same rules as traditional 
sports, allowing minimal adjustments to 
take into account the specific needs of the 
participants. 

These are sports designed from the 
ground up for inclusive purposes, modi-
fying rules, spaces and equipment, so that 
people with and without disabilities can 
participate together in an active way, 
enhancing the skills and potential of each 
through specific roles. 

The evolution of a more inclusive approach to sports must necessarily take into account the community of the Para-
lympic movement, which today manages and organizes not only the Paralympic Games but also all local and national 
championships. For this reason, inclusion must be studied within Paralympic sports, to clarify this issue. 

4. The Paralympic movement 
The history of the paralympic movement is fundamental to understanding the evolution of the inclusion process. As 

mentioned above, its evolution has been influenced by profound changes within society. 
The first attempt to recreate sport for persons with disabilities was in 1888 in Berlin. However, it was not until the 

Second World War that it began spreading worldwide. Dr. Ludwig Guttman, who directed a spinal cord injuries centre, 
experimented a new type of rehabilitation based on sports. On the same day as the London Olympic Games, 29 July 
1948, he inaugurated the first Stoke Mandeville Games, a prototype of Paralympic Games for wheelchair athletes. Later, 
the Stoke Mandeville Games became the Paralympic Games of Rome in 1960, with 400 athletes from 23 countries6

Nowadays, the International Paralympic Committee is a well-structured body. The IPC manages the Paralympic 

. 
After the great media exposure provided by the London Paralympic Games of 2012, the mainstream public was con-

fronted for the first time with athletes with disabilities. Nowadays, the movement is growing at a very interesting rate in 
terms of participation in the Paralympic Games. More and more persons with disabilities and countries play together in 
a variety of sports designed for inclusion and competition as well. 4,328 athletes from 160 countries participated in the 
Rio Paralympic Games of 2016 with the following disabilities included: Spinal injury, Amputee, Vision Impairment, 
Cerebral Palsy, Les Autres, and Intellectual Disability. This increased the demands that Paralympics organizing states 
and national Paralympics managers face. 

                                                           
6International Paralympic Committee, History of the Paralympic Movement. https://www.paralympic.org/ipc/history 
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Games, while its territorial branches organise national and local championships. The structure follows the successful 
one within the Olympic Committee with independent National Paralympic Committees and other private or public or-
ganisations that cooperate in the name of sports. The IPC guarantees respect of the rules, the classifications (that deter-
mine the type and degree of disability) and the continuity of games and championships. 

5. Aim 
In accordance with the general framework outlined above, inclusion in the Paralympic movement is a fundamental 

value, not yet fully studied. Previous reviews have focused mainly on the medical, rehabilitation and performance di-
mensions, neglecting the social aspects and implications of adapted physical and sports activity. 

The aim of this review is to categorise research at an international level, with a bio-psycho-social approach, to sys-
tematise the literature on inclusion in the Paralympic movement. Furthermore, this review aims to define the inclusion 
process more clearly. 

6. Methods 
6.1. Protocol 

The authors followed the reporting guidelines of the PRISMA 2020 Protocol. The final review will be reported fol-
lowing the PRISMA statement.  

6.2. Eligibility criteria 
The authors included any research related to Paralympic athletes with special attention to the bio-psycho-social 

sphere. They excluded research with a purely medical or clinical approach or with a focus only on performance in 
Paralympic sports. They also excluded studies with fewer than 10 participants. Studies were excluded by the following 
criteria: 

• Non Paralympic 
• Performance  
• Non social 
• Medical, clinical or rehabilitation 
• Improper study design  
• Wrong population 
• Historical 
• Foreign language (non-English) 
• Review 
• Fewer than 10 participants 

6.3. Type of participants 
The participants are Paralympic athletes, people with disabilities who practice sports for both competitive and recrea-

tional purposes. The review included people with intellectual disabilities, physical impairments and able-bodied people 
who play Paralympic sports; it ruled out people with chronic diseases such as diabetes, strokes, heart attacks or cancer 
who play non-agonistic sports.  

6.4. Types of outcome measured and intervention 
The authors will analyse the results with a qualitative-quantitative approach to highlight evidence of inclusion in the 

Paralympic movement and the consequent cultural and social impact in the reference context. A narrative synthesis of 
all studies will be presented by type of outcome (inclusion, experiences, barriers and facilitators) and type of interven-
tion. 

6.5. Information sources and search strategy 
Science Direct, Web of Science, ERIC, BASE, DOAJ were searched from 2010 until the end of 2021. The authors 

excluded non-English references. The keywords used in this database are described in file 1. The reference list of the 
studies included in this review was searched to manually include potentially important studies. 
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6.6. Selection process 
Rayyan was used to manage the studies. The software automatically identifies duplicates and removes them. Two in-

dependent reviewers screened the records and retrieved 57 articles. The “PRISMA 2020 flow diagram for new system-
atic reviews which included searches of databases, registers and other sources” will be used. 

6.7. Data extraction 
The reviewers will extract the following information: 

• Title, authors and year of publication 
• Sports context (Paralympic, non-agonistic, physical education or recreational sports) 
• Participants (with or without disabilities, demographic information, employment) 
• Research methods 
• Outcomes 
• Results 
• Limits of the research 

6.8. Study risk of bias (quality) assessment 
Two independent reviewers check and include studies. Every disagreement is confronted and resolved. 

6.9. Synthesis methods 
The data will be analysed through a qualitative-quantitative analysis of the databases using the Rayyan software. Data 

will be organised in thematic cores and there will be a narrative analysis of inclusion in the international literature from 
the years 2010 to 2021. Voyant Tools will be used to search the correlation between words and to find a new definition 
of inclusion process. 

6.10. Dissemination 
The findings of the review will be disseminated in a related peer-reviewed journal and they will also contribute to a 

PhD thesis. 

7. Results 
7.1. Study selection 

The PRISMA 202 Flow Diagram was used to visually summarise the studies on the process of inclusion or exclusion 
(file 2). The review starts from 9,683 documents and covers 57 studies.  

7.2. Results of individual studies: Study characteristics  
The research focused on two modalities: photographing the current situation through questionnaires, focus groups or 

mixed qualitative-quantitative methods or evaluating the effects of a Paralympic sports program experience. The re-
search was carried out in different contexts such as schools, the Paralympic gym or on the internet to extend them to the 
public. The studies investigate a heterogeneous population composed of students of different grades, Paralympic and 
non-Paralympic athletes, parents of children with disabilities as well as able-bodied adults.  

A total of 10,387 participants were involved in the studies included in this review, with a mean of 182.2 and SD of 
381.7. 

From the analysis of the sports context (see Figure 1), it can be seen that most of the research is focused on competi-
tive and school sports. The participants are, contrary to expectations, for the most part people without disabilities and 
only in second place people with disabilities (see Figure 2). The studies regarding people with and without disabilities 
are few. 

The research methods (see Figure 3) were both qualitative and quantitative. Semi-structured interviews and ques-
tionnaires or surveys were largely used. 

7.3. Thematic Analysis 
The thematic analysis (see Figure 4) of word occurrences was performed using the Voyant Tools software. Both the 

number of times a word was repeated and the term with which it was most often associated were analysed. 
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Figure 1. Sport context. 

 
Figure 2. Population. 

 
Figure 3. Research Methods. 
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Figure 4. The picture was created by Voyant Tools (The words* with the asterisk indicate similar words). 

Inclusion is a social process that can be taught, using appropriate educational means, with the goal of ensuring, as 
much as possible, access to social contexts for people with disabilities or any kind of physical, intellectual or social 
deficit. Its success is strongly linked to the attitudes of the target group and of the person to be included, and sports can 
be a primary integration tool in educational settings for students and children during physical education classes. Many 
initiatives, which we will explore in detail later, have been organized precisely in school settings. In these contexts, in-
clusive processes are posed as a means of bringing together people with and without disabilities. 

Sports and the Paralympic movement are in close synergy. Thanks to the organisation of federative and confederative 
bodies, it is possible to play at the local, national and international level with a group of peers. In particular, the Para-
lympic Games are an exceptional opportunity for people with disabilities. Thanks to the Games moment, they can have 
not only a great personal experience, but also great media exposure which brings them to the attention of the main-
stream public. This participation is one of the main keys to inclusion, though it can be severely hindered by physical or 
cultural barriers. Facilitators can mitigate these barriers and ensure full accessibility.  

Education is the junction between inclusion, sports and paralympic engagement. In the various studies, we will ex-
amine hereafter, the authors want to create a change in the participant’s mentality through education, formal or informal. 
For example, the programs were designed to spread the values of inclusion through paralympic sports in different forms. 
Some activities were hands-on, others used an indirect form, such as viewing audio-visual productions. At the begin-
ning and end of the program, the authors carried out an evaluation that demonstrates the positive effects; people 
changed their attitudes or opinions towards people with disabilities. Involvement in hands-on activities such as sports 
and physical education proved to be very effective in spreading inclusive values. Therefore, inclusion is a dynamic 
process, rather than a static one. It is not enough to formalise an inclusive process to make it happen, because only con-
frontation with others can ensure the development of awareness about disability. 

Experience is another important element that stands between sports and disability. In research, it is meant both as the 
present moment in which a life experience is proposed through Olympic sports and as previous experience. In the edu-
cational programs mentioned above, it acquires the significance of a teaching moment. It is also seen as past life ex-
perience, when inclusion (or exclusion) was experienced. In both cases, it takes on an important meaning for the person; 
the background of experience is decisive for the creation of an inclusive path. 

Disability is surrounded by many areas of interest. In this context, the social aspect is very important for a person’s 
well-being and Paralympic sports can be one of the most suitable tools to satisfy not only the need for socialisation but 
also needs related to the physical sphere. One of the greatest dangers for people with disabilities, which emerges often 
in other reviews, is that of isolation. If prolonged over time, isolation can trigger a negative spiral, even from health 
perspective. Sports, on the other hand, not only allow people to experience social life in a positive way, but also enable 
them to meet their peers in ways that would otherwise be impossible. Often disabled individuals suffer from not being 
able to compare themselves with people who have the same disability. Paralympic sports make these encounters possi-
ble. 

The person with a disability also has to deal with concerns often related to the specificity of his or her needs and the 
distance of the proposed activities. Physical disability is the one most analysed in the research included in the review. 
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To summarise and provide a definition from the relevant literature, inclusive processes allow normal access to people 
with physical, intellectual or social disabilities. Inclusion is influenced by individuals’ attitudes, participation, barri-
ers/facilitators, past and present experiences and concerns.of affiliation 1. Repeat as necessary for each additional affili-
ation. 

8. Discussion 
A thematic analysis of the results was conducted to analyse the most significant conclusions of the studies examined. 
Paralympic sports improve the well-being, quality of life and social inclusion of people with disabilities (Válková, 

Hansgut, & Nováčková, 2010; Shapiro & Martin, 2010; Wadey & Day, 2018; Sansi et al., 2020; Lee, 2020; Kamberi-
dou, Bonias, & Patsantaras, 2019; Fokolade, Latimer-Cheung, & Shirazipour, 2021; Ciampolini et al., 2018; Frumberg 
et al., 2019; Tindall, Foley, & Lieberman, 2016; Conroy, 2015; Grenier et al., 2014), even if the type of disability is still 
decisive for the success of inclusive practices within sports contexts (Darcy, 2017). It also favours the construction of 
an athletic identity in the target population (Piatt, 2018). 

Numerous studies suggest that Paralympic sports directly or indirectly favour an improvement in attitudes towards 
disabilities and disabled athletes, even when simply seen on television (Bebetsos et al., 2014; Weissman et al., 2019; 
Richardson, Smith, & Papathomas, 2017a; Richardson, Smith, & Papathomas, 2017b; McKay et al., 2015; McKay et al., 
2019; McKay et al., 2020; McKay et al., 2021; Reina et al., 2019; Reina et al., 2020; Perez-Torralba et al., 2019; 
Bartsch et al., 2018; Dalbudak & Yigit, 2019; Souza, Marques, & Fermino, 2020; Pullen, Jackson, & Silk, 2021; Jesina, 
Kudláček, & Liu, 2010; Kudláček, Evaggelinou, & Doulkeridou, 2010; Haishima et al., 2020; Stone, 2021; Ferrara, 
2018). 

A line of research has studied training and education, and has found little information on the topic of the inclusion of 
Paralympic technical personnel (Wareham et al., 2018); the quality of Paralympic activity is based on the professional 
preparation of the technical personnel (Patatas et al., 2016). 

Although inclusion is recognized as a complex phenomenon involving many different aspects, such as positive atti-
tude, support, modification, peer tutoring, and additional in-service training (Sang Soo Park, 2014), much research sug-
gests that barriers and facilitators are the main elements affecting to access to Paralympic sports (McLoughlin et al., 
2017; Charles & Chinaza, 2018). Barriers may be purely physical (Carrol, 2020; Lape et al., 2018; Wang, 2019), or 
cultural, such as the lack of knowledge of disability (RaufAbbassi, Farhan, & Hussain, 2020), or merely athletic, for 
example low frequency of training (Nettleton et al., 2017). As regards facilitators, it is found that enjoyment and the 
social context (Jaarsma et al., 2014; Richardson, Smith, & Papathomas, 2017; Richardson, Smith, & Papathomas, 2017; 
Goodwin et al., 2011), correct communication of the proposed activities (Jaarsma, Haslett, & Smith, 2019) and aware-
ness of Paralympic sports (Reina et al., 2019; Columna et al., 2018), all contribute to increase participation and in-
volvement in the proposed activities. 

There are a few studies that suggest that Paralympic sports do not promote inclusion (Haegele et al., 2020) or do not 
have a significant impact on well-being or quality of life (Bolach & Prystupa, 2014). One study even reported that 
Paralympic sports do not improve attitudes towards disability (Ogu, Umunnah, & Nwosu, 2016). Finally, there is also a 
study that finds that Paralympic athletes may still experience moments of exclusion and low self-esteem (Swartz et al., 
2018), as do students with disabilities in physical education classes (Qi & Wang, 2018; Sanches-Ferreira et al., 2019). 

9. Conclusion  
Numerous studies and reviews have dealt with the medical, clinical or performance-related aspects of disability and 

Paralympic sports; the very rare existing reviews on inclusion in Paralympics are sport-specific or context-specific, re-
lated to a nation or exclusively to schools. In this review, the approach was purely social and aimed at investigating 
inclusion in Paralympic sports as a whole. 

This review suggests that Paralympic sports are a tool for inclusion. Their realization is often complex but not com-
plicated. Considerable medical knowledge is required of the technical personnel and organisers of Paralympic sports 
activities, in addition to knowledge and skill in the particular sports involved, but this is increasing rapidly, driven by 
the success of the Paralympics themselves. 

Inclusion is a real factor, constantly practiced in Paralympic sports. It is also a concept in continuous evolution by its 
very nature, as it is never fixed, but continuously adapted to individuals and groups. Its most important components are 
certainly the attitudes towards disability both of the person involved and of all the external subjects. The reduction of 
barriers and the creation of facilitators is decisive for its success and must be prepared in advance of the intervention. 
The required training must not be simply notional, but must dive into the dynamics of individual disabilities and be 
sport-specific. Participation, past and present experience and concerns play a decisive role in the inclusion process. 
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However, it should be noted that inclusion in Paralympic sports is not automatic, so those who participate will not 
necessarily feel included, or stable over time, as factors internal or external to the individual can change, in both posi-
tive and negative ways. 

This review suggests the need to deepen the subject with experimental studies aimed at investigating the dimensions 
of inclusion in Paralympic sports at the national and international level. 
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